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Abstract. Conflictis a condition that defines a social life. Conflicts and disagreements
can arise as a result of differences in values, beliefs, personalities, goals and perceptions
of individuals. In an educational organization it is common to have conflicts between
teachers and administrators for various reasons. However, it is essential for both
parties to cooperate, interact and work together in order to prevent or resolve conflict
situations that have arisen.

The purpose of the study is to try to determine the causes of conflicts between teachers
and school administrators according to the teachers' perceptions. The participants of
the research consisted of 30 schools from the city of Ust-Kamenogorsk, Kazakhstan,
including Kazakh, Russian and Kazakh-Russian mixed schools all over the city, and
432 teachers who worked in these schools during the academic year 2019-2020. The
data were collected using “Personal Information Form” and the “Reasons of Conflict
Questionnaire”. The arithmetic means and standard deviation of the organizational
conflict questionnaire determined the results of the study. The results of the study
revealed, according to the teachers’ perspective the items that “mostly” causes conflicts
in schools are the following: “Too much paperwork”, “The administrator keeps teachers
under constant and tight control”, “The administrator interferences in teacher's private
life”, “The administrator punishes failure rather than rewarding success”, “Differences
in perception”, “The administrator is too distant from teachers”, “The administrator
pretends to consult teachers when he/she makes the decision”, “The administrator

» o«

looks down on teachers”, “The administrator neglects his/her responsibilities due

» o« » o«

to professional incompetence”, “The administrator’s favoritism policy”, “The parties
have different views on the management methods”, “The administrator trusts only
close people to him/her at school”, “The administrator always uses only written
communication type”. As a result, it was concluded that Ust-Kamenogorsk has an
unsatisfactory school environment which must be eliminated.
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Causes of conflicts between teachers and school administrators in schools according to the teachers’ perspective

Introduction

Currently, one of the most common topics in the field of educational administration is conflict
and causes of conflict in educational organizations. Based on this fact, it is seen that many studies
have been carried out on this topic [1], [2], [3], [4]- The concept of conflict is studied in a diverse
ways because of its confusion with those conditions that lead to situations of different conflicts
[5]. If we look at the references on conflict, we see that there is no a precise definition of it. In
one of its definitions conflict is defined as an incompatibility of goals or values between two
or more parties in a relationship and hostile feelings of these parties towards each other [6].
Another term identifies conflict as a tension between two or more social entities (individuals,
groups or large organizations) resulting from a mismatch between actual and desired responses
[7]. Tesfay [8] defines conflict as a disagreement between two or more organizational members
or groups due to unshared scarce resources, working conditions, or because of differences in
status, goals, values or perceptions. Conflict can also be described as the divergence of views
and lack of agreement in the exchange of ideas between the parties [9]. According to these
definitions, Conflict can be understood as the clash of opposing views or efforts to overcome
one another. Conflict arises when there are incompatible goals, views and opinions.

Conflicts are often viewed as negative phenomena due to their association with disadvantage
ortrouble. However, according to R. Darendorfand L. Kozer founders of conflictology as a science,
the presence of conflicts in society is natural and their absence is abnormal [10]. Therefore it
is possible to say that conflict is neither positive nor negative. It can be a sign of danger or an
opportunity for growth. Whether the outcomes of a conflict are positive or negative depends on
how the conflict is understood and managed.

Schools are part of society and , as organization with diverse individuals, they can often
become centers of conflict due to differences in structure, function, teachers expertise, and
expectations. Conflicts in schools are therefore inevitable. It is common for schools to experince
conflicts in the modern world [11].

Schools are in a top position among the organizations where conflict is experienced
intensively. These include conflicts between students, conflict between teachers and school
administrators and conflict between other social parties associated with the school, such aslocal
authorities, parents and family members etc. The majority of the studies carried out within the
scope of educational organizations are conflicts between teachers and administrators. Results
have shown that 70% of conflicts in schools are the fault of administrators and 30% of conflicts
are the fault of teachers [12]. However teachers and school administrators should be aware of
how to turn destructive conflict into constructive conflict. Constructive conflict management
plays a significant role in achieving educational, administrative and organizational goals.
Administrators and teachers have a huge responsibility in this process. They should help each
other to crat a positive, cooperative and peaceful environment in schools by acquiring conflict
management skills and applying them to the educational process [13].

Conflicts can arise in schools due to various reasons such as poor communication, school
environment, differences in values, beliefs, attitudes, personality, inadequate tools and
equipment, allocation of limited resources, favoritism by the principal, reward systems, personal
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performance evaluations of teachers etc. [14]. Another causes of conflictin schools are disruption
of academic programs, insufficient staff, hostility among staff. In addition, insufficient financial
resources and lack of facilities have shown as causes of conflict in schools [15]. Similar study
has revealed the following causes of conflict in schools: lack of facilities and funding, conflicts
between staff members, personality factors and role conflicts, etc. [16]. Conflict may arise in
school bureaucracy when leadership roles are shared, such as between department heads and
the vice principal, or when resources like money, boks and computers are share d on adaily
basis. [17]. Finally, as stated in another source, we can list the following as causes of conflict
related to leadership: negative leadership style, poor communication, unfair decisions, misuse
of financial resources, favoritism [18].

Due to the potential devastating effects of conflict on both teacher and administrators, it is
crucial to handle such situation carefully. Because strong hostility arising from conflicts may
have a devastating effect on both of parties. Mhehe [17] mentioned that various psychological
disorders resulting from this hostility between the teachers and school administrators, including
behaviors such as apathy and indifference towards their work are common symptoms that
badly affects the functioning of a school.

Effective conflict management can minimize negative consequences and even contribute to
the development of the school by turning conflicts into positive outcomes. It is important to
note that conflicts can range from small disagreements to major crises that can disrupt the
school's operations. However, when conflicts are not managed well, they can lead to feelings of
fear, insecurity, and restlessness [19]. Therefore, it is important for school administrators to be
able to recognize the causes of conflicts, resolve them correctly and in an appropriate manner.
To achieve this, a clear and logical conflict management plan should be in place. Conflicts are
inevitable in schools, as in many other organizations. School administrators are responsible for
identifying and resolving conflicts, and even transforming them into opportunities.

Although conflict in schools has been studied extensively around the world, including
in Europe, the USA, Africa and Tiirkiye, there has been a lack of research on this topic in
Kazakhstan. However, in recent years, the phenomenon of conflict in schools has started to
attract the attention of Kazakhstani researchers. This study and its results are expected to
serve as a starting point for further research in Kazakhstan. The purpose of this work is to
try to determine the causes of conflicts between teachers and school administrators based on
teachers' perceptions. To achieve this, we sought answers to the following question: What are
the main causes of conflicts between teachers and school administrators in Ust-Kamenogorsk
schools?

Research methods

This research aims to determine the main causes of conflicts between teachers and school
administrators from the teachers’ perspective using a quantitative research method. Quantitative
research method is defined as the collection, analysis, interpretation, and use of numerical data
[20]. The research participant were 432 teachers from 30 schools in Ust-Kamenogorsk city,
including Kazakh, Russian and Kazakh-Russian mixed schools. The study included 11 Kazakh
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schools, 12 Russian schools, and 7 Kazakh-Russian mixed schools during the 2019-2020
academic year.

The research utilized two data collection tools: the “Personal Information Form” and the
“Reasons of Conflict Questionnaire”. The “Personal Information Form” includes information
about the participants’ gender, level of education and work experience. “Reasons of Conflict
Questionnaire” includes 33 statements that may lead to conflicts in educational organizations.
The scaleis a five-point Likert scale. Teachers express their opinions using the following options:
(1) never causes conflict, (2) hardly ever causes conflict, (3) sometimes causes conflict, (4)
mostly causes conflict and (5) always causes conflict.

Table 1
Distribution of participants by gender

Gender Teachers
Male f 46
% 10,7
Female f 386
% 89,3
Total f 432
% 100

Out of 432 respondents, only 46 were male teachers, which is 4% of the total number. This
indicates that the teaching profession in schools across Kazakhstan, within the scope of this
study, is predominantly female.

Table 2
Distribution of Participants According to Education Level
Education Level Teachers
College f 24
% 6
Bachelor 246
% 57
Expert 103
(those who have studied 5 years) f 24
%
Master 56
% 13
PhD 0
% 0
Total 432
% 100
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Only 6% of teachers are at the college level, while the majority (57%) hold a bachelor's
degree and 13% hold a master's degree.

Table 3
Distribution of Participants According to Work Experience (in Years)

Work Experience (in Years) Teachers
1-5 years f 121
% 28
6-10 years f 79
% 18,3
11-16 years f 81
% 18,7
16-20 years f 49
% 11,4
20 years and more f 102
% 23,6
Total f 432
% 100

Upon analyzing the distribution of the teachers in the table, it is evident that 28% of them
have been working at the school for 1-5 years, 18,3% for 6-10 years, 18,7% for 11-16 years,
11,4% for 16-20 years and 23,6% for 20 years or more. Based on this distribution, one could
argue that younger generation gives more importance to the teaching profession.

Results

The descriptive statistics of the means and standard deviations of the questionnaire
statements aimed at determining the level of conflict causes in schools from the teachers
perspective are presented below:

Table 4
The descriptive statistics of the means and standard deviations of the questionnaire

N Mean SD
Statement 1 432 2.9630 .78768
Statement 2 432 3.6690 .86390
Statement 3 432 3.5995 .81420
Statement 4 432 3.7500 .84946
Statement 5 432 3.0926 .84025
Statement 6 432 3.6319 .86499
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Statement 7 432 4.0718 95219
Statement 8 432 3.5741 90067
Statement 9 432 3.4769 .84503
Statement 10 432 2.5069 .85894
Statement 11 432 3.5069 .88291
Statement 12 432 3.5741 .80835
Statement 13 432 3.5810 .95023
Statement 14 432 2.9676 .73296
Statement 15 432 3.1481 1.19795
Statement 16 432 3.6088 .83553
Statement 17 432 2.9815 .70440
Statement 18 432 2.9745 .78371
Statement 19 432 2.8657 .70828
Statement 20 432 2.7500 .83569
Statement 21 432 2.6389 .86390
Statement 22 432 3.5394 .98401
Statement 23 432 1.8611 .87192
Statement 24 432 1.9954 .64263
Statement 25 432 1.4792 .77939
Statement 26 432 1.6852 .71960
Statement 27 432 2.0532 .58555
Statement 28 432 1.7731 .74896
Statement 29 432 2.6644 .79197
Statement 30 432 3.6273 .73840
Statement 31 432 1.9375 .64140
Statement 32 432 1.3935 .68646
Statement 33 432 1.7454 77068

After analyzing the responses of participating teachers, statements with a mean between
3.41 and 5.00 were identified as situations that may cause conflict in schools according to
teacher perceptions. The top situation identified by teachers was doing excessive paperwork.
The results of another research study indicate that the amount of paperwork required is
burdensome. “If this issue could be addressed, it would save a significant amount of time for
teachers and principals. Reduction and streamlining of this work could occur either at the school
level (for example by ensuring all data is used for more than one purpose, or by using time-
saving templates) or at Ministry level (with, for example, fewer accountability and recording
requirements)” [21]. On one hand, it is true that teachers have to deal with a significant amount
of paperwork every day. On the other hand, it has been duty of teachers to complete paperwork
since ancient times. However, from the author’s point of view, the amount of paperwork should
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not be excessive. The primary responsibility of teachers is to teach, not to spend their entire
time filling out the documents.

According to the teachers' opinion, the statement that may “mostly” cause conflict between
teachers and administrators is the situation when the administrator keeps teachers under
constant and tight control. While responding to the same questionnaire administrators stated
that "keeping teachers under constant and tight control” is sometimes might be even beneficial
and that this situation may “hardly ever” cause conflict between two parties.

Based on the feedback received from the teachers during the field studies, the questionnaire
was updated to include the item “administrator interference in teacher's private life”. The
findings showed that this item ranked third among conflict-causing situations in schools from
the perspective of teachers. The fact that this situation is unique to Kazakhstan and was chosen
“mostly” as a cause of conflict shows that it would be appropriate to examine the situation
deeper in future studies.

The statement “the administrator punishes failure rather than rewarding success” is among
the other situations that can cause conflict with a mean of x™=3.63. According to teachers'
opinions, this situation can “mostly” cause conflict between them and administrators.

Among the various reasons that may cause conflict, differences in perception have been
identified. It is natural for individuals to have varying perceptions, and as a result, these
differences may lead to conflicts between them. According to Karciogullar1 and Aliogullar [2],
the fact that an individual or any group perceives a situation or incident differently can be a
reason of conflict among these people.

According to teachers' perspectives, one of the issues that may cause conflict in schools is the
situation that “the administrator is too distant from teachers”. It is known that such relationships
are an obstacle in creating a healthy organisation. According to the findings, it is seen that there
are some problems based on bilateral relations between administrators and teachers in Ust-
Kamenogorsk schools. In Akgoéz and Cemaloglu's [22] identified the absence of appropriate
subordinate-superior relations as a significant cause of conflict.

One conflict-causing situation, according to teachers' responses, is when the administrator
pretends to consult with them but ultimately makes the decision alone.However, the
administrators’ respond to the same situation was smooth and as for them the situation “hardly
ever” can be a reson of conflict. In Demirbolat's [23] study, this situation was selected among
the situations that cause conflict "mostly” with a mean of x=3.70 . Itis seen that it is perceived
as an important problem by teachers in both educational institutions as well as in Kazakhstan
and Tirkiye.

The statement that “the administrator looks down on teachers” was selected one of the
other reasons that causes conflict in schools. Based on the teachers' feedback, conflicts between
administrators and teachers often arise when the administrator displays an assertive attitude
and looks down on teachers. In another study, the same statement was selected as primary
cause of conflict, with a mean of x =4.27. “When an administrator is rude and looks down on a
teacher, itis an indication that the administrator does not care about the element of respect in this
relationship” [23]. It is obvious that wherever in the world, conflict is inevitable in an environment
where employees feel that they are looked down.
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“The administrator neglects his/her duties and responsibilities due to professional
incompetence” is one of the statements with a high mean (x=3.57) among the rankings. Teachers
belive that this situation mostly causes conflict. In another study, “administrator's ignorance
and lack of training” emerged as the first ranked cause of conflict between administrators and
employees [24]. The absence or lack of pedagogical creativity makes it difficult to perceive
and understand many problems. Professional incompetence or lack of experience of some
managers and lack of practical experience in managerial activity" is considered as a subject of
conflict between teachers and managers in schools [25]. With the same mean (x=3.57), another
statement that causes conflict is selected as “the administrator's favoritism policies”. In other
words, the administrator's "discrimination” among teachers was always characterized as a
cause of conflict in schools [22].

The statement that “the administrator always uses only written communication type
of communication” was evaluated as a situation that causes conflict "mostly" among the
participating teachers responses. Another study that supports the findings of this work was
conducted by Yurdunkulu and Oktay [26]. According to teachers’ opinions, conflicts caused by
communication inadequacy and disorder are among the primary causes of conflict.

The issue that “the administrator trusts only close people to him/her at school” was shown as
another conflict-causing situation. Other studies on this subject reveal that conflicts may arise
due to mistrust between the administrator and employees, as well as a lack of transparency and
honesty in their interactions.Demirbolat [23] revealed that the statement “the administrator
trusts only close people to him/her at school” was an important cause of conflict among parties
with a mean (x=4.02).

The last statement which pointed out as conflict-causing case according to the teachers’
perspective was that the parties have different views on the management methods. In order
to prevent management problems between the parties, the administrator should arrange a
meeting and clearly explain the subject, the rules of the organization, and methods used[25].
Sometimes teachers may misunderstand these methods and rules used by administrators in the
workplace and this can lead to conflict.

Discussion

The study revealed that teachers in schools in Kazakhstan identified many situations that
could provoke conflict between teachers and administrators. When the literature was examined
some findings were supporting the findings of this paper. A research conducted in Russia found
that the reason for conflict between administrators and teachers was “too much paperwork”
in eductional institutions [25]. Therefore, it can be concluded that this situation only concens
Kazakhstan or the countries of the former Soviet geography. This is because the effects of the
Soviet-era practice of presenting everything on paper, which continues in a present day, are still
effective in these areas. The findings of the study revealed that this issue ranks first among the
reasons that disturb teachers in Kazakhstan. According to teachers' view, teachers spend most
of their time on paperwork rather than teaching. In Demirbolat's [23] study, the administrator's
constant and tight control was ranked as a situation that “mostly” causes conflict. The fact that
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the same result was found both in studies conducted in Kazakhstan and Tirkiye shows the
relevance of the issue which needs to pay attention to and needs a solution. Demirbolat’s [23]
fingings stated that “the administrator punishing failure rather than rewarding success” was
one of the most important causes of conflict between the parties. The same study identified,
88.6% of the teachers who responded the questionnaire found this situation as a cause of
conflict in their schools. According to the findings in both papers, it is possible to say that the
administrator's use of methods of punishing failure rather than rewarding success emerges as
the problems that are considered to prevent conflict in both Kazakh and Turkish society. As can
be seen, educational administrators or administrators in general need to do some work to deal
with this issue. When the related literature was examined the situation of “the administrator's
excessive distance from teachers” has been identified as a cause of conflict between teachers and
administrators in Turkiye as well [27]. Administrators stated that they perceive themselves not
as colleagues or friends of teachers, but as a person in charge of teachers. When this is reflected in
behavior, it was mentioned that this kind of situations may create distance between teachers and
administrators [27]. Among the statements the statement about the administrator's favoritism
policies was selected as one of the conflict-causing condition. As a matter of fact, the manager's
favoritism towards some members of the staff might develop negative attitudes towards him /her
[28]. In another study on conflict, the issue of the administrator's biased treatment of teachers
was stated as a cause of conflict as well [26]. According to teachers perspective in schools of
Ust-Kamenogorsk it was also concluded that the administrators' favoritism may cause conflict
between the two parties. The studies concerning the statement that “the administrator always
uses only written communication type of communication” showed the following findings and
results: the study states that regular communication between the manager and the employee
would lead to useful ideas or suggestions [29]. According to the answers given in this study,
it is obvious that teachers are uncomfortable with the fact that the administrator always uses
written communication. Yurdunkulu and Oktay [26] also emphasized the breakdowns in
communication and inadequate communication as important findings of their study. Although
official relations are carried out in writing, it is seen that written communication should not get
in the way of bilateral and verbal relations and attention should be paid to the balance.

Conclusion

As identified in the study, according to the teachers' perspective, the statements that
cause conflict “mostly” are categorized under 13 headings. Those are followings: “Too much
paperwork”, “The administrator keeps teachers under constant and tight control”, “The

T

administrator interferences in teacher's private life”, “The administrator punishes failure rather

» « »” «

than rewarding success”, “Differences in perception”, “The administrator is too distant from

» o

teachers”, “The administrator pretends to consult teachers when he/she makes the decision”,

(i

“The administratorlooks down onteachers”, “The administrator neglects his /her responsibilities

» o« » o«

due to professional incompetence”, “The administrator’s favoritism policy”, “The parties have

»n «

different views on the management methods”, “The administrator trusts only close people to
him/her at school”, “The administrator always uses only written communication type”.
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Asit’s seen, it can be said that teachers mostly blame administrators for the causes of conflict.
The statements with the term “administrator” is mentioned in the majority of the items selected
as the subject of conflict in school. Therefore, school administrators should be good observers
and make sure that communication is ensured within the school in order to minimize conflicts.
They should also work to solve any conflict situations that may arise. Organizing events and
activities involving stakeholders can promote unity and solidarity. Additionally, conducting a
similar study in schools at different levels across other cities in Kazakhstan, using qualitative or
mixed research methods, could be beneficial.
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Myranimaepaid Ke3Kapachl 60MbIHIIA MYFa/IiM MeH MEKTeN 6aciibIChl apachIHAAFbI
KaKTBIFbIC cebenTepi

Anpgatna. KoHaukT - aneyMeTTik eMipi KypalThiH aFaad. KoHQIUKT neH Kesicneyuinikrep
’KeKe TYJIFAIapAblH KYHJbUIBIKTAphl, HAHBLIM-CEHiIM/lepi, »KeKe KacueTTepi, MaKcaTTapbl MeH
KaObllayblHJaFbl alblpMallblIbIKTApD HITHXKECIHZE TYbIHAAYbl MYMKiH. BiniM 6epy yibIMbIHJA
MYFasiMJiep MeH Gaciibliap apackliHAA 9PTYpJIi cebenTep/ieH naiga 60JFaH KOHQJIUKT XU Ke3gecesi.
JerenMeH, eki Tapan YIUiH Jie TyblHZAFaH KaKTbIFbICTapAbl OOJAbIpMAy HeMece LIely YIUiH
BIHTBIMAKTACThIK, 63apa 9pEKETTECY XKaHe OipJiecin )KyMbIC icTey 6Te MaHbI3/bI.

3epTTeyaiH MakcaTbl - MyFaldiMJepAiH Ke3Kapachbl GOWbIHIIA MyfajiM MeH MeKTeN O6aclibIChl
apacblHJaFbl KAKTBIFBICTbIH, cebenTepiH aHbIKTay. 3epTTeyre OckeMeH KaJsacblHblH, 30 MeKTeo0i,
OHBIH, ilIiH/e KaJla 60WbIHIIA KAa3aK, OPBIC )KoHe Ka3aK-opbIC apaJjiac MekTenTepi xkoHe 2019-2020 oKy
KBIJIBIHJIA COJI MEKTeINTep/e )KYMBbIC icTereH 432 MyFasiM KaTbICThL /lepeKkTep 3epTTeyre KaTbICKaH
MyFaliMzep xKaibiHaa «XKeke aknapaT» aHKeTachlH xoHe «KoHPIUKT ce6ebiH aHbIKTAayFa apHaJFaH»
cayajiHaMa KOJIZJaHy apKblLabl XUHaAAbl. CayaJHaMaHbIH, HOTMKeCi opTalla apudMeTUKaAbIK JKoHe
CTaHJApTThl aybITKy KOpCeTKIIITepi apKblabl aHBIKTaJAbl. 3epTTEYZiH HOTXKeci MyFaliMAepZiH
nikipsiepi GoWbIHIIA MeKTenTepAeri KOHQJIUKT «kebiHece» KeJsieci KaTTapAaH TYbIHAAUTBIHBIH
kepceTTi: “Karaz6acTbLiblK’, “MeKTen 6acuiblIapblHbIH MyFaldiM/iepAi y3/1iKci3 :kaHe KaTaH 6aKbLiayia
ycTaybl”, “MekTen 6aclIbICBIHBIH, MYFaJiMHiH »XeKe eMipiHe apasacybl”, “MekTen O6acCIIBbICHIHBIH,
JKeTiCTiKTI MapamnaTTaygaH repi coTci3mikTepai kasajayabl Kebipek KojagaHybl, “Bip HapceHi

” o«

KaObL1ayaFbl albIpMaIlbIIBbIK , “MeKTen 6aciiblChIHBIH MyFaliMJepMeH KapbIM-KaThIHACTA IIaMa/laH

” o«

ThIC Cy6OpAUHALIMSA YCTaHYbl”, “MeKTel 6aclibIChIHBIH, lIelliM/i 631 Kabbl1aFaHbIMEH MyFaliM/lepMeH
KEHEeCKeHIeW KYW TaHbITYbl", “MeKkTen 6GacllbICbIHBIH, MyFaiMJepre »KoFapblJlaH Kapaybl, “MekTen
GacIIbICBIHBIH, K9CiOW OLMIKTiMriHiH, TeMeH GoJiyblHA GAMJIAHBICTBI 63 MiHJAETTepiHe HeMKypaHJibl
Kapaybl”, “MeKkTen 6acIIbICbIHBIH, MyFaliMZep apacblHaH “e3 poBOpHUTIH” TaHAay cascathl’, “Backapy
dJlicTepiHe KAaThICTbI TapanTap/blH dpTYPJii Ke3KapacTa 60J1ybl”, “ MeKTen 6aclIbIChIHbIH, 63iHe KaKbIH
ajlaMjJlapfa faHa ceHyi”, “MekTen GacUIbICBIHBIH MYFajliMJepMeH KapbIM-KaTblHAcTa TeK »a3baila
GailsiaHbIC TYPiH Madgananybsl”. KopbIThIHAbIANW alTKaHAa, OCKeMEH KaJlachl MEKTEINTEPIHErI axyasl
KaHaFaTTaHaPJIbIKChI3 )KoHE OYJI )KalUTThI KO0 KAXKET JleTeH HOTIKE YKacasbl.

TyiliH ce3aep: MekTenTeperi KOHQJIUKT, KOHPIUKT cebenTepi, MyFaliMaep MeH MeKTeN 9KiMIIiiri

dpacCblHAarbl KaKTbIFbICTAPp.

A.M. MykakanoBa', K.M. Hareim>kaHOBa*
T KazaxcmaHcko-AmepukaHckuli ceo600HbIl yHUsepcumem, Ycmob-KameHozopck, Kazaxcman
2Egpasulickuti HaQyUoHa/bHbIU yHUsepcumem umenu JL.H. I'ymunaesa, Acmana, Kazaxcmat

IIpuYvHBI KOHPJIMKTOB MEXAY YIYUTE/ISIMU M PYKOBOAUTE/ISIMU B IIIKOJIAX C TOYKHU 3pEHU
y4uyuTesien

AnHoTanuA. KoHQIUMKT - 3TO fABJEHHe, COCTaBJAWLIEe COLUAJbHYI XU3Hb. KOHQIUKTBEI M
pasHor/iacuss MOTYT BO3HUKAaTb B pe3ysbTaTe pas/JUYUi B LeHHOCTAX, YOexJeHUAX, JUYHOCTHBIX
KayecTBaX, LieJIIX U BOCIPUATHUM JiloJed. B o6GpasoBaTe/bHOW OpraHMsallMMd 4YacTO BO3HUKAIOT
KOHQJIMKTBI MEXAY YYUTENSIMU U PyKOBOJUTENSIMU 110 pa3HbIM NpuyMHaM. OHaKko 06euM CTOpoOHaM
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KpallHe BaXKHO COTPYAHHUYATh, B3aHMO/IelICTBOBATb U paboTaTb BMecCTe, YTOObl NPeJOTBPATUTh WU
pa3pelinTb BO3HUKIINE KOHYIUKTHBIE CUTYalUH.

Lesnp ucciefoBaHUSl - MONBITATbCA ONpPEJEJUTh NMPUUYUHBI KOHQJIUKTOB MEXKAY YUUTENsIMU U
PYKOBOAUTEJIAMH LIKOJ C TOYKU 3pEHHs y4HUTesed. YYacTHUKAMHU Hccae[joBaHUA cTaau 30 1IKoJ
ropoga Ycrb-Kamenoropcka (KasaxcraH), cpeiu HHX Ka3axCKHe, PYCCKME M Ka3aXCKO-pyCCKHe
CMellaHHble LIKOJIbl BKJIIOUUTEJBHO IO BCceMy ropofy, U 432 yuyuTens, paboTaBliMe B 3THUX
mkosiax B 2019-2020 yye6HOM roay. C60p JaHHBIX OCYUIECTBJIAJICA C IOMOIIbI0 "AHKETBI 0 JIMYHOU
nHbopmanuu” U "ONPOCHUKA, ONPeeAIIIEero NPUINHbI KOHQJUKTOB". Pe3ysbTaThl UCCIeJ0BaHUS
onpeJie/IUIN NMOKa3aHUsl cpefHe-apuPMeTUYeCcKOro U CTAaHAAPTHOrO OTKJIOHEHHS omnpocHukKa. [lo
UTOTOM UCCJIeJOBAHUS BbISIBUJIY, UYTO, C TOUKU 3PEHUS YIUTEeN, K IPUINHAM, KOTOpble “B OCHOBHOM”
BbI3bIBAIOT KOHQJIMKTHI B IIKOJIaX, OTHOCATCS C/eAylolire NyHKTHI: “BeckoHedyHass 6yMakHas paboTa”,
“IIoCTOSIHHBIM M CTPOTUH KOHTPOJIb HaJ yYUTEJEM CO CTOPOHBI pyKoBoauTess”, “BMemiaTenbcTBO
PYKOBOAUTEJST B JIMUHYIO XU3Hb y4uTess”, “HUcnosb3oBaHUe pyKoBOAUTesNEM O60JIbllle METO/IOB

» o« » o«

HaKa3aHUA3daHeyAda4HU,9eM OO PEHNA3ayCIIEXH , PaBHI/II_laBBOCHpI/IHTI/II/I f PaBHO,ZLYIlIHOQOTHOIlIEHI/Ie

» o« » o«

pykoBoauTess’, “[IpuHATHE PYKOBOAUTE/EM pellleHUs 6e3 yueTa MHeHUs yuuTess’, “BeicokoMepHoe
OTHolLleHUe pykoBoauTess”, “[IpeHebpexeHHe PYKOBOJAUTEJEM CBOUMH O00OS3aHHOCTSIMU H3-3a €r0
npodeccuoHa/bHOW HeKoMNeTeHTHOCTH , “IIpelB3ATOe OTHOLIEHHWE PYKOBOJUTEJNS K Y4YUTeJar”,
“PazinyHble B3IJIS/Ibl CTOPOH KacaTesJbHO MeTO/O0B yIpaByeHus’, ‘/loBepre pyKOBOJAUTENSA TOJbKO
O0IM3KUM eMy/ed JioaaMm’, “HUcnosib3oBaHHE PYKOBOAMTEJEM TOJIBKO NMHUCbMEHHOro ob6ineHus” B
pe3ysabTaTe ObLI CAeslaH BBbIBOJ, YTO B YcTb-KaMeHOTOpcKe C/IOXWJIAch HEYOBJETBOPUTEbHAA
IIKOJIbHASA Ccpe/Jia, KoTopasi TpebyeT BMellaTeIbCTBA U KOPPEKIIUH.

Kiio4deBble c/10Ba: KOHQJIUKTHI B IIKOJIAX, IPUYUHBI KOHGIUKTOB, KOHQJIUKTBI MEXAY YUUTENAIMU

Y IIKOJIbHOM a/IMUHUCTpaLuei.
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