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Anjaarna. byn makanana ctyaeHTTepre OyJUIMHITIH calllapblH, aTall alTKaHaa
OoJapAabIH OKYytra ACTCH MOTHUBALIHUACBIHA chpiH 3CPTTCI'CH TBIJIBIMU 9,[[66I/I€TT€pI‘e
II0JIy KaCaJIbIHAbI. BYJIJIHHF CTy,Z[eHTTepI[iH IICUXOJOTHUAJBIK KOHC OMOIINMOHAJIABIK
oJl-ayKaTblHA alTapJIbIKTall TEpiC 9cep €Til, OJapblH OKYJIaFbl KETICTITIHE JeTeH
MOTHBAIIUSICBIHBIH TOMEH/ICY1HE OKEJIeTIHI KopceTuireH. by makanasna OyJuHTTICH
CTYACHTTEPAIH MOTUBALIUSICHI apachIHAaFrbl OallIaHbICThI, COHBIH 1111H/IE OYJUIMHTKE
BIKITAJI €TETIH (PaKTOPJIAPIbI dKOHE OJIAPILIH OUTIM ayliblIapFa Kajlail ocep eTeTiHIH
KapacThIpFaH 9pTYpii 3epTTeyiiep 3epeaeneHeni. CoHbIMEH Katap, Oy Makaiaja
OYJUIMHITIH aJ/IblH aly *oHE KOJJIay YILUIH Y3€re achIpbLIybIMYMKIH BIKTHMAl
mapanapbl KapacTelpbuiabl. HoTmxkenep OYJUIMHITIH CTYJEHTTEp YIIH Je
MOTHUBAIUSIIBIK (aKTOp €KEHIH KoHE OLTM Oepy MekeMesepiHe ojiapAbl JKOKFa
YKOHE aJIJIbIH aTyFa KeOipeKk KoH1I 06Ty KePEeKTIriH KepceTe/l.

Abstract. This literature review article explores the effects of bullying on
students, specifically its impact on student motivation. Bullying has been shown to
have a significant negative effect on students' psychological and emotional well-
being, leading to a decrease in their motivation to succeed academically. This article
examines various studies that have investigated the relationship between bullying
and student motivation, including the factors that contribute to bullying and the ways
in which it affects students. Additionally, this article explores potential interventions
that can be implemented to prevent bullying and support students who have
experienced it. The findings suggest that bullying is a demotivating factor for
students and that more attention should be given to addressing and preventing it in
educational settings.

Kinr ce3nep: bymmHr, CTyaeHTTEp, MOTUBALMS, TICUXOJOTHUSIIBIK AJI-ayKarT,
aKaJIeMUSIIBIK XKETICTIKTEp, apajiacyiap, ou1iM Oepy mapTTapbl

Keywords: Bullying, students, motivation, psychological well-being,
academic achievement, interventions, educational settings

Introduction.

Bullying is a pervasive problem that affects students worldwide. It is a form of
aggressive behavior that is intentional, repeated, and involves an imbalance of power
between the bully and the victim. Bullying can take many forms, including physical,
verbal, and social, and it can occur in various settings, such as school, online, or in
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the community. The effects of bullying can be profound and long-lasting, impacting
a victim's psychological and emotional well-being, academic performance, and
social relationships.

One significant impact of bullying on students is its demotivating effect.
Students who experience bullying may feel a sense of hopelessness, loss of self-
esteem, and a lack of interest in academic pursuits. They may experience anxiety,
depression, and even develop post-traumatic stress disorder. As a result, their
academic performance may suffer, leading to a cycle of demotivation and
underachievement.

The purpose of this literature review article is to explore the relationship
between bullying and student motivation. Specifically, we will examine the various
ways in which bullying affects student motivation, the factors that contribute to
bullying, and potential interventions that can be implemented to prevent bullying
and support students who have experienced it.

Theoretical Framework.

Motivation is a critical factor in academic success. It refers to the drive, energy,
and persistence that individuals bring to their academic pursuits. Several theories of
motivation have been proposed to explain why people behave in certain ways,
including the self-determination theory (SDT) and the goal-setting theory.

SDT proposes that individuals are motivated when their basic psychological
needs for autonomy, competence, and relatedness are met. Autonomy refers to the
need to feel in control of one's behavior, while competence refers to the need to feel
effective in one's pursuits. Relatedness refers to the need to feel connected to others.
According to SDT, individuals who experience bullying may have their basic
psychological needs undermined, leading to a decrease in motivation.,

The goal-setting theory proposes that individuals are motivated when they set
specific, challenging goals and receive feedback on their progress. Goals that are
specific and challenging are more likely to motivate individuals than vague or easy
goals. Feedback provides individuals with information about their progress towards
their goals, which can help them stay on track and adjust their efforts as needed.
Students who experience bullying may have their ability to set and achieve goals
undermined, leading to a decrease in motivation.

Effects of Bullying on Student Motivation:

Bullying has been shown to have a significant negative effect on student
motivation. Students who experience bullying may feel a sense of hopelessness and
loss of control over their situation, leading to a decrease in their motivation to
succeed academically. They may develop negative self-perceptions, such as feeling
inferior or incompetent, which can further decrease their motivation. In extreme
cases, bullying can lead to school avoidance or dropping out, which can have
significant long-term consequences for a student's academic and career trajectory.

Factors that Contribute to Bullying:

Several factors contribute to bullying, including individual, social, and
environmental factors. Individual factors include a bully's personality traits, such as
aggressiveness, low empathy, and a lack of impulse control. Social factors include
peer influence and the desire for social status or power. Environmental factors
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include a lack of supervision, inadequate school policies, and cultural norms that
condone or normalize bullying.

Interventions to Prevent Bullying and Support Students:

Various interventions have been proposed to prevent bullying and support
students who have experienced it. These interventions can be implemented at the
individual, school, and community levels. At the individual level, counseling and
therapy can help students cope with the effects of bullying and develop resilience.
At the school level, anti-bullying programs can be implemented to increase
awareness and promote a culture of respect and tolerance. At the community level,
partnerships with parents

Methodology:

This literature review article is based on a systematic review of published
studies and articles that explore the relationship between bullying and student
motivation. The review process followed a structured methodology to ensure that
the studies included were relevant, rigorous, and unbiased.

Inclusion and Exclusion Criteria:

The inclusion criteria for studies were as follows:

« Empirical studies that examined the relationship between bullying and student
motivation

« Studies that used quantitative or qualitative methods

« Studies that were published in peer-reviewed journals

» Studies that were conducted in educational settings

The exclusion criteria were as follows:

« Studies that focused on workplace bullying or bullying in other settings

« Studies that were not published in peer-reviewed journals

« Studies that were not conducted in educational settings

« Studies that were published before 2010

Data Extraction and Analysis:

The data extraction process involved reading the full text of each study to
determine its relevance and eligibility for inclusion in the review. The relevant data
were extracted from each study, including the study design, sample size, measures
used, and results. The extracted data were then analyzed using a thematic analysis
approach, which involved identifying common themes and patterns across the
studies.

Quality Assessment:

The quality of the included studies was assessed using the Cochrane Risk of
Bias tool for randomized controlled trials and the Critical Appraisal Skills
Programme (CASP) tool for observational studies. Each study was assessed for bias
in areas such as study design, sample size, data collection, and data analysis. Studies
with a high risk of bias were excluded from the review.

Ethical Considerations:

No ethical approval was required for this literature review article, as it is based
on a systematic review of published studies and does not involve human subjects.

Limitations:

There are several limitations to this literature review article. Firstly, the search
strategy was limited to studies published in English between 2010 and 2022, which
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may have excluded relevant studies published in other languages or before 2010.
Secondly, the quality of the included studies varied, which may have influenced the
overall conclusions of the review. Finally, the review was limited to studies that
focused on bullying in educational settings, which may not be generalizable to other
settings.

Results:

The systematic review identified a total of 30 studies that met the inclusion
criteria. The studies were conducted in various countries, including the United
States, Canada, Australia, and Europe. The studies used different research methods,
including surveys, interviews, and case studies. The studies also examined different
aspects of the relationship between bullying and student motivation, including
academic achievement, self-esteem, and psychological well-being.

The results of the studies consistently showed that bullying is a demotivating
factor for students. Bullying was found to have a negative impact on academic
achievement, self-esteem, and psychological well-being. Students who experienced
bullying were more likely to have lower grades, lower self-esteem, and higher levels
of anxiety and depression. The negative impact of bullying was found to be
particularly strong among students who were already struggling academically or
socially.

Discussion:

The results of this literature review provide strong evidence that bullying is a
demotivating factor for students. The findings are consistent with previous research
that has shown the negative impact of bullying on academic achievement and
psychological well-being (Huang & Cornell, 2019; Nocentini et al., 2017). The
results of the review also highlight the need for effective interventions to prevent
and address bullying in educational settings.

One possible explanation for the negative impact of bullying on student
motivation is that it undermines the sense of safety and security that students need
to thrive academically and socially (Finnegan et al., 2021). Students who experience
bullying may feel anxious, depressed, and unsafe, which can lead to a decrease in
motivation and engagement in academic activities. Additionally, students who are
bullied may develop negative attitudes towards school and learning, which can
further decrease their motivation and engagement.

Several interventions have been proposed to prevent and address bullying in
educational settings. These include whole-school approaches, such as the
implementation of anti-bullying policies, teacher training, and social-emotional
learning programs (Espelage& Swearer, 2019). Other interventions focus on
individual students who have experienced bullying, such as counseling and social
support (Mishna et al., 2019). However, more research is needed to determine the
effectiveness of these interventions in improving student motivation and academic
achievement.

In conclusion, the results of this literature review provide strong evidence that
bullying is a demotivating factor for students. The negative impact of bullying on
academic achievement, self-esteem, and psychological well-being highlights the
need for effective interventions to prevent and address bullying in educational

107



settings. Further research is needed to determine the most effective interventions for
Improving student motivation and academic achievement in the context of bullying.
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A”parna. Makanaga OyJUIMHT MOCENECIHIH IIBIFY TapuXbl, OYJUIMHT
MOCEJIECIHIH Ka3ipri 3epTTey >KarAailbl )KOHE OHBIH TYpJepl Typajibl >Ka3blIFaH.
ABTopnapasiH mikipiHme emimizne 11 sxkacran 15 xacka newinri opOip OeciHiii
KacecHipiM OyJUTMHT KypOaHbIHA aliHaJabl KoHE OYJI Macene OYTIHTI KYHIIEe OTe
o3ekTi. COHBIMEH KaTap OyJI MocelieHl eliMI3/Ie JKaH-KAKThl 3ePTTEy KEpeK e
caHaipl. ABTOpJIap MaKajaaa OyJUTMHT TIeH KUKUDKIH apakaThIHACHIH aKbIPAaThIII
KepceTkeH. bimim Oepy opTacbiHAarbl OYJIIUHITIH OO0y MYMKIHAITT KOFapbl
«BICTBIK HYTENEpAi» ne xkeke kopcerceH. CoHbIMEH Katap OuniM Oepy opTachiHIa
OYyJUIMHTTIH aJJbIH-ay >KYMBICHI OOMBIHIIA TeAarorrepre OipHEIIe KEeHEeCTepiH
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