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The article presents research on the activation of educational and cognitive interest of students.
The purpose of the article is to substantiate the effectiveness of the use of integrated lessons to activate
and form the cognitive interest of students.

The main research methods are the analysis of scientific literature devoted to the development
of cognitive activity of students, the organization of integrated lessons; analysis and generalization
normative documentation related to the educational process in schools; analysis of practice and
experience in areas of teaching foreign languages using integrated lessons.

Teaching students to learn is the most important task of every teacher. At a time of great
changes in society and a reassessment of values, teaching any school subjects requires new ideas, new
approaches, new pedagogy.[1] However, it can only be a pedagogy of creativity and cooperation. It
should absorb the principles of humanism and democratization, should be aimed at the development of
a creative personality, and at the search for modern methods, and forms of education. In the most
general terms, the main goal of education is the development of the student. Currently, Kazakhstan is
implementing the State Program of Education Development until 2025: Updating curricula, supporting
science and electronic UNT. The primary task for today's teacher is to create conditions under which
students are forced to actively, creatively work both in the classroom and at home, to educate a person -
a figure capable of solving life problems based on knowledge.[2]
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The formation of the cognitive activity of students is the most urgent problem of our time. Its
general pattern is the tension of intellectual forces, mainly caused by such questions and educational
tasks that require independence in the search for ways to solve them, the ability to identify essential and
non-essential features of the objects under study, to generalize and draw independent conclusions from
the data obtained. Creative, active assimilation of new concepts is carried out in the process of solving
questions and educational tasks for which there is no ready-made answer in the textbook.[3]

V.A. Dalinger considers interest as a stimulus for mental work, as a motive for learning. The
presence of interest is the key to successful learning activities of the student.

E.P. llyin considers interest as a psychological phenomenon that can be taken as a motive or
motivation for activity.

Interest focused on phenomena such as attention (Deutsch & Deutsch, 1963), curiosity
(Berlyne, 1960), emotion (lzard, 1977), flow (Csikszentmihalyi 1975), or intrinsic motivation (Hunt,
1965; Deci, 1975).

According to attention, curiosity, emotion, flow and intrinsic motivation the main tasks of enhancing
the cognitive interest of students can be:

1) arousing students' cognitive interest in learning, a positive emotional attitude to the material being
studied, a desire to learn, fostering a sense of duty and responsibility for learning;

2) the formation and development of a knowledge system as the basis for educational success;

3) the development of mental and especially mental activity as a condition for learning and cognitive
skills, cognitive independence of students;

4) the formation and development of a system of skills and abilities of students, without which there
can be no self-organization of their activities;

5) mastering the methods of self-education, self-control, rational organization and culture of mental
work of students.

In practice, language teachers are faced with the fact that only knowledge in this subject is not
enough, knowledge from the field of geography, history, literature, arts, etc. is constantly required. At
some point, who can better give children knowledge, if not the subject teacher himself. And if children
receive knowledge in an interesting bright form, then it will be remembered for a long time.

Today, approaches to learning a subject have changed. The language is considered as the main

tool for obtaining high-quality knowledge that meets international requirements. One such approach is
Content and Language Integrated Learning (CLIL). The term was first introduced by multilingual
education researcher David Marsh in 1994 while coordinating research on the state of language
education in Europe. CLIL is "the study of subjects through a second or third language and the
improvement of language proficiency through the study of subject areas, that is, the achievement of
subject and language goals at the same time." [4] This concept is sometimes called the “umbrella
concept”, including the following aspects in a broad sense: international projects, studying abroad,
modular learning system, bilingual learning, etc. The concept of CLIL (Content and Language
Integrated Learning) involves the creation of a foreign language in a profile and professionally oriented
environment by saturating the educational material with issues relevant to the discipline being studied,
developing programs and courses for teaching the language based on the content of a particular
academic discipline. This approach plays an important role in the development of metalinguistic and
metacognitive skills of students, and also contributes to the formation of a holistic view of students
about the phenomena taking place in the world. With the help of CLIL education, the tasks of teaching,
developing and educating students are solved at a qualitatively new level.
- Subject content According to the Integrated Educational Program, developed on the basis of the
model of trilingual education, the language is studied not for the sake of the language itself, but for the
sake of obtaining specific knowledge. That is, language skills are developed not only in language
disciplines, but also through other subject areas. [5]
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(1999) developed the 4C’s Framework . This Framework differs from the standards-based world
languages education strategy Standards for Foreign Language Learning in the 21st Century. Published
by ACTFL (American Council on the Teaching of Foreign Languages), which focuses on the language
curriculum. The 4Cs framework for CLIL starts with content

communication, (language), cognition (thinking) and culture (awareness of self and ‘otherness’) to
build on the synergies of integrating learning (content and cognition) and language learning
(communication and cultures). It unites learning theories, language learning theories and intercultural
understanding:[6] content is the development of knowledge, skills and abilities in a particular subject
area; Communication - Language, being a communication tool, develops conscious communication
when learning a language through subject areas. Implementing trilingual education in AEO, teachers
develop four types of speech activity, both in linguistic and non-linguistic disciplines, creating an
active communicative environment.

Cognition- Integration of subjects is one of the means of enhancing the cognitive activity of students.
By studying subject areas in the second and third languages, students develop metacognitive and
metalinguistic skills through the study of cross-cutting topics in three languages, which are also
integrated with different subject areas, so each of the topics is studied from different perspectives.
Culture is the core of subject-language learning. The role of culture, understanding the value of one's
own culture and respect for the culture of other people, is an integral part of subject-language
education. This principle is implemented when studying subjects in the Kazakh language in classes
with the Russian language of instruction, when studying subjects in Russian in classes with the Kazakh
language of instruction, and when studying most subjects in high school in English.

A lesson using an approach (CLIL) has two goals: subject and language. Lesson planning
assumes that the teacher must anticipate the possible language difficulties of the students in mastering
the subject material and provide support for the "removal” of these difficulties. Any topic from the
subjects of the school cycle, which is taught in the second or third language of instruction, but taken
from a rather narrow perspective, can be chosen as the subject content. It is more difficult to plan
language content, since, on the one hand, it is associated with subject content, and on the other hand, it
must serve both the cognitive and communicative spheres and at the same time enrich students'
knowledge of the language.[7]

A lesson using an approach (CLIL) has two goals: subject and language. Lesson planning
assumes that the teacher must anticipate the possible language difficulties of his students in mastering
the subject material and provide support for the "removal” of these difficulties.[8] Any topic from the
subjects of the school cycle, which is taught in the second or third language of instruction, but taken
from a rather narrow perspective, can be chosen as the subject content. It is more difficult to plan
language content, since, on the one hand, it is associated with subject content, and on the other hand, it
must serve both the cognitive and communicative spheres and at the same time enrich students'
knowledge of the language. At the lesson (CLIL), if possible, all types of speech activity should be
present, although the features of the approach (CLIL) are such that reading takes up most of the study
time. However, the teacher can plan the lesson in such a way that part of the material can be presented
in the form of an audio text, and, using search teaching methods, it is possible to come to an
understanding of the material through dialogue and conversation. Listening can be combined with
writing (filling in tables, building diagrams, restoring gaps). When selecting educational material, it is
necessary to select authentic texts of various styles that meet the age characteristics and level of
language proficiency of students. You can also use audio and video materials. The educational material
should contribute to the achievement of two goals: subject and language. Texts are perceived better if
they are divided into small parts and are accompanied by illustrations, diagrams, maps, etc. Texts
should contain pre-text (pre-reading) and post-text (after-reading) tasks. These tasks should form not
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only language, speech, but also cognitive skills. With regard to the latter, it is important to remember
that cognitive skills must be formed by building up (recognition, identification, understanding) to
higher forms of thinking (analysis, synthesis, evaluation). Texts provided with diagrams or tables are
ideal for the recognition stage. Entering the material from the text into the table, the student thus
classifies information, separates the main from the secondary, develops an understanding and prepares
the ground for the "transfer” of knowledge. Lesson planning, which is taught in a second/third language
of instruction, requires cooperation between teachers of language and non-linguistic disciplines and
should be based on the four principles of content-language integrated learning.[9]

Cognitive interest is a significant learning factor that determines the motive of a student's
educational activity, then it is very important to know the conditions, the observance of which
contributes to the strengthening of cognitive interest. This is the maximum reliance on the mental
activity of students (situations, practical tasks); conducting the educational process at the optimal level
of development of students; emotional atmosphere of communication, positive emotional tone of the
educational process. A prosperous atmosphere of learning brings to the student those experiences that
D.l. Pisarev: "Every person has a desire to be smarter, better and more ingenious.” It is this desire of
the student to rise above what has already been achieved that affirms self-esteem, brings him the
deepest satisfaction, a good mood, in which he works faster and more productively.

Conclusion

The results obtained by the authors indicate that the most important conditions for enhancing
the cognitive activity of students include the involvement of students in various types of active
independent educational and cognitive activities, as well as the use of a specially developed system of
developing and creative tasks in training. The inclusion of information and communication
technologies in the learning process at all its stages increases the level of development of independent
cognitive activity of students. The formed level of cognitive activity of students has a positive effect on
the process of formation of students' competencies.

Some of the techniques for developing cognitive interest are complex, others are relatively
simple. One of the easiest ways for teachers to get students to start to notice learning strategies is to
encourage them to reflect on the different ways in which they are taught on a regular school day and to
consider which strategies work best for them. The key consideration for students is not which teaching
methods they enjoyed most, but which were most effective in helping them understand, remember and
learn that particular subject matter. This in itself is a big step forward in metacognitive development for
students—to separate pleasure from effectiveness in order to better identify their own best ways of
learning. If this exercise is performed regularly, then analysis of the information generated will allow
any individual student to build up a profile of themselves as a learner and enable them to more finely
calibrate their own most effective ways of learning. The results of which can then be used by students
to improve their performance.
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