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Abstract

Relevance. Over the past decade, the solution of the issue of formation of the teacher’s readiness for professional
adaptation in an inclusive environment in educational institutions of Kazakhstan has become one of the most important
social problems of the society of the state. In this context, it becomes relevant to solve the problems of implementing the
components of the teacher’s readiness and the pedagogical conditions for his adaptation in an inclusive educational
environment, as well as increasing the level of their socio-pedagogical competence.

Purpose. The purpose of the article is to substantiate the methodology for preparing a teacher for professional adaptation
in an inclusive educational environment in the context of organizing the educational process in educational institutions of
Kazakhstan.

Methodology. The methodological approach of the experimental study is based on the analysis of literary sources for
comparison and comparison of scientists’ views on the problem under study, systematization and generalization of
theoretical data, comparative analysis; empirical: narrative methods (writing essays and mini works), the method of expert
assessments, questioning, testing, conversation, observation, questioning, generalization of pedagogical experience,
solving socio-pedagogical situations, generating ideas, presentations, structural and logical schemes; diagnostic (analysis,
questioning); pedagogical experiment (stating, forming and control).

Results. After conducting an experimental study, promising directions for improving the methodology for developing the
teacher’s readiness for professional adaptation in an inclusive environment in educational institutions of Kazakhstan were
formed.

Suggested Citation:
Ospanova B, Sultanova N, Oryngaliyeva S, Amanova A, Ayupova G. Preparing a teacher for professional adaptation in an
inclusive educational environment. Sci Herald Uzhhorod Univ Ser Phys. 2024;(55):519-528. DOI: 10.54919/physics/55.2024.51mt9

*Corresponding author

Copyright © The Author(s). This is an open access article distributed under the terms of the
— Creative Commons Attribution License 4.0 (https:/creativecommons.org/licenses/by/4.0/



Ospanova et al.

Conclusions. The practical value of the work lies in the training of a specialist who is able to realize the creation of a
favourable socio-pedagogical inclusive educational environment for organizing and implementing the learning process
for inclusive applicants for education in educational institutions of Kazakhstan.

Keywords: index of inclusion; socio-pedagogical competence; readiness components; pedagogical conditions;

educational institutions.

Introduction

The educational policy of numerous countries of the world,
in particular Kazakhstan, inclusive education is determined
by one of the main priority areas for updating the education
system at the state level and the formation of a teacher’s
readiness to work in an inclusive educational environment,
improving the socialization system and teaching the
younger generation [1; 2].

That is why the purpose of the study is to define the
concept of “socio-pedagogical competence”, to solve the
problems of forming a teacher’s readiness for professional
adaptation in an inclusive environment in educational
institutions of Kazakhstan, carried out through the
implementation of readiness components, namely:
motivational, cognitive, reflective and pedagogical
conditions; increasing the level of social pedagogical
competence of teachers and experimental verification of
the proposed methodology. To this end, with the assistance
of the University of Minnesota, the University of Arizona,
from December 1, 2016 to December 31, 2017, the ADA
Anniversary Fellowship Program in Inclusive Education
has already been implemented. The goals and objectives of
the project were to introduce inclusive education methods
in Kazakhstan, Ukraine, Armenia, and India [3-5].

Based on the experience gained in using such projects
and methods, the introduction of an experimental
methodology to ensure the readiness of a teacher for
professional adaptation in an inclusive educational
environment at the L.N. Gumilyov Eurasian National
University (Astana) will certainly affect the provision of
high-quality training for applicants for education with
special needs. That is why modern educational institutions
in Kazakhstan should be provided with such specialists
who can implement student-centred and competence-based
approaches in education when working in an inclusive
environment. The problem of forming a teacher’s readiness
for professional adaptation in an inclusive environment in
educational institutions of Kazakhstan is relevant and
requires a thorough study. After all, the vast majority of
teaching staff in educational institutions in Kazakhstan
experience significant difficulties in working with the
inclusive part of students and cannot meet their educational
needs [6-8].

In particular, in the education system of Kazakhstan,
according to O.Y. Akyar et al. [9], there is an insufficiently
established system for preparing teachers for professional
adaptation in an inclusive environment. Therefore, the
process of including a teacher in an inclusive educational
process causes a lot of contradictions and
misunderstandings, mainly not only due to the teacher’s
lack of awareness of the methodology of teaching inclusive
students, but also the unwillingness to work with them and
contribute to the disclosure and development of potential
abilities and opportunitiecs. The authors of this article
support the opinion of T. Pyatakova [10], who proposes

specifying the components and criteria for a teacher’s
readiness for professional adaptation in an inclusive
educational environment: a value attitude to professional
activity, inclusive competence, self-improvement, self-
reflection and self-management. E. Avramidis et al. [11]
believe that inclusive competence occupies an important
place in the formation of a competitive specialist and is a
set of interrelated components: motivational, cognitive,
operational and reflective.

Based on the Concept for the Development of Inclusive
Education, the UN Convention on the Rights of the Child,
the Salamanca Declaration, the National Human Rights
Strategy, the process of developing a teacher’s readiness
for professional adaptation in an inclusive educational
environment has become a priority in the educational
policy of Kazakhstan. The realities of our time require
specially trained teachers capable of working in an
inclusive environment, with a stable motivation to work
with this category of education seekers [12; 13]. That is
why the problem of developing the readiness of teachers
for professional adaptation in an inclusive environment is
an extremely important tool in working with applicants for
education with special educational needs [14].

In the context of modern Kazakhstani society, inclusive
education is one of the priorities for the development of
Kazakhstan and the factors for reforming its educational
industry. Therefore, the problems of improving the theory
and methods of preparing a teacher for professional
adaptation in an inclusive educational environment are
relevant.

Materials and Methods

The main methods in the process of experimental research
were aimed at studying the problems of forming the
teacher’s readiness for professional adaptation in an
inclusive environment in educational institutions of
Kazakhstan, which included the development of a
methodology for creating a favourable inclusive
educational environment, including three components of
the teacher’s readiness: motivational, cognitive and
reflective, the creation of a socio-cultural educational
environment in an educational institution, the formation of
socio-cultural content focused on designing the volume,
structure and direction of the socio-inclusive content of
preparing a teacher for professional adaptation in an
inclusive educational environment, creating a practical-
activity environment.

The methodology for the formation of a teacher’s
readiness for professional adaptation in an inclusive
environment provided for the use of effective methods for
creating a favourable inclusive educational environment in
the educational process in educational institutions of
Kazakhstan. Such methods included, in particular, the use
of lectures (problematic, multimedia, lectures-press
conferences), the use of innovative technologies (method

520



Preparing a teacher for professional adaptation in an inclusive educational environment

of projects, problem-based and contextual learning);
involvement of teachers in research work (individual tasks,
essays, abstracts), speaking at conferences and seminars,
work in circles and problem groups; involvement in
practical training in inclusive educational institutions;
method of expert assessments, questioning, testing,
conversation, observation, survey, generalization of
pedagogical experience, solution of socio-pedagogical
situations, technology of generating ideas, presentations,
structural and logical schemes.

The experimental study was carried out taking into
account a carefully selected theoretical basis for further
research. The study was conducted at the L.N. Gumilyov
Eurasian National University (Astana). In order to ensure
the representativeness and reliability of the sample, the
features of the formation of the control and experimental
groups, namely age and gender, were determined. The
formation of the control-research array was carried out by
the method of pairwise selection. The condition was taken
into account that at the end of the selection the size of the
experimental group met the requirements of
representativeness. The sample consisted of 80 teachers.
The control group included 38 respondents, and the
experimental group included 42 respondents, including 34
women and 46 men with work experience from 5 to 30
years.

At the ascertaining stage of the study, a study and
analysis of the literature base on the research problem was
carried out; synthesis methods; classification;
systematization; modeling and generalization of the
methodology for the formation of a teacher’s readiness for
professional adaptation in an inclusive educational
environment, checking the level of readiness of a teacher
before working in an inclusive educational environment
according to the components: motivational, cognitive and
reflective. The main problems of formation of the teacher’s
readiness for professional adaptation in an inclusive
environment in educational institutions of Kazakhstan are
identified, which can be effectively and efficiently solved
with the help of the practical use of this technique. The
formation of the level of the cognitive component of the
teacher’s readiness for professional adaptation in an
inclusive environment was carried out using a
questionnaire, the methodology for determining empathic
abilities according to Boyko, A. Rean’s questionnaire and
the “Social Intelligence” test according to J. Gilford.

At the formative stage of the experiment, an analytical
study of the effectiveness of pedagogical conditions for the
formation of a teacher’s readiness for professional
adaptation in an inclusive environment was carried out: the
creation of a sociocultural educational environment in an
educational institution, the formation of a sociocultural
content focused on designing the volume, structure and
orientation of adaptation in an inclusive educational
environment, the creation of a practical activity
environment. To obtain the results at this stage, the method
of questioning, questioning, testing was used, the method
for determining empathic abilities according to Boyko, the
“Goodwill Scale” method (according to the Campbell
scale), the “Value orientations” method of M. Rokeach
were used. At the control stage of the experiment, the
analysis of the obtained results of their generalization was
carried out and conclusions were drawn.

Results

Today, inclusion is beginning to take an important place in
the education system of Kazakhstan. Ensuring a favourable
inclusive educational environment in the education system
of Kazakhstan is a new way to improve the educational
industry. In the process of studying the experience of
foreign scientists in introducing inclusion into the national
education system, it can be argued that it is necessary to
train a teacher who is able to adapt to teaching inclusive
youth. However, the process of introducing inclusive
education in educational institutions of Kazakhstan
requires their reorganization, which must be carried out
through changes in culture, policy and practice by creating
a favourable inclusive educational environment and the
availability of teaching staff capable of working in such an
environment. A teacher, working in an inclusive
educational environment, must perceive inclusive
education seekers without distinguishing them from
others; involve in common activities by performing multi-
level tasks, involve applicants for education in collective
forms of training and group problem solving — games, joint
projects, laboratory research, etc. [15].

One of the most important ways to form the readiness
of a teacher for professional adaptation in an inclusive
educational environment is the implementation of the
components of their readiness outlined in the process of
theoretical research, namely: motivational, cognitive and
reflective. In the process of forming the readiness of
teachers for professional adaptation in an inclusive
educational environment, a set of skills that teachers
should have has been identified [16]:

1. Methodical skills. Their essence lies in identifying
the skill of organizing and planning the educational
process for inclusive applicants for education, using
innovative technologies, health-preserving teaching
methods, conducting bio-adequate classes, developing a
curriculum for inclusive applicants for education, the
ability to use art therapy techniques.

2. Prognostic skills. The ability to predict the final
result, the implementation of the activation of cognitive
processes, the creation of corrective conditions for
education, training, development and social adaptation of
inclusive applicants for education.

3. Information skills. Provide the ability to process an
inclusive education secker who is influenced, interpret
educational material for work in an inclusive environment;
the use of modern information technologies of education
to obtain the relevant competencies by students.

4. Motivational skills. The implementation of the
formation of positive motivation to work in an inclusive
environment, a sense of success, confidence in a successful
future, goodwill, responsiveness, balance, tolerance, the
desire to create success in learning.

5. Communication skills. Consist in the development of
the pedagogical skills of the teacher in cooperation with
inclusive applicants for education.

6. Preventive skills. Prevention and resolution of
conflict situations arising in an inclusive environment.

7. Social rehabilitation skills. The ability to support
inclusive education seekers during their socialization and
adaptation to new conditions, the ability to interact with
the outside world, the manifestation of empathy.
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8. Rehabilitation and animation skills. Providing
conditions conducive to the resumption of cooperation in
society, the qualitative organization of leisure activities,
the organization of boat trips, hikes.

9. Correctional and developmental skills. The ability to
organize the development of the cognitive sphere of
inclusive applicants for education; the ability to use the
methodology, techniques, methods of training, education,
diagnosis, correction, psychophysical development.

10. Evaluative and corrective skills. The ability to
assess the development of the cognitive-activity
component of inclusive education seekers and conduct
appropriate correction.

To implement these components of the teacher’s
readiness for professional adaptation in an inclusive
educational environment, pedagogical conditions are
presented, namely:

1. Creation of a socio-cultural educational environment
in an educational institution.

2. Formation of the socio-cultural content of the
teacher’s preparation for professional adaptation in an
inclusive educational environment.

3. Creation of a practical-activity environment.

Certain components of a teacher’s readiness for
professional adaptation in an inclusive educational
environment and organizational and pedagogical
conditions form the basis for the development of the
necessary methodological tools, which are used to
diagnose the inclusive competence of teachers. The sample
size was 80 teachers of the L.N. Gumilyov Eurasian
National University (Astana). The control group included
38 respondents, and the experimental group included 42
respondents, including 34 women and 46 men with work
experience from 5 to 30 years. To test the motivational
component of the teacher’s readiness for professional
adaptation in an inclusive educational environment, the
authors of this article found out the teacher’s motivation to
organize and conduct educational and educational work
with inclusive applicants for education, the presence of
positive emotional incentives for them to carry out such
activities. To diagnose the outlined component of
readiness, the methodology “Diagnosis of personality for
motivation to success” was used. Based on the results of
the survey, it was determined that, in general, the
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motivation of teachers is at an average level, namely, a
high level — 21%, an average level — 42% and a low level
—37%.

The authors of this study carried out diagnostics of the
cognitive component of readiness by checking whether
teachers  have theoretical, methodological and
technological competencies that allow them to adapt to
work in an inclusive educational environment. The
formation of the level of the cognitive component of the
teacher’s readiness for professional adaptation in an
inclusive environment was carried out using a
questionnaire, A. Rean’s questionnaire and the “Social
Intelligence” test according to J. Gilford. According to the
results of the data obtained from the survey, it was found
that the level of preparation of a teacher for work in an
inclusive environment in terms of cognitive components is
at a low level. Thus, only 21.3% of teachers out of 80
respondents believe that their level of training is at a high
level; 38.3% of respondents consider their training to be
average; 37.3% think they are not ready to partner with
inclusive education seekers, and 3.1% were unable to
identify their background. The formation of the reflective
component of the teacher’s readiness for professional
adaptation in an inclusive educational environment was
determined using a survey.

According to the results of the data obtained, 38.2% of
teachers are at a low level in the pursuit of self-
development, do not have clearly formulated goals for the
implementation of their self-development and self-
improvement, have insufficient cognitive and professional
motivation to achieve success, etc. However, 27.9% of
respondents showed a steady desire for self-development,
which manifested itself in the desire to develop a personal
program for professional self-development (passing
refresher courses). It has been established that the
orientation towards self-development in 33.9% of teachers
is at a low level. These are teachers aimed at professional
self-development, but who did not have an appropriate
program of their actions. The results of diagnosing the
teacher’s readiness for professional adaptation in an
inclusive  educational environment in terms of
motivational, cognitive and reflective components at the
ascertaining stage of the study are shown in Figure 1.

40

35

20

10

Motivational

Cogaitive

522

= I-hgh
= Middle

= Low

Reflective



Preparing a teacher for professional adaptation in an inclusive educational environment

Figure 1. The results of diagnosing the teacher’s readiness for professional adaptation in an inclusive educational
environment at the ascertaining stage

At the formative stage of the study, the improvement of
the theoretical and practical line of formation of the
teacher’s readiness for professional adaptation in an
inclusive educational environment was carried out through
the formation of the first pedagogical condition - the
creation of a socio-cultural educational environment in an
educational institution. Theoretical knowledge and
practical skills constitute the principle of unity, namely the
formation of the cognitive and activity components of
readiness. The implementation of the pedagogical
conditions certainly has an impact on the formation of
social, personal and professionally important qualities in
teachers necessary for professional adaptation in an
inclusive educational environment, which will create
comfortable conditions in an inclusive team. It is necessary
to select methods of professional training of teachers for
professional adaptation in an inclusive educational
environment that contribute to the development of socio-
pedagogical competence. It is planned to implement the
second pedagogical condition by the following methods:
analysis of educational documentation, the use of narrative
methods (essays, mini works), the method of participant
observation, a round table, the use of situational learning,
the technology of generating ideas, presentations,
structural-logical diagrams, the method of analysing socio-
pedagogical situations, author’s questioning, conducting
conversations, explanations, resolving socio-pedagogical
situations, and others that can be used in the future when
working with inclusive education seekers [17].

The data obtained from the test results give grounds to
assert that 32.4% of the respondents turned out to be at a
high level, 41.2% of the respondents reached the average
level, and only 26.4% of the respondents remained at a low
level. The implementation of the second pedagogical
condition - the formation of the socio-cultural content of
the teacher’s preparation for professional adaptation in an
inclusive educational environment — is designed to create
a holistic pedagogical process focused on the formation of
the socio-inclusive content of the teacher’s preparation for
adaptation in an inclusive educational environment, the use
of innovative teaching methods. In the course of the pilot
study, advanced training courses were introduced to ensure
the formation of the socio-pedagogical competence of
teachers. The implementation of the pedagogical
conditions was carried out in the process of passing by
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teachers of advanced training courses, during which they
were asked to develop lecture classes (problem,
multimedia, lectures, press conferences), the use of
innovative teaching technologies (project method,
problem-based and contextual learning); teachers joined
the research work (performing individual tasks, essays and
abstracts); participated in conferences and seminars,
circles and problem groups; implementation of practical
training in inclusive educational institutions; creation by
teachers of educational and methodological support.

Based on the results of the implementation of the
indicated pedagogical condition, the respondents
developed the skills to use innovative methods that allow
applicants to develop cognitive, emotional and conative
spheres of personality in an inclusive group [18; 19]. The
data obtained indicate that 39.6% of respondents were at a
high level, 44.1% — at an average level, and 16.3% — at a
low level. The implementation of the third pedagogical
condition — the creation of a practical-activity environment
— was carried out as part of an internship in line with
inclusive education, work in a problem group, the
methodology for determining empathic abilities according
to Boyko, the methodology “Scale of benevolence™ (on the
Campbell scale), the methodology “Value orientations” of
M. Rokeach were used. The pedagogical condition is
focused on providing teachers with motivation for
professional activities in an inclusive environment of an
educational institution.

In the process of preparing a teacher for professional
adaptation in an inclusive educational environment,
teachers develop and form a professional orientation of the
individual, which is manifested in a positive attitude
towards the profession, the desire for improvement, the
ability to perform socio-pedagogical tasks of various levels
when working in an inclusive environment. According to
the results of the survey, the level of formation of the third
pedagogical condition was determined that 37.9% of
respondents reached a high level of readiness for
professional adaptation in an inclusive educational
environment, 46.1% were at an average level, and the rest
— 16% at a low level of this readiness. Thus, the results of
diagnosing a teacher’s readiness for professional
adaptation in an inclusive educational environment for
three pedagogical conditions are presented at the formative
stage of the study in Figure 2.
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Figure 2. The results of diagnosing the teacher’s readiness for professional adaptation in an inclusive educational
environment at the formative stage of the experiment

These pedagogical conditions are designated by the
authors of this article as the basis for the formation of a
methodology for preparing a teacher for professional
adaptation in an inclusive educational environment in
educational institutions of Kazakhstan, since they allow a
wider influence on the personality of a teacher, develop his
internal motivation, inclusive competence. On the basis of
the experimental studies obtained, it can be argued that the
level of formation of the socio-pedagogical competence of
a teacher depends on his ability to adapt modern teaching
technologies to an inclusive educational environment and
learn to work in it. The ability to apply a creative approach
is important, which manifests itself in the original solution
of pedagogical problems, improvisation, impromptu.

Discussion

The current stage of development of inclusive education in
Kazakhstan requires scientists to search for new means,
content, forms and methods of preparing a teacher for
professional adaptation in an inclusive educational
environment. In pedagogical practice, there are
contradictions on improving the preparation of a teacher
for work in an inclusive environment, which are resolved
in the process of scientific research, namely:

* between the existing need on the part of the state for
the development of inclusive education in educational
institutions of Kazakhstan and the lack of specialists who
are ready to work in this direction;

» among the public needs for the training of a teacher
who is able to adapt in an inclusive environment and the
lack of thorough training of such teachers;

* between the need for a global modernization of
education based on the introduction of inclusive trends in
education and the lack of socially inclusive content in
teacher training.

The ADA Anniversary Fellowship Program in
Inclusive Education was introduced with the aim of
developing inclusive education and exchanging foreign
experience, introducing the latest methods of teaching
inclusive education seekers. Among the partners in the
implementation of the program from Kazakhstan was
Nazarbayev University (Astana, Kazakhstan) and BILIM
Central Asia Education Center (Almaty, Kazakhstan). As a
result of the project implementation, the following results
were achieved: networks were created between schools and
institutions of higher education that specialize in inclusive
education, departments where teachers were trained to
work with inclusive education seekers, programs were
implemented to exchange experiences during internships
in the participating countries, organization was provided
seminars of a professional direction, reports were
developed and communities of Inclusive Education were
created [20; 21].

According to L. Barton [22], the problem of the
development of socio-pedagogical competence is relevant
and requires thorough research. The authors of this article
support the views of the scientist and believe that a
significant number of teachers in higher educational
institutions in  Kazakhstan experience significant
difficulties in working with the inclusive part of students

and cannot meet their educational needs. The concept of
“inclusive education” should be understood as the
possibility of equal access for education seekers to quality
education using individual teaching methods, taking into
account their inclusive features in educational and
cognitive activities [23-25]. In the process of experimental
research, it was proved that for the successful
implementation of the educational model of preparing a
teacher for professional adaptation in an inclusive
environment, educational, social and physical inclusion
must be harmonized. Physical inclusion consists in
creating a barrier-free environment and adapting to the
educational needs of all applicants for education (easy
access to the building, arrangement of furniture).
Educational inclusion is the development of educational
competencies by applicants for education established by
educational standards in various ways using differentiation
methods, cooperative learning. Social inclusion is the
creation of a favourable educational environment by
providing the following factors: a friendly atmosphere,
principles and practices that encourage the establishment
of friendships, care [26; 27].

The authors of this study interpret the concept of
“professional readiness” as a decisive component of a
teacher’s rapid adaptation to working conditions, his
further professional improvement and advanced training
[28-30]. The authors of this study also define “teacher’s
readiness” as a manifestation of an individual approach to
education applicants; implementation of simulation classes
with inclusive education seekers; use of variability in the
learning process. The process of preparing a teacher for
professional adaptation in an inclusive educational
environment is understood as a complex and multifaceted
component in the system of holistic teacher training, which
is subject to the sole goal of an educational institution,
which will ensure a high level of inclusive competence
formation among teachers for professional adaptation in an
educational institution [31; 32]. According to the results of
research by P.W. Kilgour et al. [33], the readiness of a
teacher in the work of inclusive education is information
awareness, pedagogical technologies, the basics of
psychology and correctional pedagogy.

According to ZM. Ozhibayeva and N.N.
Nurmuhanbetova [34], the concept of a teacher’s readiness
to work in an inclusive environment should be understood
as the value orientation of the individual, her motivation,
the presence of pedagogical optimism, tolerance, didactic
knowledge and methodological skills. Exploring the
scientific works of S. Thalheim et al. [35], the work proves
that today the introduction of inclusive education in
educational institutions of Kazakhstan acquires a special
expanded context. As a result, two approaches have been
identified, namely: functional and personal. According to
both approaches, the theoretical aspect of a teacher’s
readiness for professional adaptation in an inclusive
educational environment is necessarily associated with the
result of a teacher’s special training and is a prerequisite
for achieving success in his professional activity.

The authors of this study also support scientific and
pedagogical research of E. Efthymiou and A. Kington [36],
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and the authors of this article believe that preparing a
teacher for professional adaptation in an inclusive
educational environment is a holistic process of specialized
training in higher education, continuous education of a
teacher during professional activity the result of which is
the acquisition of socio-pedagogical and inclusive
competence, creative development for work in an inclusive
environment. Z.S. Wilson et al. [37] believe that
professional readiness is based on professional training,
which consists of five components: motivational,
orientational-cognitive-evaluative, emotional-volitional,
operational-effective, installation-behavioral. In the
structure of readiness for pedagogical activity, D.E.
Marcial et al. [38] see the following components of
readiness:  motivational,  orientational,  cognitive-
operational, emotional-volitional, psychophysiological,
evaluative. Based on the analysis of the works of foreign
scientists, the following components of a teacher’s
readiness for professional adaptation in an inclusive
educational environment have been identified — cognitive,
activity and reflective.

The individual trajectory of the formation of a teacher’s
social pedagogical competence for professional adaptation
in an inclusive educational environment is considered
through:

¢ introduction of refresher courses for teachers;

e the introduction of internships and the use of
innovative teaching technologies for teachers during
internships, in particular innovative teaching technologies
that can be used in the future while working in an inclusive
environment;

¢ research work of teachers;

e practical training in
institutions.

To implement the outlined components of the teacher’s
readiness for professional adaptation in an inclusive
educational environment, pedagogical conditions are
defined, namely:

1. Creation of a socio-cultural educational environment
in an educational institution. The indicated condition
ensures the formation of both theoretical and practical
skills.

2. Formation of the socio-cultural content of the
teacher’s preparation for professional adaptation in an
inclusive educational environment, the selection of
traditional and innovative teaching methods and
technologies.

3. Creation of practical activity environment. A
pedagogical condition aimed at developing the
motivational component necessary for working in an
inclusive environment.

Thus, ensuring the readiness of a teacher for
professional adaptation in an inclusive educational
environment in educational institutions of Kazakhstan is
one of the important principles of humanization of the
entire education system as a priority area of state policy
that provides the necessary conditions for obtaining a
quality education. Ensuring a high level of formation of
socio-pedagogical competence will allow the teacher to
provide the educational process for all its participants.

inclusive  educational

Conclusions

In the course of the study, the concepts of “inclusive
education”, “professional readiness”, “readiness of a
teacher”, “the process of preparing a teacher for
professional adaptation in an inclusive educational
environment”, “preparing a teacher for professional
adaptation in an inclusive educational environment” were
defined. Promising directions for improving the process of
forming the teacher’s readiness for professional adaptation
in an inclusive educational environment in educational
institutions of Kazakhstan have been formed.

The study was conducted in order to test the
methodology and certain components of the formation of
the teacher’s readiness for professional adaptation in an
inclusive educational environment: motivational, cognitive
and reflective. In the process of conducting the
ascertaining stage of the study, it was found that a
significant number of the interviewed teachers are not
sufficiently able to adapt in an inclusive environment. This
trend requires the creation of the necessary pedagogical
conditions for the formation of a teacher’s readiness for
professional adaptation in an inclusive environment: the
creation of a socio-cultural educational environment in an
educational institution, the formation of a socio-cultural
content focused on designing the volume, structure and
orientation of the socio-inclusive content of a teacher’s
preparation for the profession environment, the creation of
a practical activity environment. However, the generalized
data of the results of the moulding stage of the experiment
after the introduction of the proposed methodology allow
to draw conclusions about the effectiveness of the
introduced methodological materials.

Thus, the development and implementation of a
methodology for the formation of a teacher’s readiness for
professional adaptation in an inclusive educational
environment in educational institutions of Kazakhstan. A
promising direction for further research is the
consideration of modern international-level programs for
teachers in order to increase their awareness of the training
of applicants for education with special needs. Scientific
research, as well as the conclusions and prospects for
further research formulated on its basis, can be used in the
future as an effective scientific basis for improving the
training of teachers to work with inclusive youth, using the
experience of foreign countries.

In this sense, the policy of educational institutions of
Kazakhstan should be aimed at updating the methodology
for training future teachers, starting with technical schools,
colleges, colleges, institutions of higher education.
Providing a virtual educational space based on the
development of methodological materials for working with
inclusive education seekers, the development of simulators
for laboratory work, the development of new and
improvement of existing methodological materials in the
disciplines. Prospects for further research and research are
considered in the participation of teachers of Kazakhstan
in international advanced training programs and
familiarization with the experience of foreign colleagues in
working with inclusive education seekers.
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AHoTaNisA

AKTyaJIBHICTb. 3a OCTaHHE JECATHJIITTS BUPIMICHHS NMUTAHHA (OPMyBaHHS T'OTOBHOCTI Iejarora a0 IpodeciiHoi
ajanTarii B iHKJIFO3MBHOMY CEPEIOBHIILI B OCBITHIX ycTaHOBaxX KazaxcraHy cTayo OJHI€0 3 HAHBKIIMBIIINX COIIAIBHUX
mpo0JeM CyCHiJbCTBa JepkaBH. Y LbOMY KOHTEKCTI HaOyBa€ akKTyalbHOCTI BHUpILIeHHS NpoOieM peaiizamii
KOMITIOHEHTIB TOTOBHOCTI ITeIarora Ta MeAarorivHuxX yMOB HOTO ajamnTailii B iHKIIFO3UBHOMY OCBITHROMY CEPEIOBHIIL, a
TaKO MiBUILICHHS PiBHS HOTO COIiaTBHO-TICIaTrOT19HOI KOMITETCHTHOCTI.

Mera. MeToro cTaTTi € 00IPyHTYBAaHHS METOJUKH HiATOTOBKH Ieaarora 1o npodeciiiHoi aganTaimii B iHKIIO3UBHOMY
OCBITHBOMY CEPE/IOBHILI B KOHTEKCTI OpraHizallii ocBITHROTO MPOLIECy B 3aKiagax ocBity Kazaxcrany.

MeTtonosorisi. MeTo0OTIYHINA MiAX1J €KCHePUMEHTAIBHOTO JOCIIKEHHSI IPYHTYEThCS Ha aHali3i JITepaTypHUX
JDKEpeN /ISl TIOPIBHSHHS Ta 3iCTaBiIeHHS IOMJISAAIB HAyKOBIIB Ha JOCIHiPKyBaHy mHpoOieMmy, cucTeMaru3auii Ta
y3araJlbHEeHHS! TEOPETHYHMX JAHUX, MTOPIBHSJIBHOTO aHaJi3y; eMIIpUYHI: OMHUCOBI MeTOoaM (HAIlMCaHHS ece Ta MiHi-
TBOPIB), METOJ €KCIEPTHUX OLIHOK, aHKETyBaHHS, TECTyBaHHS, Oecilia, COCTEPEKEHHs, ONMUTYBAHHS, y3arajbHEHHS
TIearOTiYHOTO TOCBiY, PO3B'SI3aHHS COLiaIBHO-TIEJATOTTYHNX CUTYaIlili, TeHepYBaHHs 1/1e#, pe3eHTalliil, CTpyKTypHO-
JIOTIYHMX CXeM; JIarHOCTHYHI (aHai3, aHKETYBaHHs); IEaroTiYHNI eKCIIEpUMEHT (KOHCTAaTYBaJIbHUHN, (POPMYBaIbHUHA
Ta KOHTPOJIBHU).

Pesynbratn. Ilicist TpoBeleHHS EKCIIEPUMEHTAIBHOTO JOCTI/DKCHHS C(OPMOBAHO MEPCICKTUBHI HAMPSIMHU
BIIOCKOHAJICHHS METOTUKH (HOPMYBaHHS TOTOBHOCTI Iearora A0 mpodeciiiHoi aganTailii B iHKIIO3UBHOMY CepeI0BHIII
B 3aKJajax ocBith Kazaxcrany.

BucnoBku. IlpaktuuHa WiHHICTE pPOOOTH TONSTa€ B IIArOTOBHI (DaxiBIs, 3JATHOTO peali3yBaTH CTBOPEHHS
CIIPUSATIMBOTO COLIaJbHO-IICATOTIYHOTO 1HKITFO3MBHOTO OCBITHBOTO CEpEIOBHUINA JUIs OpraHisamii Ta 3miHCHCHHS

HAaBYAJILHOTO MPOIIECY YIS IHKJIFO3UBHUX 3/100yBaUiB OCBITH B OCBITHIX ycTaHOBax Kazaxcrany.

Kio4uoBi ciioBa: iHaeKC iHKIIO31T; COIliadbHO-TICAAroriYHa KOMIIETEHTHICTh, KOMIIOHEHTH TOTOBHOCTI; II€JIaroridHi
YMOBH; 3aKJIaJJ1 OCBITH.
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