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Abstract. The article examines the potential of gamification as a means of organizing pedagogical feedback
in English language instruction at the lower secondary school level. The relevance of the study is determined by the
decline in the stability of academic motivation during early adolescence and the limited effectiveness of traditional
methods of stimulating learning activity. The purpose of the study is to describe the organization of a pedagogical
experiment introducing gamified support into English lessons and to determine the expected changes in students’
academic motivation. The research follows a quasi-experimental design with nonequivalent groups. Questionnaire
survey and systematic pedagogical observation were used, based on the principle of methodological triangulation. In
the experimental group, gamification elements were integrated into regular lessons without changes to the curriculum
content or learning outcome requirements. It is expected that systematic recording of participation, effort, and individual
progress will increase learning activity, reduce avoidance of responses, and strengthen cognitive motives. The practical
significance of the study lies in the possibility of implementing the proposed model in ordinary school settings without
modifying the educational program.

AnHoTamusi. CTaThsl MOCBSIICHA HCCICAOBAHHUIO BOZMOKHOCTEH TeiiMU(UKALNK KaK CPEACTBA OpraHU3alui
MeIaroru4eckoil 00paTHOW CBSI3U B OOYYEHHM aHIIUICKOMY SI3bIKY YYallMXCs OCHOBHOH IIKOJIBI. AKTYaJbHOCTh
paboThl OOyCJIOBIIEHA CHIDKEHHEM YCTOWYMBOCTH Y4eOHOW MOTHBAalliM B paHHEM IOJPOCTKOBOM BO3pacre |
OTpaHUYCHHOW 3(PPEKTUBHOCTHIO TPATUIMOHHBIX CIIOCOOOB CTUMYJIHPOBaHHUS ydeOHOW akTWBHOCTH. llenb
HCCJICZIOBAHUSI — OIUCATh OPraHMU3aIMI0 II€AarOTHYeCKOro SKCIIEPUMEHTa 10 BHEIPEHHI0 TelMH(HUIMPOBAHHOTO
COIPOBOXK/ICHHSI YPOKOB aHIVIMICKOTO 53bIKA U ONPEICIUTh 0XKHIaeMble N3MEHEHHsI YUeOHOW MOTHBAI[MH YUaI[UXCA.
VccnenoBanue BBIMOJHEHO B JIOTHKE KBa3MIKCIIEPUMEHTA C HEOKBHBAJICHTHBIMHU IpyIinaMu. VIcronb30BaHbl METObI
AQHKCTUPOBAHUS M CHCTEMAaTHYECKOrO MEIarorM4eckoro HaOJIONeHHUs, pealu30BaHHbIE HA OCHOBE MPHHIMIA
METOIMYECKOM TPHAHTY/SIIMK. B SKCIepUMEHTaNbHOI rpymie SIeMeHThl TeiMU(UKALIMHA HHTETPUPOBAHbBI B CTPYKTYPY
OOBIYHBIX YPOKOB 0e3 M3MEHEHHs ColepkaHus oOydeHHs W TpeOoBaHMil K pesynbrartaM. llpeamonaraercs, 4To
cucTeMaTHiecKas (UKCAalus Y4acTHs, YCWIWS W WHIMBUIYabHOTO MPOABWKCHHUS OyAeT CrocOoOCTBOBAaTH POCTY
y4eOHOW aKTHBHOCTH, CHIDKCHHIO H30EraHHs OTBETOB M YCHJICHHMIO IMO3HABATENbHBIX MOTHBOB. lIpakTHyeckas
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3HAYMMOCTh HCCIIEIOBAHHSI COCTOUT B BOBMOKHOCTH PEaM3allii OIMHMCAHHOW MOJICNIU B YCJIOBHSX MAaCCOBOM LIKOJIBI
0e3 U3MeHeHHUs yueOHOH MporpaMmBbl.
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The problem of academic motivation among lower secondary school students remains one
of the most persistent and, at the same time, one of the most difficult to address in educational
pedagogy and psychology. During adolescence, the stability of cognitive interest noticeably
declines: students more often complete tasks formally, demonstrate less initiative, avoid oral
responses and active participation in classroom interaction. This tendency is particularly evident in
foreign language lessons, where learning success directly depends on regular speaking practice,
participation in dialogue, reading, and collaborative activity. With insufficient engagement, the
learning process itself begins to be perceived as obligatory but externally imposed, which gradually
weakens students’ effort and reduces learning outcomes.

Traditional methods of stimulating activity—grades, control, and occasional praise—prove
effective only for a small proportion of students. They primarily support the activity of already
successful learners, whereas students with medium and low motivation gradually reduce their
participation, communicate less frequently, and more often demonstrate avoidance behavior. As a
result, a situation of formal classroom presence without genuine cognitive activity emerges, when
task completion is not accompanied by internal acceptance of the learning goal. From the
perspective of contemporary motivation psychology, this condition can be explained by the
predominance of external regulation of behavior: the activity is performed for the sake of grades or
teacher requirements rather than perceived as personally meaningful [1].

The search for means capable of increasing students’ intrinsic engagement has led
educational practice to actively turn to gamification. Gamification is understood as the use of game
design elements in a non-game context, particularly in educational activity [2]. Unlike game-based
lessons or educational computer games, gamification does not replace the learning process but
complements it with a system of goals, feedback, achievements, and rewards, creating a sense of
progress and experienced success for students. Research indicates that such elements can support
the sense of competence, autonomy, and social relatedness—basic psychological needs underlying
intrinsic motivation in learning activities [3].

The psychological explanation of gamification effectiveness is primarily connected with the
principles of Self-Determination Theory. According to this theory, intrinsic motivation develops
when three basic psychological needs are satisfied: autonomy, competence, and social relatedness.
In the educational environment, this means that a student should experience the possibility of choice,
observe personal progress, and receive support from others. Gamification elements—Ievels,
achievements, point accumulation systems, and collaborative tasks—create conditions for
experiencing advancement in activity and allow students to perceive learning tasks as attainable,
thereby strengthening their sense of competence.

In addition to Self-Determination Theory, its impact on learning activity can be explained
by several psychological approaches. The orientation of the reward system toward individual
progress corresponds to Achievement Goal Theory, according to which mastery orientation
promotes more stable learning activity compared to performance-comparison orientation. Regular
recording of small achievements and safe forms of participation create conditions for the
development of academic self-efficacy [4], increasing students’ readiness to engage in activity. At
the same time, the system of immediate feedback and encouragement performs the function of
positive reinforcement of learning behavior, which corresponds to the behavioral explanation of
activity formation.

An additional explanation of the mechanism of influence is associated with the principles of
operant conditioning proposed by B. F. Skinner. In this case, the system of achievements and badges
functions not as a reward for high performance but as a means of positive reinforcement of learning
behavior [5]. Not only correct answers are reinforced, but also students’ actions themselves—
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attempts to respond, participation in discussion, helping classmates, and initiative. Regular
immediate reinforcement increases the probability of repeating these forms of activity, contributing
to the gradual formation of stable learning behavior. At the same time, reinforcement is directed
toward the process of activity rather than external comparison of students’ results, which helps avoid
a decrease in intrinsic motivation and is consistent with the principles of Self-Determination Theory.

Analysis of pedagogical practice studies shows that gamification is most often implemented
as a separate activity—a digital platform, a one-time game, or episodic use of game-like tasks. At
the same time, models of its systematic integration into the structure of an ordinary lesson are
described much less frequently, when game mechanics accompany everyday learning activity and
support it over an extended period. It is also assumed that excessive reliance on external rewards
and individual rankings may reduce intrinsic motivation by shifting the activity into the sphere of
external reinforcement [6]. Therefore, in pedagogical application the critical factor is not the
quantity of game elements but the nature of their use: game mechanics should support learning
activity rather than replace it. This creates a contradiction between recognition of the motivational
potential of gamification and the insufficient development of pedagogical approaches for its
embedded use within traditional instruction.

In this regard, a study was organized aimed at experimentally testing the possibilities of
gamified support of learning activity within a regular school lesson. The object of the study is the
academic motivation of lower secondary school students in English language learning. The subject
of the study is the change in students’ academic motivation during the systematic implementation
of gamification elements in the structure of foreign language lessons. The purpose of the study is to
describe the organization of a pedagogical experiment introducing gamified support in English
lessons and to determine the expected changes in students’ academic motivation. It is hypothesized
that systematic integration of game mechanics into everyday learning activity, with a reward system
oriented toward individual progress and collective class results, will strengthen students’ academic
motivation and increase the stability of their learning engagement.

The study is conducted in the context of the real educational process while teaching English
to Grade 7 students. The research follows a quasi-experimental design with non-equivalent groups.
In the control group, the traditional organization of the lesson is preserved, whereas in the
experimental group gamification elements are systematically incorporated into lesson structure. At
the same time, the instructional content, topics, and learning outcome requirements are identical in
both groups; only the mode of pedagogical support of students’ learning activity is altered.

The baseline (ascertaining) stage of the research is aimed at identifying the initial level of
students’ academic motivation and the characteristics of their participation in learning activity
during English lessons. Within the study, motivation is considered not only as students’ subjective
attitude toward the subject but also as a characteristic of their actual behavior in a learning situation.
Therefore, the diagnostic procedure combines self-report methods and pedagogical observation,
allowing motivation to be examined as a complex phenomenon including emotional, cognitive, and
behavioral components.

For the initial diagnosis of academic motivation, a questionnaire is administered in both the
control and experimental groups. The questionnaire is anonymous and consists of a set of statements
rated by students on a Likert scale. The items describe typical learning situations and are adapted to
the age characteristics of Grade 7 students and to the conditions of school foreign language learning.
The questionnaire is not a standardized psychodiagnostic instrument but a research diagnostic tool
developed in accordance with the objectives of the study. In constructing the items, the principles
of Self-Determination Theory distinguishing intrinsic and extrinsic regulation of activity were taken
into account, as well as the ideas of J. Atkinson’s achievement motivation theory [7] and approaches
of otreuectBenHbix (Russian) researchers to the structure of learning motives [8] [9]. The
questionnaire includes the following diagnostic blocks: interest in the subject and emotional attitude
toward lessons; learning effort and willingness to overcome difficulties; avoidance of learning
activity; external regulation (orientation toward grades and teacher requirements); and conscious
attitude toward learning.

258



Observation was conducted without interfering in the lesson process using a structured
observation protocol. The observation card recorded behavioral indicators of motivation:
engagement in task completion; voluntary answers and participation in discussion; readiness to
begin work without reminders; interaction in pair and group activities; and demonstration of
initiative.

The results of the initial (baseline) questionnaire revealed a similar level and structure of
academic motivation in the control and experimental groups, allowing them to be considered
comparable for the pedagogical experiment. In both groups, the leading component of the
motivational structure is a conscious attitude toward learning activity (experimental group — 3.81;
control group — 3.75), indicating that students understand the importance of learning English.
Cognitive motives are expressed at a moderate level (3.05 and 3.00 respectively) and are
predominantly situational in nature: students’ interest depends on the form of task organization and
its level of difficulty. External motives also show moderate values (3.30 and 3.25) and are mainly
associated with teacher requirements and grading. Social motives in both groups are below the
average level (2.94 and 2.85) and do not serve as the leading regulator of learning activity. The
motive of failure avoidance is moderately expressed (2.58 and 2.65), indicating caution in response
situations but not leading to a complete refusal to perform tasks.

The data obtained through pedagogical observation confirm the questionnaire findings. In
both groups, learning activity is predominantly reactive: a considerable proportion of students begin
working only after teacher prompting. Initiative responses and independent initiation of tasks are
demonstrated by a limited number of learners. Student activity increases during pair and group
work; however, during individual work, students tend to wait for a model or a prompt.

Alongside overall classroom engagement, students with reduced activity were also
identified. These learners attend the lesson and complete a minimal amount of work but rarely
initiate responses and tend to avoid situations of public evaluation. Their behavior is not related to
disciplinary violations but rather reflects insecurity and insufficient learning engagement.

Thus, the initial level of academic motivation can be characterized as generally formed but
predominantly externally regulated and situational. Students’ activity is largely determined by the
organization of the learning process, which creates the conditions for testing the influence of
changes in the educational environment on the nature of learning activity.

The formative stage is implemented within the existing English language curriculum and
does not involve changes to instructional content. Teaching follows the official curriculum planning
documents and lesson plans: topics, types of speech activity, grammatical and lexical material, and
learning outcome requirements remain unchanged. What changes is not the course content but the
mode of organizing learning activity and supporting task completion.

The formative stage is based on the principle of gamified course structuring. Each
instructional module provided by the curriculum and textbook is treated as a “mission,” while
individual lessons within the module function as sequential “levels.” Progression through levels
reflects mastery of the learning material, and task completion is accompanied by a system of
immediate feedback. In this way, the familiar logic of studying topics is preserved but supplemented
by an additional structure that allows students to perceive learning as a process of continuous
progression.

At the beginning of the intervention, a shared class account is created for the experimental
group in a digital support application (ClassDojo). Students are introduced to the operating rules of
the system: game elements do not replace grades but function in parallel with the traditional
assessment system and record participation, effort, and manifestations of learning activity.

Students’ progress is accompanied by a system of achievements (badges) with clearly
defined criteria for awarding. Badges are granted for specific manifestations of learning activity:
cooperation in pair and group work (team player), helping classmates (helper), demonstration of
thinking processes (thinking skill), oral participation (speaking skill), quality reading (reading skill),
creative task completion (creator), successful solution of a complex task (big brain), as well as
willingness to respond and overcome embarrassment in oral work (no cringe). Thus, not only
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correctness of answers is reinforced but also participation in learning activity. The reward system
has a differentiated structure and is oriented toward individual progress. Badges accumulate
throughout the module, and upon its completion all students receive a reward. However, the type of
reward depends on the number of achievements earned. Students who accumulate fewer points
receive a common chest including small academic privileges (for example, the opportunity to change
seat once during a lesson, to use “audience help” when answering at the board, or to receive an
additional point toward the next test). Students with the highest number of achievements receive a
rare chest providing extended privileges (for example, additional points toward a test result, the
right to correct one task, exemption from one homework assignment, one pass on answering at the
board, or one permissible late arrival without penalty). Importantly, all students receive rewards;
however, the volume of the reward depends on individual contribution to learning activity. Thus,
the system does not create a situation of losing and is not based on direct comparison between
students but instead supports striving for personal progress.

It is expected that the behavioral component of academic motivation will change first.
According to pedagogical observation data, an increase in voluntary responses, more active
participation in pair and group work, and a reduced need for constant teacher prompting are
anticipated. Changes should also affect students’ subjective attitudes toward learning activity.
Because the achievement system records individual progress, students receive confirmation of their
own success regardless of their current grade. This is expected to strengthen learning effort and
reduce avoidance of learning activity. In the final questionnaire, this should manifest as an increase
in cognitive motives and a decrease in situational anxiety associated with making mistakes.
Particular importance is expected for students with reduced activity identified during the baseline
stage. The opportunity to receive recognition for participation, helping classmates, and completing
small actions creates a safe way for them to become involved in learning. It is assumed that the
gradual reinforcement of such forms of activity will lead to more regular participation in lessons
and a reduction in avoidance of responding.

Thus, the effectiveness of gamified support will be evaluated through the coordinated
dynamics of indicators: changes in questionnaire data should be accompanied by corresponding
behavioral manifestations recorded through pedagogical observation. The absence of comparable
changes in the control group will allow the identified differences to be interpreted as the result of
changes in the organization of learning activity.

The present study attempts to consider gamification not as an isolated game element within
a lesson but as a method of organizing pedagogical feedback during the learning process. The results
of the baseline stage showed that even with a generally positive attitude toward the subject, students’
learning activity remains unstable and is largely determined by teacher actions: a substantial
proportion of learners begin working only after direct prompting and avoid situations involving
public response. The proposed model of the formative stage is aimed precisely at changing this
aspect of learning activity. Systematic recording of participation, effort, and individual progress
allows students to receive confirmation of success not only through grades but also through the
learning process itself. In this way, learning activity becomes not merely a reaction to teacher
requirements but a self-initiated action of the student.

The practical significance of the study lies in the fact that the described approach can be
implemented within a regular lesson without changes to the curriculum, textbook, or learning
outcome requirements. Therefore, in this study gamification is considered not as an entertainment-
oriented element of a lesson but as a pedagogical mechanism for organizing systematic feedback
that facilitates a gradual shift in students’ learning activity from external regulation to intrinsic
motivation.
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Abstract. The function of cultural sensitivity in English language acquisition is examined in this article. It
highlights how closely language and culture are intertwined, making it impossible to learn a foreign language without
comprehending the cultural traits of the target nation. The theoretical underpinnings of the idea of "cultural awareness"
and its significance for fostering intercultural communicative competence are examined. In English classes, special
attention is given to useful strategies and tactics for fostering students' cultural awareness, such as the utilization of real
materials, project activities, intercultural communication, and comparative examination of cultural realities. It highlights
the idea that including a cultural component encourages tolerance, critical thinking, and a willingness to communicate
in a globalized society in addition to deeper language acquisition.

AHHoTanusi. B naHHOW cTaThe paccMaTpUBaeTCs poOJb KyJNbTYpHOH YYBCTBHUTEIBHOCTH B OCBOCHHUH
AHTJIUICKOTO SI3BbIKA. HO}ILIepKI/IBaeTCH, HACKOJIBKO TECHO MEPCIUIETECHBI A3bIK U KYJIbTYpa, YTO ACJIA€T HEBO3MOKHBIM
N3y4YCHUC WHOCTPAHHOI'O fA3bIKa 0e3 MOHUMAaHUs KYJbTYPHBIX ocoOeHHOCTER HSYHaGMOﬁ CTpaHBbI. PaCCManI/IBaIOTCH
TEOPETUYCCKHUE OCHOBBI TIOHATUSA «KYJIBTYPHOI'O CO3HAHUA» W €TI0 3HAYCHHUE I pa3BUTUA Me)KKyJ'IBTypHOﬁ
KOMMYHHKaTHBHOﬁ KOMIICTCHIIUH. Ha s3anstusax mo aHFJ‘IHﬁCKOMy SA3BIKY 0co00e BHUMaHHE YACTACTCA MOJIE3HBIM
CTpaTerusM U TaKTUKaM Pa3BUTUA KynLTypHOﬁ OCBGIIOMJ'IéHHOCTI/I yJyamuxcs, TaKuM KakK HUCIIOJIb30BAHUE PEAJIbHbIX
MaTepuaioB, MPOCKTHAA ACATCIbHOCTb, MCKKYJIbTYpHass KOMMYHUKAIUA U CPABHUTCIIbBHOC U3YUCHHC KYJIbTYPHBIX
peaﬂm‘/'l. HO,H‘IépKI/IBaCTCSI, YTO BKIIFOYCHUEC KYJIBTYPHOI'O KOMIIOHEHTA, IOMHUMO Ooitee FHy60KOF0 OCBOCHHUA sA3bIKa,
CHOCO6CTByeT PasBUTHIO TOJIEPAHTHOCTH, KPUTUYECKOT'O MBIIIJICHUS 1 TOTOBHOCTH K 06H_IeHI/I}O B FH06aHH3HpOBaHHOM
oOmecTse.

Key words: cultural awareness, English language, intercultural communication, communicative competence,
foreign language teaching, educational process, cultural component.

KiarwueBbie ciioBa: KyJIbTypHass OCBCIOMJICHHOCTD, AHTJIUHCKUN A3BIK, MCKKYJIbTYPHas1 KOMMYHUKaIIWA,
KOMMYHHUKAaTHBHAs KOMIIETCHTHOCTh, OOy4YeHHE HHOCTPAHHBIM SI3BIKaM, O0O0pa30BaTEIBHBIM MPOIECC, KyIbTypHBIN
KOMIIOHEHT.
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