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Abstract: Cambridge English Teaching Qualifications have achieved wide recognition and
acceptance by constantly evolving to reflect and encourage good practice in language teaching and
teacher training. As part of that evolution, this framework has been developed to help explain
clearly to teachers and their employers how our teaching qualifications map onto a core syllabus of
competencies and how teachers are supported by our increased range of professional development
opportunities. The Cambridge English Teaching Framework has been designed to encapsulate the
key knowledge and skills needed for effective teaching at a variety of levels and in different
contexts.

It aims to:

help teachers to identify where they are in their professional career ,,

help teachers and their employers to think about where to go next and identify development
activities to get there.

Keywords: education, cultivation, learning, educational framework, an individual
educational plan, teaching assistant, teacher, a pupil with special educational needs.

Each category and sub-category of the framework is made up of components. The
explanations below set out what is meant by these components in the framework. They are intended
to be indicative of the key principles and concepts relevant to each component and are not meant to
be comprehensive.

1. Learning and the Learner

The following areas of knowledge and competence are grouped under the heading ‘Learning
and the Learner’, and are important in that they provide a conceptual and theoretical basis on which
teachers consciously or unconsciously develop their personal understandings of teaching and
learning.

Learning theories; this refers to:

general learning theories (i.e., constructivism, humanism, behaviourism, social-
constructivism)

concepts (such as multiple intelligences, motivation, scaffolding, experiential learning, higher
order

FLA and SLA,; this refers to:

- theories of first (FLA) and second language learning (SLA)

- concepts (such as critical period, immersion, information processing, implicit/explicit
learning, comprehensible input, etc.)

- demonstration of practical application for language learning and teaching.

- Teaching, Learning and Assessment
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- The following areas of knowledge and competence are each important in their own right, but
have been grouped together under the six sub-categories within the overall heading ‘Teaching,
Learning and Assessment’ for ease of reference.
2.1 Planning language learning
Lesson planning; this refers to:
- key concepts and principles (i.e., identifying learner needs, setting aims, anticipating
learners’ difficulties, staging and timing, selecting appropriate activities/materials/resources etc.)
- following/adapting appropriate templates for individual lessons and a series of lessons
- awareness of how effective teaching leads to learning

2.2 Using language-learning resources and materials

Selecting, adapting, supplementing and using learning materials; this refers to:
- key principles for critically evaluating, selecting, adapting, supplementing and exploiting
coursebook and supplementary materials
- the demonstration of how to apply these principles to a selected coursebook unit or set of
learning materials for a specified context in order to achieve desired learning outcomes
- demonstrating the ability to improvise when certain learning materials, resources and
technology are limited, unavailable or not working.
Using teaching aids; this refers to:
- core techniques for using the board, visuals, realia and audio/visual equipment, as well as
techniques for teaching without such aids
- core techniques for using digital teaching aids (i.e., interactive whiteboards, PowerPoint,
etc.)
Using digital resources; this refers to:
- familiarity with key concepts related to digital teaching/learning (i.e., blended learning,
flipped classroom, etc.)
- core principles and techniques for selecting and using digital/online resources, where
available, as a resource for learning (i.e., digital videos, podcasts, learning platforms such as
Moodle, downloading tasks onto mobile devices, etc.)
- key practical skills (i.e., computer skills, typing, searching the internet, finding web-based
materials, use of social media, etc.)

2.3 Managing language learning
- Creating and maintaining a constructive learning environment; this refers to:
- key concepts and principles for learner-centred teaching, establishing rapport, classroom
management, maintaining discipline (especially in large classes and/or with young learners).
- demonstration of practical application through a variety of appropriate teaching techniques
in a specified context in order to achieve desired learning outcomes.
Setting up and managing classroom activities; this refers to:
- key activity formats for starting and ending lessons (such as warmers, fillers, etc.) key
principles for giving and checking instructions, demonstrating activities, giving preparation time
before activities, grouping learners, monitoring and checking learning, encouraging interaction with
and between learners, etc.

Providing feedback on learner language; this refers to:
- key principles and techniques for providing positive and corrective feedback:
- -on learners’ spoken language (i.e., teacher-led correction, reformulation, etc.)
- -on learners’ written language (such as use of drafting, error codes, etc.)
- demonstration of practical application through a variety of appropriate teaching techniques
in a specified context in order to achieve desired learning outcomes.

2.4 Teaching language systems
- Teaching vocabulary; this refers to:
- key principles and techniques for introducing and practising vocabulary (i.e.,
inductive/deductive presentation, creating a context, form/meaning/use, concept-checking, drilling,
controlled/freer practice, etc.)
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- understanding of corpus linguistics and frequency, learning strategies (such as vocabulary
journals, dictionary skills, etc.)
- concepts such as synonymy / antonymy / hyponymy,lexical phrases, etc.

Teaching grammar; this refers to:
- key concepts, principles and techniques for introducing and practising grammar (i.e.,
inductive/deductive presentation, creating a context, use of timelines, form/meaning/use, etc.)
- understanding of different lesson shapes (such as Presentation Practice Production (PPP),
Test Teach Test (TTT), Task-based Learning (TBL, etc.)
- key terms for describing grammar
- Teaching discourse; this refers to:
- key concepts, principles and techniques for raising awareness of and practising discourse
features (i.e., genre, coherence, cohesion, turn-taking, etc.)
- key terminology (such as substitution, ellipsis, conjunction, etc.)

2.5 Teaching language skills
- Teaching listening; this refers to:
- key concepts, principles and techniques used in teaching listening skills (such as top-down
vs. bottom-up processing, genres and text types, sub-skills, etc.)
- understanding of different genres, types of listening texts and their purposes
- difficulties learners face
- ability to select appropriate texts

Teaching speaking; this refers to:
- key concepts, principles and techniques used in teaching speaking skills (such as genres and
text types, sub-skills, strategies, etc.)
- key principles and techniques for correcting learners’ spoken language.
- understanding of different genres, types of speaking and their purposes, levels of formality,
differences between spoken and written English

Teaching reading; this refers to:
- understanding of different genres, types of reading texts and their purposes
- ..., difficulties learners face
- ability to select appropriate texts
- dictionary skills (mono- and bi-lingual)
- demonstration of practical application through a variety of appropriate teaching techniques
in a specified context in order to achieve desired learning outcomes.

Teaching writing; this refers to:
- key concepts, principles and techniques used in teaching writing skills (such as genres and
text types, pre-/while-/post-writing activities, sub-skills, strategies, etc.)
- key principles and techniques for supporting and giving feedback on learners’ written
language (i.e., process writing stages, peer-checking, drafting, use of error code, etc.)
- ability to select appropriate models and tasks

2.6 Assessing language learning

Assessment principles; this refers to:
- key concepts and principles (i.e., formative vs. summative assessment, validity and
reliability of items, direct/indirect testing, etc.)
- terminology (such as multiple choice, impact, etc.)
- familiarity with a range of external examinations (such as Cambridge English: Preliminary,
Cambridge English: First, IELTS, TOEFL, etc.)
- Language Ability
- The following aspects of teacher language are grouped together under the heading
‘Language Ability’, and are important in that together they constitute teachers’ ability to use
English effectively and appropriately in their daily work.

Classroom language; this refers to:
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- demonstrating the practical ability to fluently and accurately use classroom language (such
as introducing the topic of the lesson, instructions for activities, classroom management, explaining
language, helping learners with their learning problems in class, talking with learners about their
progress, etc
- demonstrating the practical ability to respond to learners’ output in class (whether answering
learners’ questions or correcting their utterances), in both planned situations as well as the ability to
respond spontaneously to unexpected learner output during the lesson.
Language models; this refers to:
- demonstrating the practical ability to provide accurate examples of the language points being
taught (such as model sentences), to highlight the form, meaning, use and pronunciation of the
target language.

Communicating with other professionals; this refers to:
- demonstrating the practical ability to interact in English with colleagues and other teaching
professionals in a variety of contexts (such as the staffroom, staff meeting, lesson planning with
teaching partners, workshops, seminars, conferences, etc.).
- demonstrating the practical ability to use language effectively when giving advice and
making suggestions to other teachers, when meeting new teachers and talking about themselves,
when presenting a task, when reflecting on and/or evaluating their lessons, and when participating
in face-to-face and/or online discussions.
- CEFR level: while a certain level of language proficiency is clearly required in order to
teach language effectively, the minimum language level required of any teacher is likely to vary
depending on the teaching context and language levels of the group of learners being taught. See
CEFR levelsl for guidance
- on language proficiency.
- Language Knowledge and Awareness
- The following areas of knowledge and competence, presented together under the heading
‘Language Knowledge and Awareness’, provide the linguistic basis on which teachers develop their
personal understandings of teaching and learning, and also play a critical role in how teachers make
sense of and facilitate learning in the classroom.

Language awareness; this refers to:
- the ability to analyse spoken and written language form, meaning and use at sentence, word
and discourse level, when planning, teaching and marking learners’ written work
- the awareness to be able to analyse classroom language used by the teacher and learners
- demonstrating the practical application of this ability and awareness for language learning
and teaching when planning and in class.

Terminology for describing language; this refers to:
- key terms used to describe language form, meaning, use and phonology at sentence, word
and discourse level
- demonstration of practical application for language learning and teaching when planning and
in class.

Reference materials; this refers to:
- awareness of a range of relevant print and digital resources for researching language form,
meaning, use and pronunciation
- demonstration of practical application for language learning and teaching when planning and
for guiding learners both in class and outside class

Literature:
1. http://www.cambridgeenglish.org/teaching-english/cambridge-english-teaching-
framework/ Accessed 01 April 2015
2. Lameras, P (2014) Analysis Report on Academics’ Ways of Teaching and Learning

Communicative English in UK, Coventry
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IETEJ TIITH OKBITY BAPBICBIHJIA OMBIH 3JIEMEHTTEPIH
KOJIJAHY IbIH MAHbBI3bI

AoapaxmanoBa Tosranait
tony.92@inbox.ru
JI. H. T'ymunes ateigarel EYY ®umnonorus GpakynbTeTi
Hleten TinaepiHiH Teopusicbl MeH Taxipubeci kadeapacs! cTyaeHTi, Acrana, Kazakcran
Foutbimu sxerekurici — b. Oninbaii

«OlibIH — 6ana yIIiH eMipiiK TOKIpuoe»

M. Kymabaen
OifbIH nereHiMi3 — Kac epeKlIeNliKKe KapaMaWThIH, aJaMHBIH KOHUI-KYHIH KeTepeTiH,
oWnaHablpaTbiH ypaic. OWbIH — TO3IMALTIKTI, aJFBIPTTHIKTHI, TANKbIPJIBIKTHI, YKBIITBHUIBIKTBI,

13/ICHIMa3IBIKTHI, ICKePIIIKTI, JYHHETAaHBIM OPICIHIH KOJIeMIUIIriHiH, Ken OuTyai, cOHAali-aK, O0acka
Ja TOJBIN JKATKaH CanajbUIbIK KAaCHUETTEpIiH KaJlbIITACTBIPyFa YJIKEH MYMKIHIIN Oap
MeAaroTuKaIIbIK, THIMII 9IiCTepiHIH Oipi.

OiilblH Typanbl opblic neparorsl A. MakapeHKOHBIH aWTbUIFaH ce3lepl OpbIHAbL: «OKyIIbI
OMIpiHJe OWBIHHBIH MaHBI3bI 30p, €PEeCeK aJaM YIIiH €HOCKTIH, KYMBICTBIH, KbI3SMETTIH KaHJal
MaHbI3bI O0JIca, HAaK COHJal MaHbI3bl Oap. XKeke agam oifbIHIa KaHAal 00JIca, ©CKEH COH YMBICTa
Jla Kell arblHaH coHaai Oonaapl. COHJBIKTaH KeJlelleK KalpaTkepiepli TopOueney aiibIMeH
oiipiHIa Oactanmaapl. OWBIH OKyIIBLIap YIIIH- aiHajgaJaFblHBl TaHbII- OUTy TocLIi»- Jen
TYKBIPBIMIANIBI.

CoHbIMEH Karap, OWbIH OPEKETIHIH TEOPUSChl MEH IMPAKTUKACHIH OTAHJBIK *KOHE IIETENIIK
nearorrap, MCUXOJOrTap, comuoiiorrap 3eprreyae. Meicansl: Moxan XeWsuHranbiH «OUWBIHIIBI
anam», J.b, DOnbkoHuHHIH «OWBIH TCHXOJOTHUACH», OpUK bepHHHIH «AnaMaap OWHANTBHIH
oWbIHAAp» aTThl eHOekTepi ka3puiabl. OibIH TeopusichlH 3epTreymni Pecell rampiMaapsr A.B.
BepOunkuit, M.II. IIluakacuctelif, Ka3akcTaHislK faibiMaap apackiiga H.K. Axwmeros, XK.C.
Xainapos, T.0.

[lenarorukanslk YpIiCTi JKETUIAIpy/e OWBIHHBIH MaHBI3/IbUIBIFBIH Ka3aKCTaHABIK FajubiM H.
KymkanoBa na 3eprren, «oiblH Oajia YIIIH €IIKTEY, MHCTUHKT, KYHJETIKTI 0acTbl OpeKeT >KoHe
OHBIH JKeKe eMipi OOJIbIN TaObIIaAb» AT ISIeNIeTeH.

H. KyikanoBaHbIH aliTybl OOMBIHIIA OWBIH OpEKeTIH Ier 0acThl MeJaroruKajiblKk MaKcaTTaphbl-
OayaHbIH aJJjarbl ©MipiHE TY3y JKOJI cally, YJIKEeHJepre eNiKTeyl ’KOHe eMIpJiH TalanTapblHa cail
OeiiMemyl OUBIHIBI SAENTIIIK, TOPOUETIK MaKcaTTa Mangamanyasl ke3aeaial. OCel TycTa FaibiM
Oanma ONBIH OpeKEeTHJe FaHa THIHBIFBIN, KYMBIC Kacall, OcCill >KeTiIeli, OHBIH oWjay KabinmeTi
MKETLIII, KapbIM- KaThIHAC jKacay MYMKIH/III apTaJibl JereH MiKipAl Olaipre .

M. Kymabae «OifbiH- 6ana YIIiH OMIpIiK ToXKipuOe»- Jen aram Kepcerce, aj, LIeTeNJIiK
ranbiM JK. TInaxke «olibIH- OajaHbIH pyXaHH JaMYybIHbIH HET131»- JIereH, COHbIMeH Katap, K. JleBuH,
JI.C. Beirorckuit, /I.b. DIbKOHMH CHUSKTBI FalbIMAAp Ja ©3 €HOEKTEepiHAe OWBIH OPEKETiHIH OKY
YpIICIHIE MaHBI3bI Kypasl O0IbIN TaObUIAThIH/IBIFBIH aTall KOPCETKEH.

BacTtayslln MekTen IeaarorukachlHBIH KOpbIHIa Oananapaa TYPMBICTBIK CO3IIKTIH, ceilney
OailTaHBICBIHBIH ~ OAMBITBUTYBl  JKOHE OEKITUTyiHe BbIKMald JKacallThlH OWBIHAAp; CaHMABIK
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