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create some exchange programs for students and teachers, share with their experience and invest 

into teachers in order to have high qualified and competitive teachers in education area. 

Another suggestion is co-operation with international teachers. Native speakers will help to 

develop speaking and listening skills. Communication with them can help us to understand their 

accents and other elements of the language. In some universities, students study together in spite of 

their knowledge level of English.  Therefore, educational places should provide a good environment 

for the students in order to motivate, attract and interest them. In other words, they should divide 

students into the groups by their level. Otherwise, a student whose knowledge level of English is 

lower than another student has, the first one will feel himself uncomfortable and shy and lose 

concentration. 

In spite of the difficult process, in this paper we tried to suggest some approaches to 

overcome listening and speaking difficulties in learning English.  Therefore, speaking and listening 

skills will be improved and become better than the students have now. 
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indispensable valid use of language. It forced me to look for an effective approach in teaching the 

foreign languages through stories. Presenting content and language integrated learning (CLIL) 

approach give us an opportunity not only to teach students the foreign language, but also utilize this 

approach for instructing subjects such as history, geography or others through the foreign language. 

In light of language learning and instruction, stories present authentic communication opportunities. 

This is justified by the fact that they enhance broadening of vocabulary acquired by children as well 

as developing the related language skills as learners constantly come into contact with numerous 

novel words as they read or listen to stories. Further, tales are considered as source of authentic 

language input as language learning becomes an amusing experience since learners derive pleasure 

during learning and instruction in purposeful communication. With reference to Brewster and Ellis's 

[1] views, there are basic arguments behind the incorporation of storytelling into foreign language 

classes. Firstly, stories enhance a child‘s development of positive attitude towards language 

instruction and learning processes as stories are fun and motivating. Secondly, stories allow learners 

to exercise their creativity, thus enhancing learner innovation development. Thirdly, storytelling 

encourages emotional and social development of learners. Lastly, storytelling serves to enhance the 

development of the learners‘ listening skills. 

 This leads to the possibility of using a variety of stories which directly relate to curricular 

content. As an example teaching history can require to utilize the stories about the founders of the 

Kazakh Khanate Kerey and Zhanibek. So many pupils find it difficult to remember the facts related 

to historical events or figures, but storytelling can establish details together into a meaningful 

pattern. In the selection of effective stories, it is important that attention is paid to identification of 

stories with clear storylines. Clear storylines are vital as it enables young learners to follow and 

comprehend the plot without overly relying on the linguistic input, but enabling such learners to 

utilize existing knowledge acquired based on reference frames. Effective stories must also utilize 

repetition as a literary device [2]. However, it is worth noting that storytelling in itself cannot 

achieve self-efficacy in language instruction. It must be accompanied with other frameworks if it is 

to achieve educational goals, alongside selection of appropriate tales after careful consideration of 

learner interests, generation of appropriate learning objectives, and promotion of interactive 

storytelling experiences. 

 Learners can then actively participate in decision making and negotiation processes. The 

framework also works towards the development of the learners‘ communication skills. The learners 

can internalize the plot of the story, after which they can actively take part in role playing, 

dramatizations, and presentations in which the learners utilize the target foreign language within 

realistic settings for the purpose of effective communication. As a result, the task-based approach is 

incorporated into the story-based technique, in which task-based language learning principles is 

adopted, as well as authentic language utility by means of meaningful tasks. The task-based 

framework works towards realization of specific outcomes, among them the development of 

cognitive skills. This can be achieved through learner involvement in many inquiry tasks after 

reading a story. Finally, the approach seeks to achieve diversity sensitivity and citizenship 

awareness through encouraging learner involvement in content-based interactive tasks. 

 For individual thematic units related to target language, the task-based approach sub-divided 

into three major categories, including the pre-task, the task-cycle, as well as the language focus 

stage. 

The pre-task stage is initiated by the introduction of learners to the lesson‘s topic and the task 

through which learners will go. In particular, the instructor puts emphasis on the need to motivate 

learners as well as eliciting experience and knowledge acquired prior to the topic related to the 

specific thematic subject through screening for the appropriate story. Further, all pre-task activities 

are an effective means of novel language introduction, existing linguistic resource mobilization, 

processing load easing, as well as motivation of task interpretation in more demanding ways among 

the learners. In a similar line of thought, it can be held that task presentation in ways which 

motivate students is vital, thus task preparation ought to entail strategies geared toward learner 

motivation to partake in task execution [3]. The suggested project encourages learners to come up 
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with suggestions for the possible plot and flow of the story. Further, the learners are encouraged to 

take note of striking events and scenarios in the story. These strategies are key approaches in 

vocabulary teaching as content-specific vocabulary under study is introduced by means of 

discussion and use of photographs and flashcards. Spidergrams also make a significant resource as 

the teacher can make a summary of the vital ideas in circular drawings made by the teacher [4]. 

These drawings must necessarily capture all relevant vocabulary for the study topic. Scaffolding 

was employed to enable learners express their ideas in the target foreign language. Then the learners 

can be announced into the narrative through a multisensory context made up of video clips, sound 

documents, Prezi zooming program, and PowerPoint presentation designed in the target language. 

Therefore, a multisensory and multimodal setting enables learners to utilize their multiple senses in 

the learning process which makes it easier for learners to link novel information to already existing 

knowledge. 

 The task-cycle stage follow, in which the task, planning and reporting stages are core. The 

learners are invited to work in groups or pairs so as to achieve creative interactive activities. In 

particular, the learners may be requested to retell the narrative, make pictorial designs from the 

events, as well as providing a description of their drawings. The learners can later be requested to 

role-play or give the story a novel ending. This stage puts emphasis on the ability of learners to 

actively participate in indirect foreign language learning through attempts to communicate in it. The 

final part of the task-cycle stage is characterized by the presentation of the creation or product of 

each group in class. Such final products include dramatizations, role plays, drawings, written 

reports, and posters. Giving special emphasis to natural task-cycle conclusion, the learners are 

allowed to present their report orally using their first language regarding the process of task 

performance or problem resolution [5]. Further, such learners are welcome to give their comments 

on target language usage, identification of the language skills learnt from the tasks, as well as their 

responses to communication problems. 

 The language feedback and focus stage is the last under incorporation of the task-based 

framework. At this stage, the learners are presented with opportunities to enhance their oral skills 

further. They are also given an opportunity to apply learnt vocabulary for the purpose of 

communicating their views and feelings on the processed topic. The learners are involved in various 

physical activities and games which can be designed in the target language for effective 

communication among their peers through interaction and cooperation. For effective cultural 

awareness, complex factors such as critical awareness, language skills, attitudes, values, and 

knowledge come into play.  The activities which take place in the pre-task and the task-cycle stages 

provided learners with an opportunity to reflect on the general issue of sensitivity towards diversity, 

as well as enabling them to recycle their newly acquired target language skills and vocabulary, and 

the ability to summarize their perspectives and views in the target language. 
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