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symbolic expression, reflective dialogue, and mediated communicative learning — all essential for
professional competence.

The theoretical considerations presented in this article form the basis for an ongoing empirical
study aimed at examining the impact of art therapy methods on the development of communicative
competence in pre-service teachers. At the current stage, the research is focused on designing and
refining an art-based educational framework that aligns with the objectives of professional teacher
training.

Future empirical work will seek to analyze changes in key components of communicative
competence, including emotional awareness, reflective ability, and interpersonal communication
skills. Both qualitative and quantitative methods are expected to be employed to ensure a
comprehensive understanding of the pedagogical effects of art therapy integration.

By emphasizing conceptual clarity and methodological perspectives, this study contributes to
the theoretical foundation for further research at the intersection of art therapy, communication, and
teacher education.

The article argues that art therapy methods represent a valuable theoretical and pedagogical
resource for modern teacher education. Their integration into professional training programs
supports the development of communicative competence by addressing emotional, reflective, and
dialogical dimensions of pedagogical activity.

By shifting the focus from completed empirical results to conceptual analysis and research
perspectives, the study aligns with contemporary academic discourse and highlights the importance
of innovative, theory-driven approaches in the preparation of future educators.
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Annotation. This article analyzes the relationship between emotional intelligence (EI), stress resistance, and
mindfulness, based on modern psychological research. It examines the concept of El as a complex set of mental abilities
that allows individuals to interact effectively with themselves and the world around them. The paper demonstrates a
direct correlation between the level of EI and stress resistance, and also reveals the role of mindfulness as a
psychological resource that contributes to the development of emotional intelligence and improves overall well-being.

AHHoTauusi. B craree aHamm3upyeTrcs  B3aMMOCBS3b  OMONMOHANBHOTO  mHTemekra  (ON),
CTPECCOYCTOMYMBOCTH M OCO3HAHHOCTH, ONHUPAasCh Ha COBPEMEHHBIC [CHXOJOTMYECKHE HCCIIETOBaHHS.
PaccmarpuBaercst monsitue DU Kak CIOXHOTO KOMILJIEKCA MEHTAJBHBIX CHOCOOHOCTEH, MO3BOJSIONEro () (GEeKTHBHO
B3aMMOJICHICTBOBaTh C COOOW W OKpyXaromuMm MHpoM. [lokazaHa mpsiMas 3aBHCHMOCTh MeXmy ypoBHeM OU u
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The modern educational environment places students in situations that are not limited to
academic tasks. Universities are changing and the psychological and emotional abilities needed for
success are receiving growing attention. Among these abilities emotional intelligence, stress
resistance and mindfulness are seen as important factors of academic achievement and
psychological well being. Studying the links between these concepts helps to create more effective
systems of student support and educational practice [1, 2].

The concept of emotional intelligence was introduced in 1990 by P. Salovey and D. Mayer
[3]. They defined it as the ability to notice and understand one’s own and others’ emotions and to
use this information in thinking and behavior [3, p. 275]. This definition shows that emotional
intelligence combines mental and emotional processes. It is not a single skill but a set of abilities
that help a person function in social situations, regulate inner states and make decisions that consider
both personal aims and relationships with others [3].

The connection between emotional intelligence and stress resistance is especially important
in educational psychology. Stress resistance can be defined as the ability to cope with negative
environmental and psychological influences. Research shows that higher emotional intelligence is
linked to stronger stress resistance [2]. There is a significant positive correlation between them [2].
Emotional awareness, which means understanding one’s own emotions, has a particularly strong
relation to stress resistance (r=0.58, p<0.01) [2, p. 106].

This link becomes clear during periods of high academic pressure. Students with stronger
stress resistance cope better with exams, deadlines and other demanding tasks [2]. Their ability to
regulate emotions allows them to think clearly under pressure, manage time more effectively and
maintain motivation and concentration. As a result they achieve better academic outcomes and
experience less psychological distress.

Mindfulness is another important element in this system. It can be described as non
judgmental attention to the present moment and awareness of one’s inner experiences and the
surrounding environment [4, p. 1116]. Mindfulness helps individuals understand their emotions
more accurately and improves their ability to regulate them [4, p. 1117].

The use of mindfulness practices in education shows positive results. Studies indicate that
mindfulness based programs improve attention, emotional regulation and general well being in
students [4]. These practices give students practical tools for managing emotions and increasing
awareness of their inner states. Such skills are valuable in academic settings where focus, stress
control and effective communication influence learning results.

Research also shows that mindfulness and emotional intelligence are connected with positive
life outcomes, especially subjective well being [4, p. 1116]. Emotional intelligence acts as a
mediator between mindfulness and well being [4, p. 1117]. This means that mindfulness supports
the development of emotional intelligence, which in turn improves psychological functioning and
life satisfaction. The close relation between these constructs suggests that work in one area can
positively affect the others.

Theoretical findings on emotional intelligence, stress resistance and mindfulness have clear
practical value. Students with higher emotional intelligence usually demonstrate better academic
performance and more positive relationships with peers and teachers [1]. This indicates that
programs aimed at developing emotional intelligence should be included in educational curricula.
Such programs may focus on emotional awareness, regulation skills, empathy and social
competence.

The advantages of emotional intelligence extend beyond university life. People who develop
strong emotional skills during their studies often show better professional performance and more
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satisfying personal relationships in adulthood [3]. This long term effect confirms the importance of
emotional development as a central part of education rather than an additional element.

Although individuals differ in their natural level of emotional abilities, research shows that
emotional intelligence can be developed through systematic training and practice [1]. This means
that students who experience difficulties with emotional regulation or stress management can
improve these skills with proper support and effort.

Considering stress resistance as a psychological construct that includes: a personal
component, which determines the development of cognitive, motivational, and emotional-
regulatory functions, and a behavioral component, which involves the activation and application of
anti-stress strategies, M. L. Khutornaya developed two types of training, one of which is training in
anti-stress strategies and includes the use of non-constructive mechanisms (which include
personality defense mechanisms such as rationalization, projection, sublimation, reaction formation,
and escapism) and constructive mechanisms, including test strategies (pre-test, test, and post-test),
which form subject-specific competencies [5].

The search for scientifically grounded ways of targeted prevention of the destructive influence
of stress on students enabled the authors Y. V. Vardanyan and Z. M. Kamaeva to develop a
psychological and pedagogical model for the development of their stress resistance at the stage of
professional formation [6].

The model is based on three main elements: psychological support, self-analysis, and personal
development. Psychological support should be available to students throughout their entire
educational path (implemented through individual consultations with a psychologist; group sessions
aimed at increasing psycho-emotional stability and improving stress coping skills). In this work it
is important to take into account individual characteristics and emotional state. Self-analysis,
according to the scholars, allows students to gain a deeper understanding of their reactions to stress
by reflecting on their causes and consequences. Such an approach makes it possible to relate to one’s
emotions consciously and to choose the most appropriate coping strategies in different situations.
Personal development involves the study of various methods and strategies used to improve stress
tolerance and strengthen resistance to it [6].

In conclusion emotional intelligence plays a key role in the development of stress resistance
and mindfulness in educational settings. The ability to understand and regulate emotions helps
students cope with academic challenges while maintaining psychological balance and motivation.
Mindfulness strengthens these abilities by improving awareness of emotional states and the quality
of interaction with others. The joint development of emotional intelligence, stress resistance and
mindfulness creates a strong basis for academic success and personal growth. Therefore educational
institutions should pay systematic attention to these psychological capacities in order to support
comprehensive student development and well being.
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Introduction

In today’s globalised world, mastering English in higher education is essential for students’
academic and professional development. However, foreign language learning is not only a cognitive
process but also a psychologically complex one, closely connected with emotional factors.

Students frequently experience language anxiety, fear of making mistakes, self-doubt, and
reduced motivation, which may negatively affect their engagement and achievement. Emotional
intelligence, defined as the ability to recognise, understand, and regulate emotions, plays an
important role in academic adaptation and learning effectiveness. In the context of English language
learning, it may serve as a psychological resource that supports emotional regulation and
communicative confidence.

Against this background, the relevance of this study lies in identifying the emotional
characteristics of students during English learning and analysing their impact on the learning
experience, as well as examining students’ awareness of emotional intelligence in an educational
context. The study presents preliminary (pre-test) data aimed at identifying emotional factors in
English language teaching and forming a basis for future pedagogical activities.

Literature Review

The concept of emotional intelligence

Modern psychology and educational science provide a comprehensive overview of the
factors that influence the overall development of the individual. Among these, the concept of
emotional intelligence has been of particular scientific interest in recent decades. Emotional
intelligence is defined as a person's ability to recognise, understand and regulate their emotions, as
well as to sense the emotional state of others and act effectively in social interactions. The first ideas
that formed the basis of this concept are related to the theory of ‘social intelligence’ proposed by
Thorndike. The scientist emphasised that a person's ability to act effectively in a social environment
is an important component of intelligence [1].

Mayer, Salovey, and Caruso viewed emotional intelligence as a system of cognitive abilities
and identified four of its main components: perception of emotions, understanding of emotions,
management of emotions, and use of emotions in the process of thinking and decision-making [2].
Researchers believe that emotional intelligence is an ability that can be measured and developed,
just like other types of intelligence.
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