ISSN (Print) 2616-6895
ISSN (Online) 2663-2497

/A.H. I'ymnaes ateiHaarsl Eypasus yATTBIK YHUBEPCUTETIHIH

XABAPIHIBICHI

BECTHIVIK BULLETIN

EBpasniickoro HaIiMoHaAbHOIO of L.N. Gumilyov
yHuusepcutera nmenu /1.H. I'ymuaesa Eurasian National University

INEAATOI'MIKA. IICUXOAOI'USL. OAEYMETTAHY cepusico
PEDAGOGY. PSYCHOLOGY. SOCIOLOGY Series
Cepnsa IIEAATOI'MIKA. IICUXOAO0I'MSL. COOMOAOI'MS

Ne 2(139)/2022

1995 >xblaaaH OacTall IIbIFAABI
Founded in 1995
Nz aaetcs ¢ 1995 roga

Kvrapina 4 per mipirasbl
Published 4 times a year

Brixoaur 4 pasa B roa

Hyp-Cyaran, 2022
Nur-Sultan, 2022
Hyp-Cyaran, 2022



Bac pegaxTopAbiH oprrHOacaps! (IICIX0AOTHA)

bac pegaxTopAbIH opsrHOacaphl (91€yMeTTaHy)

Ecenraamesa A. M.

WMBanosa I'.Il.

WUcaamosa 3.M.
Kaaasibaesa O.B.

Koaesa 1.
Orap 2. C.

Cemnrkassrl I1.B.

Cymapumsaa M.M.
Tamamn IT.

Ypasoaesa I'.T.

Xan H.H.

Ilarixucaamos P.b.
IlaarpriaOaeBa K.K.

Bac pedaxmopot
I'. K. Menan6ekosa,
IL.F.4., Tpod. (Kasakcran)

9.C. MambeTaanHa, nc.r.K., goueHt (Kasaxcran)
H.O. Bartra6n1a08, PhD (Kasakcran)

Pedaxuyus arxacor

ILF.K., doneHT, /L.H. I'ymuaes atsiHAars! EypasusaabiK YATTHIK YHUBEPCUTET],
Hyp-Cyaran, Kasakcran

ILF.4., Pecelt xaapiKTap a0CThIFBI yHUBepcuTeTi, Mackey, Peceit

ILF.K., 401eHT, M. Akmyaa aTeiHAarsl balikypr MeMaeKeTTik IleAarornkaablk,
yHmBepcutert, Y da, Pecern

PhD, A.H. I'ymuaes ateiHAarsl Eypasusaarik yATTeIK yHUBepcureti, Hyp-Cyaran,
Kaszakcran

a0kt., Kanment Oxpuacknii atsiagarsl Codust yuusepeuteti, Codust, boarapust

PhD, A1.H. T'ymnaes ateiaarsl Eypasnaansik yATTHK yHuUBepcnreTi, Hyp-Cyaran,
Kazakcran

IL.F.4., Ipod., /L.H. T'ymmaes ateiHaarsl EypasniaabiK YATTHK YHUBEPCUTET],
Hyp-Cyaran, Kasakcran

9.F.4., Ipo@., bamkypTt MeMaeKeTTik yHusepcureti, ¥ a, Peceit
rpod., Corvinus yuusepcurerti, byaamerr, Benrpus

1L.¥.4., aouent, /L.H. 'ymuaes arsingarsr Eypasusaabik YATTBIK YHUBEPCUTETI,
Hyp-Cyaran, Kasakcran

ILF.A., Ipod., Abait aterHAarsr KasYITY-AbIH meaarormka skoHe IICUXOAOTVAS
nHCTUTYTHI, AaMartsl, Kazakcran

9.F.A., mpod., bamkypt MeMmaekeTTik ynusepcuteTi, Yda, Peceit

I.£.4., mpod., A.H. I'ymuaes atsiHAafe Eypasusablk YATTHIK YHUBEPCUTET],
Hyp-Cyaran, Kasakcran

Pepaxnyrasg mexerskaiter: 010008, Kasakcran, Hyp-Cyaran k., Cotmaes x-ci, 2, 402 6.
A. H. 'ymnaes areingarst Eypasus yatteik yausepcureti Tea.: +7(7172) 709-500 (imxi 31432)

E-mail: vest_pedpsysoc@enu.kz

JKayamrsr xatmisr: ©.C. JKymaraesa

A.H. T'ymuaes ateraaarsl Eypasnus yaTTeik yansepcnreTtining xabapmbicer. [IEAATOTMKA. TICUXOAOT' VS

O9/AEYMETTAHY cepmusichbr

Menmikrenymri: «/L.H. I'ymuaes ateiHaarsl Eypasust yATTBIK yHUBEPCUTETi» KOMMEPLUAABIK eMeC aKIMOHepAiK

KOoraM

Kasaxcran Pecriybankacs AKmapart >KoHe KOFaMABIK AaMy MIHUCTPAITiMeH TipKeAreH.

15.02.2021 . Ne KZ07VPY00032398 xaiira ecelike KOO TypaAbl KyaAiri.

Mepsimaiairi: xxprabiHa 4 per. Tupasksr: 15 gana

Tymorpadnaas Mexerskaiter: 010008, Kasakcran, Hyp-CyaTtan k., Kaskeimykan x-ci, 13/1, Tea.: +7(7172)709-500

(imxi 31410)

© A.H.Tymmnaes atbingarel Eypasust yATTBIK yHUBepCHUTeTi



Editor-in-Chief
Doctor of Pedagogical Sciences, Prof.(Kazakhstan)
G.Zh.Menlibekova

Deputy Editor-in-Chief (psychology) A.S. Mambetalina, Can. of Psychological Sciences, Assoc.Prof. (Kazakhstan)
Deputy Editor-in-Chief (sociology) N.O. Baigabylov, PhD in Sociology (Kazakhstan)

Editorial board

Esengalieva AM Can. of Pedagogical Sciences, Assoc.Prof., L.N.Gumilyov Eurasian National University,
Nur-Sultan, Kazakhstan

Ivanova G.P. Doctor of Pedagogical Sciences, Peoples’ Friendship University of Russia, Moscow,
Russia

Islamova Z.M. Can. of Pedagogical. Sciences, Assoc.Prof., M. Akmulla Bashkir State Pedagogical Uni-
versity, Ufa, Russia

Kaldybayeva O.V. PhD, L.N.Gumilyov Eurasian National University, Nur-Sultan, Kazakhstan

Otar E.S. PhD, L.N.Gumilyov Eurasian National University, Nur-Sultan, Kazakhstan

Koleva I. Dr., Kliment Ohridski Sofia State University, Sofia, Bulgaria

Seytkazy P.B. Doctor of Pedagogical Sciences, Prof., L.N.Gumilyov Eurasian National University,
Nur-Sultan, Kazakhstan

Sunarchina M.M. Doctor of Sociology, Prof., Bashkir State University, Ufa, Russia

Tamas P. Prof., Corvinus University, Budapest, Hungary

Urazbayeva G.T. Doctor of Pedagogical Sciences, Assoc.Prof., L.N.Gumilyov Eurasian National Universi-
ty, Nur-Sultan, Kazakhstan

Khan N.N. Doctor of Pedagogical Sciences, Prof., Institute of Pedagogy and Psychology of Abai
KazNPU, Almaty, Kazakhstan

Shaikhislamov R.B. Doctor of Sociology, Prof., Bashkir State University, Ufa, Russia

Shalgynbayeva K.K. Doctor of Pedagogical Sciences, Prof., L.N.Gumilyov Eurasian National University,
Nur-Sultan, Kazakhstan

Editorial address:2, Satpayev str., 0f.402, Nur-Sultan, Kazakhstan, 010008
L.N.Gumilyov Eurasian National University Tel.: +7(7172) 709-500 (ext. 31432)
E-mail: vest_pedpsysoc@enu.kz

Responsible secretary: A.S. Zhumatayeva

Bulletin of L.N.Gumilyov Eurasian National University PEDAGOGY. PSYCHOLOGY. SOCIOLOGY Series
Owner: Non-profit joint-stock company «L.N.Gumilyov Eurasian National University»

Registered by the Ministry of Information and Social Development of the Republic of Kazakhstan. Rediscount
certificate No KZ07VPY00032398 dated 15.02.2021.

Periodicity: 4 times a year Circulation: 15 copies

Address of printing house: 13/1 Kazhimukan str., Nur-Sultan, Kazakhstan 010008; tel.: +7(7172) 709-500 (ext.31410)

© L.N. Gumilyov Eurasian National University



3aM. r1aBHOIO peAaKkTopa (IICUXOAOINA)

3aM. r1aBHOIO pesakTopa (COLMOAOTH:)

Ecenraamesa A. M

VBanosa I'.Il.

WMcaamosa 3.M.
Kaaapioaesa O.B.

Koaesa I.
Orap 2. C.

Cerrka3snl I1.B.

Cynapunnaa M.M.
Tamamn IT.

Ypasoaesa I'.T.

Xan H.H.

ITarnxucaamos P.b.

ITaarerHOaeBa K.K.

I'rasnwvuii pedaxmop
AJLH., Ipodpeccop

I'. K. Menan6exosa (Kaszaxcran)

A.C. Mamb0eTaanHa, k.11c.H., gonieHT (Kazaxcran)
H.O. Barra6s1aos, PhD (Kazaxcramn)

Peoaxkuyuonnasn xonnezusn

K.ILH., A0LeHT, EBpasuiickuit HalmoHaAbHbl yHUBepcuteT um. /1. H. 'ymuzesa,
Hyp-Cyaran, Kasaxcran

A.JLH., Poccuiickuit yHusepcuteT Apy>K0bl Hapoa0B, Mocksa, Poccus
K.ILH., 4OLIeHT, bamknupckuii rocyapcTBeHHBIN eAarormyeckiil YyHUBepCUTeT UM.
M. Axmyaasl, Yda, Poccns

PhD, Espasuiickuit HanoHaAbHbI yHuBepcuteT nM. /1. H. T'ymnaesa,
Hyp-Cyaran, Kasaxcran

A0kT., Copuricknitr ynusepcureT nM. Kanmenra Oxprackoro, Codust, Boarapms

PhD, Espasnuitckuii HallOHaABHBIN YHUBepcuTeT, EBpasuiickuit HalliioHaALHEI
yausepcuteT uM. . H. I'ymnaesa, Hyp-Cyaran, Kasaxcran

AJLH., ipod., EBpasuricknit HanuoHaAbHbI yHUBepcnuTeT nM. /1. H. I'ymuaesa,
Hyp-Cyaran, Kasaxcran

A.c.H., 1pod., bamkmpckuit rocyjapcTBeHHbIN yHUBepeuTeT, Yda, Poccrst
npod., yuusepcurer Corvinus, byaartermt, Benrpust

AJLH., JolleHT, EBpasuiickmii HamoHaApHbIN yHUBepcuTeT uM. /. H. 'ymnaesa,
Hyp-Cyaran, Kasaxcran

AJLH., Ipod., IHcTHTYT Meaaroruku u ncuxoaorny KasHITY nm.Abas, Aamatsr,
Kazaxcrau

A.c.H., mpod., Bamkmpckuit rocyapcTBeHHbIN yHUBepcuTeT, ¥Yda, Poccusa

A.JLH., 1pod., EBpasuiicknit HanmoHaAbHbII yHUBepcnuTeT nM. /1. H. I'ymuaesa,
Hyp-Cyaran, Kasaxcran

Anpec peraxuum: 010008, Kazaxcran, r. Hyp-Cynran, yin. Carnaesa, 2, xa6. 402

EBpazuiickuii HanmoHanbHbli yHuBepcutet umenu JI. H. I'ymunesa Teun.: +7(7172) 709-500 (Bu. 31432)

E-mail: vest pedpsysoc@enu.kz

OtBercTBeHHbld cekperapb: A.C. XKymaraesBa

Bectamk Eppasuiickoro HaimoHaabHOTO yHUBepcurtera mmenn A.H.I'ymiaesa.
Cepmst: IIEAATOT'MKA. IICUXOAOT Y. COIMOAOTI L.
Cobcrsennuk: HekomMepueckoe akijnonepHoe o01ecTso «EBpasniicKiii HallMOHaABHBIN YHIUBEPCUTET UMEeHM

A.H. Tymnaesa»

3aperucrpuposaHo MuHMCTEpPCTBOM MHPOPMaLNM 11 00ITeCTBeHHOTO pas3suTust Peciybankn Kaszaxcras.

CsugereancTBO O IIocTaHOBKe Ha Itepeyder Noe KZ07VPY00032398 ot 15.02.2021 r
Tupax: 15 9x3eM11as5poB
Aapec Tunorpadpum: 010008, Kazaxcran, r. Hyp-Cyaran, ya. Kaxxeimykana, 13/1, Tea.: +7(7172)709-500 (1.31410)

© EBpasuiickuii HalMOHaAbHBIV yHUBepcnTeT uMmenu /L.H. I'ymmnaesa



IRSTI 15.41.25

Zh.K. Kurmangaliyeva

L.N. Gumilyov Eurasian National University, Nur-Sultan, Kazakhstan
(E-mail: shade82@mail.ru)

Psycho-emotional state of students from Spain, Russia, Israel,
and Kazakhstan during the period of social isolation due to
COVID-19

Abstract. Students were very vulnerable to the risk of mental health deterioration during the
coronavirus disease COVID-19. This study is aimed at identifying predictive factors of mental
health among students. Social isolation has been introduced in all countries of the world with the
aim of non-proliferation of the new SARS-CoV-2 virus, known as the COVID-19 coronavirus.
Such prolonged social isolation had consequences in the form of significant psycho-emotional
changes. The theoretical study was conducted to identify the impact of distance learning and the
consequences of social isolation on the quality of life of students from different countries. The
theoretical review includes studies describing the psycho-emotional state of students of different
ages from Spain, Russia, and Israel during the period of social isolation.

Keywords: Pandemic, social isolation, COVID-19, psycho-emotional state, distance learning,
students.

DOT: https://doi org/10.32523/2616-6895-2022-139-2-296-308

Introduction

Since December 2019, the world has been
confronted with the severe respiratory virus
COVID-19, which originated in Wuhan, Hubei
Province, China. The spread has occurred
throughout the world, causing great concern.
The COVID-19 pandemic caused by Coronavirus
Severe Acute Respiratory Syndrome (SARS-
CoV-2) has led to widespread infections with
severe outcomes. There have been no impacts in
terms of mortality and global economic impact
since the Spanish flu of 1918-1919, which killed
675,000 people in the United States and 50 million
worldwide. The damage caused by COVID-19
is incalculable, not only in terms of health but
also in terms of economics and social context.
The spread of the virus has led to the closure

of educational institutions, including [1]. The
World Health Organization (WHO) has declared
a health emergency amid rising numbers of cases
in China and abroad to minimize the harmful
effects. To control the situation of infection with
COVID-19, the governments of various countries
have introduced strict internal quarantine and
social isolation policies. This measure has proven
effective in reducing the spread of new infections
in countries affected by COVID-19. However,
recent research has shown that these measures
can have adverse psychological effects on people
who are socially isolated. After disastrous events,
people can experience tremendous stress with
long-term mental and physical health problems,
including mental disorders, in addition to family
conflicts. Social isolation is an unpleasant and
difficult experience, and separation from loved
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ones, a feeling of lack of freedom, and uncertainty
in the future can lead to serious psychological
consequences [2]. A consequence of social
isolation is a psychological impact on students.
Such stress factors as prolonged isolation, fear
of getting sick, frustration and panic, inadequate
information, lack of face-to-face contact with
colleagues, friends, and teachers, lack of personal
space at home, and financial losses for the family
can have even more problematic and long-term
consequences, especially for students without
social stability [3]. The COVID-19 pandemic has
given rise to new opportunities in education,
including in universities around the world,
and thus limited the activities of universities.
Traditional onsite learning has been replaced
by online learning and has suspended contact
through recommended social distancing (WHO
2020a). These actions have been taken despite
possible upheavals in mental health [4] caused by
various nuances of social isolation [5] substance
abuse [6] and other coping mechanisms [7]. The
skills developed in the context of social isolation
have increased interest in personality factors that
canbea defense against fear, depression, and other
negative effects of COVID-19. Psychoemotional
stability, supposed as the ability to overcome a
crisis psychologically or emotionally or quickly
retreat to a pre-crisis state is considered a
protective factor [8]. Among Israeli and Russian
university students, the complex and disastrous
consequences of social isolation on psychological
and emotional well-being were observed [9].

Research methods

The article is based on scientific research
over the last two years. The research is based
on quantitative and qualitative methodology.
We used the method of theoretical analysis
of available research on lifestyle during a
pandemic, self-isolation, which allows us to
make comparisons about the degree of psycho-
emotional state of students in different countries.

An overview of the psycho-emotional state
of students from different countries during the
period of social isolation associated with the
COVID-19 pandemic.

Spain. The Spanish study included a total of
4615 participants. To participate, it was necessary
to comply with the following conditions: (i) reside
in Spain during the pandemic; (ii) be over 18 years
of age; and (iii) acceptance of informed consent. A
strict selection criterion was adopted, because of
which all questionnaires with a response rate of
less than 99% (435 questionnaires) were excluded,
leaving 4,180 questionnaires in the final sample.
The questionnaires were obtained from 50
Spanish provinces and 2 small autonomous cities
located in North Africa [10]. According to the
results of this study, university students showed
a good level of knowledge about the COVID-19
pandemic and its preventive measures, especially
among students taking courses in science,
which helped them maintain a stable emotional
background and not panic. [11] Knowledge of
the COVID-19 pandemic was associated with
a willingness to take preventive measures and
less confidence in the success of the fight against
the virus [12]. This research paper compared
students and seniors and found that older
people with low education, low income, and
rural areas tend to be less aware of the COVID
19 pandemic and provide a positive emotional
background but are dangerous because there
is no knowledge. on the prevention of the fight
against the virus [13]. A Spanish study revealed
strong psychological changes in the population
because of social isolation. Students who are
looking for information about the coronavirus
turn to various sources of information, the most
popular source of information remains social
networks [10] among the population because of
social isolation. Students looking for information
about the coronavirus turn to various sources
of information, the most popular source of
information being social media [10] approved by
the university’s ethics committee in accordance
with  the student
research. In connection with the introduction of
social isolation imposed by government agencies
to prevent the spread of COVID-19, the online
questionnaire was introduced using Google
Forms. The survey was conducted among dental
students from Unichristus through various social
networks: Instagram, Facebook, and WhatsApp

Brazilian guidelines for
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[1]. Based on the results of various factors of life
spent in social isolation, the following results
were shown: the average quality of life of dental
students after two weeks of social isolation was
70.66 + 12.61 points with an average value of
71.90 points [1]. All university dentistry students
attended distance learning, and virtual meetings
using online platforms such as Zoom / Skype
were the most used distance learning method,
significantly impacting the quality of life.
These technologies with advanced structures of
interaction between students over long distances,
enabling social communication, and reducing
the distance between students and professors
[14]. Distance learning is now used all over the
world as the best tool for education. Despite
student and teacher rejection of this technological
innovation, distance learning adds value to those
without access to information. Distance learning,
especially with the use of devices for online
interaction, plays a key role during this period
of social isolation and becomes an important
way to deal with stress ([15]. The psychological
adaptation of students was measured using the
General Health Questionnaire (GHQ-12), a tool
used to assess mental health and psychological
well-being. It consists of 12 questions with four
possible answers; the first two are assigned a
score of 0 and the last two are assigned a score
of 1, so the overall score ranges from 0 to 12.
The questionnaire was adapted and tested for
Spanish students, with good internal consistency
(Cronbach’s alpha 0.86) and good psychometric
properties. The threshold value for the general
population constitutes psychological distress for
those who scored more or equal to 3. Cronbach’s
alpha was 0.851 [16]. A suitable learning
environment is critical to enhancing academic
and professional development. The role of the
home environment as a student is interdependent
with many other, ongoing, changing, and often
competing for functions that it fulfills, and the
home environment strongly supports academic
achievement. Use an appropriate approach for
distance learning [17].

Russia. The study was carried out to identify
the psychoemotional state, the characteristics of
the perception of the world during the period of
social isolation, as well as the factors influencing

the personality during the period of negative
aspects in connection with the forced changes in
everyday life. The study was built in the format
of a social psychological survey to study the
lifestyle and psychological state of students in
self-isolation. It was held in mid-April 2020 [18].
The respondents to this study were 56 people,
residents of Russia (8% of men, 92% of women)
from 20 to 23 years old, university students of the
2nd (77%) and 5th (23%) courses in psychology.
of respondents in self-isolation mode: 78% of
respondents at the time of the survey were in
apartments, and 22% - were in houses (the family
either has a country house, dacha or rented at
the time of transition to self-isolation). Most of
the nonresident students left the hostel for their
hometowns. Some of the respondents changed
their place of residence for rented apartments (as
a rule, together with their boyfriends or girls).
71% lived with their parents, 15% lived with a
partner, and 14% lived alone. A change in their
daily lifestyle during self-isolation was noted
by 93% of participants (of which significant -
49%, partial - 32%, and 17.5% - regime shifts
due to a pandemic. The first month of self-
isolation and distance learning can be called
a transitional, transitory situation [19], which
entails the need to adapt to the new realities of
existence, rearrange the way of life, and solve
problems aimed at adapting to a full-fledged
existence in the changed conditions. Students’
discourses in such a context show, in most cases,
direct emotional reflection on the difficult stage
of the adaptation period. Therefore, socially
stressful consequences, anxiety, stress, phobic
manifestations, sleep disturbances, and signs of
mental disorder were recorded, characteristic of
psychological research in the first months of self-
isolation [20], [21], [22], [23], [24]. According to the
research, students” discourses focus more on the
communication factors of the life situation. This
is evidenced by the largest number of statements
in the field of Communication and Study,
which shows their significance in a specific life
situation. Students especially note the activation
of virtual communication, and the opportunity
to make new acquaintances on the Internet.
The attitude to the transition of communication
to the Internet environment differs for some
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students, it is compensation for the inability to
satisfy the need for real contact with peers, for
others it is not a pleasant, imposed aspect of
forced communication [25]. A similar polarity
in positions is highlighted in communication
on educational issues, and remote contact with
teachers and classmates. The theme of change in
self-isolation relationships is clearly manifested,
in which these changes are considered both
positive and discourses that indicate negative
aspects, burnout, and termination of relations.
Answering questions related to the educational
process, students should organize their lives in
a certain way, the daily routine, combine classes
and rest, and find optimal forms of interaction
with family members (if they live with their
parents) or partners, which can be a sure way
to overcome the anxiety barrier and stressful
situations during self-isolation [26], [27]. The
analysis of discourses that were attributed to
the body and mind shows that students put an
emphasis on caring for self-preservation, and
attention to experiences and needs, indicating
life-centered motivation [19] and the desire to
restore vitality and activities. Outweigh the
urgency of physical health - fatigue, lethargy,
decreased physical activity, changes in the usual
rhythm of mobile and walking skills. According
to the results of the study, it was revealed that
students are focused on solving the problems of
adaptation, restoring full-fledged vital activity,
overcoming stress, or, in some cases, aggravating
destructiveness, passivity, and apathy [28].

Results of content analysis of written
discourses

Discourses are essays with elements of
narratives, experiences, reflections, comparisons
of behavior and pastime in everyday life in the

past, and self-isolation. The average length of
discourses is 541 words, the minimum is 200, and
the maximum is 1146 words (SD = 238.9), which
indicates a wide variation in the data. According
to the content of the statements, 5 categories were
identified (Table 1).

1. The results of the study noted signs of stress,
unstable emotional states, anxiety, irritation,
fear of uncertainty, suppressed feelings, apathy,
fatigue, sleep disturbances in a situation of social
isolation due to the pandemic. The strategy of
life «today and now» is revealed as an important
sign of acute situational experience.

2. Self-isolation and distance learning,
accordingtotheauthorsofthestudy,arefactorsthat
can significantly affect a person in the formation
of personality at this stage of life. Young people
have not yet gained economic independence,
they are to a high degree connected with their
parental family financially, geographically, and
psychologically. At the same time, we are talking
about a significant stage of maturation and the
formation of personal identity, which determines
separation tendencies in terms of isolation from
the parental home, a predominant focus on other
social contacts, and the search and formation of
close communications with partners [18].

Israel. An Israeli study involving students
from Russia and Israel used a short six-item scale
as a method for calculating resistance to stress. A
short scale of six points of resilience was used to
determine the level of psychological resilience of
Israeli and Russian students. The tests measure
respondents” ability to bounce back or recover
from stress during a pandemic. The study helped
to identify the impact of COVID-19 on student
mental health (i.e. depression, exhaustion,
loneliness, nervousness, and anger), as well as

Categories of student utterances

Category Content units | % of the total number Cate.gory
(n =887) of statements rating
Spheres of human activity 506 57 1
Space and time 213 24 2
Impact of the COVID-19 pandemic 67 7 4
Resources and coping efforts 49 6 5
Assessment of ongoing changes 168 19 3
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on the use of psychoactive substances, including
tobacco, alcohol, and cannabis. The universities
participating in this study switched to distance
learning due to the pandemic. The study was
conducted in an online format in the form of
testing. A total of 291 students from the Faculty of
Social Sciences from Israel (n=170; 151 women, 16
men, 3 others) and Russia (n = 121; 91 women, 30
men) completed an online questionnaire during
the pandemic. The study found that during
the first wave of COVID-19, the percentage of
Israeli students who smoked cigarettes and
drank alcohol was 23.6% and 32.6%. During
the second wave of COVID-19, there was no
significant increase in smoking associated with
social isolation (20.2%) and alcohol use (26.1%).
Among Russian students, the level of cigarette
consumption during the pandemic remained
stable (13.0% versus 13.3%) during the first
and second waves of COVID-19; however, the
percentage of Russian students reporting an
increase in alcohol consumption decreased from
25.0% in the first wave of COVID-19 to 13.3%
during the second wave of COVID-19 (p <0.01).
Over the entire period of the pandemic and social
isolation, there was no significant increase in
alcohol consumption among Israeli (10.8% versus
12.7%) and Russian (14.2% versus 9.6%) students
[29]. Survey results for the first wave of COVID-19
show no significant difference in the values of
fear and anxiety associated with substance use
among Israeli and Russian students. However,
the results of the second wave of COVID-19
indicate a change in the values of fear and alcohol
consumption. Students who said they had not
drunk alcohol in the past month showed lower
levels of fear compared to those who drank
alcohol. Russian students who drink alcohol have
lower levels of fear than those who do not drink
alcohol. Research shows that fear of COVID-19 is
associated with levels of depression, exhaustion,
loneliness, nervousness, and anger. In most
cases, students from both countries reported a
decrease in problematic psycho-emotional states,
especially in Russia. For the students, most
psycho-emotional problem states were stable
with some minor improvements.

Kazakhstan. Several studies have been
carried out in Kazakhstan. One of them is the

work of students at a Medical University in the
city of Astana. It considers “Online-Learning due
to COVID-19 Improved Mental Health Among
Medical Students” for the Medical Science
Educator journal.

The aim of their study was to examine the
mental state of medical students moving to online
education, in comparison with the mental state
of students who studied in the traditional way.
Students at Astana Medical University from the
1st to the 5th year in the 2019 and 2020 academic
years took part as respondents. The study was
conducted in two phases, the first phase in
October 2019 and the second phase in April 2020.
Burnout syndrome, depression, anxiety, somatic
symptoms, and satisfaction with academic
performance were studied. The findings showed
that the prevalence of burnout, depression,
anxiety, and somatic symptoms decreased after
the transition from the traditional teaching
method to online learning. However, during the
period of online learning, the process of burnout
associated with isolation from colleagues
and face-to-face communication increased,
which tells us about the negative impact of
online learning on the communication and
interpersonal relationships of students. The most
frequent symptoms of depression and anxiety
and dissatisfaction with academic performance
were observed in students, who indicated a
decline in academic performance during the
pandemic. Students who lived alone during the
quarantine were more prone to depression during
quarantine. In conclusion, it should be noted that
during the quarantine period after the transition
from the traditional method of teaching to online
education, the mental state of medical students
stabilized, despite the difficult conditions of
the pandemic [32]. It is also noted that one of
the global services significantly affected by the
coronavirus disease (COVID-19) pandemic is the
medical education sector [33].

The spread of the virus had long-lasting
consequences, and the closure of universities had
a positive impact, which led to the emergence
of innovative methods in the form of online
education, providing continuous education for
students [34]. The implications of these changes
in the development of medical students and their
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mental health remain to be elucidated [35]. Fear
of the new coronavirus, social exclusion, job loss,
and increased information flow, in contrast to
the lack of information and knowledge about the
pandemic, created and exacerbated feelings of
insecurity, depression, and anxiety [37]. By order
of the rector of the Medical University of Astana
(No. 30 dated 03/13/2020), from March 16, 2020,
training was transferred to online training [32].
Online learning is the use of electronic technology
and media to support and improve both learning
and teaching, which includes communication
between learners and teachers using online
content [38]. At the University, the online
learning process was organized using a modular
object-oriented dynamic learning environment
(Moodle),
system, and various platforms such as Zoom,
Skype, and WebEx for video conferencing.

The authors of the article note that the study of
medicine, in which the development of practical
skills is a significant part of the course, was not
previously provided for through online training.
However, the COVID-19 pandemic has forced
the medical education system to temporarily
switch to online education. Before quarantine
with COVID-19, students at the Astana Medical
University (AMU) were trained in the system of
the traditional teaching method, and the forced
measure to switch to online learning became a
new challenge for students. In the context of the
data presented, the authors sought to compare

an online learning management

the indicators of the mental state of medical
students  (burnout depression,
anxiety) during traditional and online education.
The authors of the study concluded that a study
conducted among Kazakhstani medical students
showed significant changes in the mental state
of students in the form of burnout, depression,
and anxiety after switching to online education
because of social isolation from COVID-19. Thus,
it was found that burnout and the prevalence
of depression, anxiety, and somatic symptoms
among students were lower during the online
learning period compared with the same rates
during the traditional learning method. Academic
satisfaction was higher during the online learning
period compared to the traditional learning

syndrome,

method. However, negative changes in academic
performance during the online learning period
were associated with symptoms of depression
and anxiety, as well as academic dissatisfaction.
The study provides evidence that online learning
has not only contributed to the fight against the
spread of the virus during the pandemic but
also positively influenced the mental health of
students [32].

Inthearticle «Distance Learningin Kazakhstan:
Assessing Parents’ Satisfaction with the Quality
of Education during the Coronavirus», the
authors draw a parallel between the quality of
online education and the social component of
the whole family. The positive thing about online
education was thought to be the idea that parents
would be more aware of their children’s learning
habits and therefore be able to play a positive role
in their learning.

For example, children hoping to be successful
in online learning benefit from focus and
resilience, and evidence shows that parents can
significantly support their children in developing
these habits [36]. This presupposes a home in
which parents can contribute to the education
of their children. Unfortunately, for many
children, their home is not a supportive or safe
environment. Globally, social exclusion has led
to an increase in domestic violence [37]. In these
circumstances, parental involvement may not
have a beneficial effect.

Thus, the risk of moving to online education
is further inequality between children of families
who are emotionally capable and prepared and
children of families who do not. One possible
way to assess the likelihood of positive outcomes
is to examine the educational level of the parents,
as research has shown that this factor has a
significant impact on the academic performance
of children (UNESCO, 2000) [38]. Even with
the best intentions, parents with lower levels of
education face additional barriers to supporting
the emotional well-being of their children, and
online education environments, which may
require more active parenting from parents, can
exacerbate these inequalities. Another question
remains whether the economic and social impact
of the Covid-19 pandemic could impair the ability
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of parents to adjust their level of participation
appropriately to ensure positive outcomes and
whether this ability will vary depending on the
level of parenting balance.

The study used mixed methods to explore
issues related to the transformation of the
educational process in Kazakhstan and the
satisfaction of the parent community with
distance / online learning during the pandemic. A
survey and in-depth interviews were conducted
among the parents.

In April 2020, using the free online application
Google Forms, a Kazakhstan-wide survey of
parents (aged 18 and older) was conducted, in
which 31,300 people took part.

The survey consisted of the following main
components:

(1) socio-demographic characteristics of the
respondents;

(2) assessment of the readiness of the education
system for distance / online learning;

(3) assessment of the quality of the educational
process;

(4) an assessment of individual barriers that
parents noted as affecting the learning process.

Representatives of all regions of Kazakhstan
took part in the survey [36].

As a result of the study, the authors of the
article obtained results that social exclusion has
a direct impact. According to Chart 3, over 43%
of respondents agree or strongly agree that social
isolation (duration of quarantine, homeschooling)
has a strong impact on the motivation of their
children to learn. According to the answers in the
interview:

Children dont have normal communication.
Lessons of 10-20 minutes, during which it
is impossible even to talk and ask questions.
There is no grading system. Because of this, the
motivation of children isreduced. ... ......(Woman,
26 years old, Mangystau region)

Unwillingness to study without a teacher.
(Woman, 36 years old, Kostanay region)

I believe that the pandemic has certainly
affected all areas of people’s lives. We were all not
ready for this. It is difficult for children to move
abruptly from a regular educational process to
distance learning. ... ... Children do not want to

study in an apartment. (Woman, 42 years old,
East Kazakhstan region) [36].

Based on the current state of quarantine in
Kazakhstan, the latter note that families that
follow the rules of social isolation more closely
observe a greater negative effect because of social
isolation. Families that continue to spend time in
society and allow their children to socialize may
be better able to maintain a positive emotional
background but still benefit from all public
health norms. Parents said in interviews that their
decisions about how strictly to adhere to social
isolation regimes depend on the extent to which
their children can cope with social distancing.

Discussion

The study found that students from four
countries appear to be a relatively homogeneous
group in terms of predisposition to stress during
the period of social isolation during the period of
distance learning associated with the pandemic.
High levels of perceived stress and anxiety can
be interpreted as an adaptive response to the
extremely volatile and unpredictable nature of
the COVID-19 pandemic. The prevalence of the
risk of depression seems to be the most worrying
factor, as it is even higher than the prevalence
of anxiety. Our results highlight the need for
schools, and other educational
institutions to provide specialized programs
and regular psychological support for students.
The research shows that a pandemic like
COVID-19 increases psychological stress; and the
consequences of social isolation led to emotional
distress, depression, irritability, insomnia, anger,
and emotional exhaustion among other health
and mental health conditions [30]. These results
of various studies conducted among students
from different countries showed that the level of

universities,

fear and anxiety in general increased. This result
is a negative factor that destroys a person because
of social isolation. However, research has shown
that social exclusion has improved distance
learning, increased Internet communication,
opened new opportunities in education, and
improved the quality of life in general.
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Conclusion

Since the emergence and recognition of the
disease by WHO, the public health situation
represented by the COVID-19 pandemic has
worsened and begun to threaten the well-being
of all humanity around the world. In addition to
the fact that the disease affects physical health,
there is evidence of the harmful psychological
impact and multiple social consequences of the
COVID-19 pandemic, which in the future will cut
off human mental health. According toa UNESCO
report, more than 1.6 billion students worldwide
are out of school due to the COVID-19 pandemic,
and more than 91% of students are transferred to
distance learning, leading to a rapid transition
to digitalization around the world, which could
deliver to different consequences for students
of different ages. Recent studies have shown
that social isolation, being at home, and online
learning affect the physical and mental health of
young people [31]. PTSD, anger, fear, sadness,
nervousness, and emotional distress have been
identified among Chinese students in a recent
study [32] that found that more than half of high
school students suffered from depression, and
nearly a third suffered from anxiety symptoms.
Of course, the history of mankind will long
remember the consequences of the coronavirus,
and everything connected with it. From the
younger to the older generation, they received an
indelible psychological trauma during the period
of social isolation. Some did not have enough
communication with friends and family, and
others were left alone in their homes, without
the possibility of live communication. All that

was available was the Internet, thanks to social
networks, society learned a lot of information
and was at the epicenter of the events associated
with the pandemic. Based on all the above
studies, we can confidently say that in a short
period of social isolation, students of different
ages and nationalities, even though they had
all the conditions for gaining knowledge and
distance communication, fell into depression,
experienced fear, and stress was dissatisfied with
imprisonment with loved ones, consumed food
and harmful substances (alcohol and smoking).
All these factors have a destructive character
on society. Today, the virus is still there, and
we do not know when the end will come, so
we, as researchers, will further investigate the
subsequent psychological changes, adaptations,
and changes in students.

An important role in the field of educational
safety and the conduct of the educational
process in optimal conditions is played by
medical personnel in schools and psychological
rooms, which can identify subjects at risk of
depression,
anxiety and promote methods of adaptation to
stress and, in general, good mental health. Online
learning should integrate with psychologists and
therapists to devote time to promoting mental
health, reducing student anxiety, and reducing

psychoemotional disorders, and

anxiety. It is recommended to develop and
promote educational online packages of activities
to help students cope with stress, anxiety, and
depression associated with home quarantine
and the academic demands of online education.
Increased attention should be paid to students
with pre-existing mental health problems.
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XK. K. Kypmanraanesa
A.H. T'ymunres amoindazor Eypasus yammuix ynusepcumemsi, Hyp-Cyaman, Kasaxcman

COVID-19-ra 6aiiaaHBICTBI 9A€yMeTTiK OKIIayaaHy Ke3eHiHaeri Vicrianms, Peceit, Vispanan xaHe
KasakcTaH cTyaeHTTepiHiH IICHX0-9MOLIMOHAAABI JKaFAavibl

Anpaatma. Crygentrep KopoHasupyctsik aypy (COVID-19) manaeMuscel KesiHAe NICHXMKAABIK JeHcay-
ABIKTBIH HalllapJay KaylliHe eTe ocaa 6044561 by 3epTTey CcTyAeHTTep apachlHAa IICUXUKAABIK A€HCayABIKTHIH
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Psycho-emotional state of students from Spain, Russia, Israel, and Kazakhstan...

TapaaAybl MeH 0O/>KayIlIblAapbIH aHbIKTayFa OarbiTTaaraH. [TaHaemuis, COHBIH illliHAe 91€yMeTTiK OKIIlayaaHy,
94eMHiH OapabIK eagepinge xaHa SARS-CoV-2 supycoinbiy Hemece COVID-19 aTaybpiMeH TaHbLAFaH KOPOHABU-
PYCBI TapaaAyblH 00AABIpMay MaKcaTbIHAA JKaaracyda. MyHJail ysak Mep3iMAl 91€yMeTTiK OKIlayJaHy eaeyai
IICUXO-DMOLIMIOHAAABIK ©3TepicTep MeH TYpAi caljapra 9KeAill COKThIpaabl. by TeopusaAbIK 3epTTey ap TypAl
eaAepain CTyAeHTTepiHiH eMip callachlHa KaIIBIKTBIKTaH OKBITY, KAPhIM -KaTbIHAC IIeH 2AeyMeTTiK OKIIayaa-
HYABIH caljapbl Typaasl XKaAIlbl TyCiHik Oepyre OarpiTTaaraH. Teopusaslk moaya Typai >kacrarsl Kasakcras,
Mcmnanms, Peceii >xone Vspanab cTyAeHTTepiHiH OKIIaydaHy Ke3eHiHAeTi IICHX0-d9MOIIMOHaAAbIK KaFAaliblH CH-
HaTTalThIH 3epTTeyaep Oap.

Tyitin ce3aep: maHgeMmus, oaeymeTTiKk oOkmrayaaHy, COVID-19, mncmxo-sMOLMOHAAABl >Karaaii,
KAIIBIKTBIKTAH OKBITY, CTYAEHTTEP.

XK.K. Kypmanraanesa
Espasuticxuil nayuonarvroti ynusepcumem um /.H.Tymuresa, Hyp-Cyamarn, Kasaxcmarn

IIcuxosMonmMoHaAbHOE COCTOsIHMe cTyAeHTOB u3 Vicrmanmu, Poccnm, Mspanast n
Kasaxcrana B mepmuoa commaabHO¥ nsoasym B ceasu ¢ COVID-19

Annoramst. CTyAeHTsl Ob1AM OYeHb YSA3BUMBI K PUCKY YXYAIIEHMs IICHUXIMYECKOIO 340POBbs BO BpeMs
nangemMun kopoHasupycHoit 6oaesnu (COVID-19). Jannoe nccaegosaHue HallpaBAeHO Ha BLIsBAEHUe IIPO-
THOCTMYECKNX (aKTOPOB IICUXIIECKOIO 3A0POBbs cpear cryAeHToB. ConnaabHast U30AsALMs Obl1a BBe4eHa BO
BCEX CTpaHaX MIUpa C IIeAbl0 HepaclpocTpaHeHst HoBoro supyca SARS-CoV-2, 13BeCTHOTO Kak KOPOHaBMPYC
COVID-19. Takas aanteapHasl collaabHasl M30AILNS UMeAa [IOCAeACTBUS B BUAE 3HAYMTEABHBIX IICUXODMO-
LIMOHA/ABHBIX M3MeHeHNi1. TeopeTnyeckoe rccaesoBaHme IPOBOANAOCDH C 11eAbI0 BbISBASHNS BAMSHNIS AMCTaH-
uyoHHoro odydenns (4O) 1 mocaeACTBUII COLMAABHONM M30AAIMI Ha KadeCTBO JKM3HU CTYAEHTOB M3 Pa3HBIX
cTpaH. B Teopermyecknit 0030p BKAIOUEHBI MCCAeAOBaHNs, ONNUCHIBAIOIIE IICMXODMOIIMIOHAAbHOe COCTOSHIIe
CTYAEHTOB pa3HOTO Bo3pacTa u3 Vcranumn, Poccun u Vspanas B nepnog conmaabHOM U30AAIAN.

Karouessle caoBa: nmanaemusi, corpnaabHast nzoasnus, COVID-19, ncnxosMo1moHaabHOe COCTOSIHIE, AVIC-
TaHI[MOHHOe OOyJeHIe, CTyeHTHI.
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