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One of the most critical problems in the theory and practice of higher professional education is
students' emotional - motivational, intellectual development. The professional formation of a
specialist in a higher educational institution requires further research and development as the
number of new requirements on the quality of training the specialists is increasing. The basic
paradigms of the educational process are radically changing, well-established approaches and
training schemes are breaking down. Therefore, there is a need to investigate this problem and find
more advanced strategies to train and educate competitive professionals during their University
studies effectively.

Also, the strategic program of the First President of Kazakh Republic, N.A. Nazarbayev,
"Kazakhstan-2050," says: "It is necessary to educate young people as creatively developed
individuals. Today, it is essential to inculcate qualities of national character, high elegance, nobility,
intelligence, high taste, and national honor in youth. "

With the socio-economic development of society, the objectives of educating the younger
generations are changing, so there are new requirements for their preparation for social life. In the
Address of the N.A. Nazarbayev and lectures for students at the Eurasian National University called
"Knowledge Economy Through Innovation and Improvement of Education,” the level of education
and human capital development were highlighted as the leading indicators of competition in this
globalization era.[1]

Competitive professionals are the country's economic powerhouses, and higher education
institutions are the only forces involved in their training. From this point of view, the training of
future teachers of the programs should be revised following international standards and the
requirements of the modern world. This makes a new approach to the professional knowledge and
qualities of the future teachers relevant, including the main qualities of fine art specialists like the
maturity of artistic taste, finding the correct beauty in life perception, and the aesthetic attitude to
truth.

E. Fromm believed that man's most beautiful and ugly inclinations are not components of a
fixed and biologically given human nature but the result of a social process that creates people.
Beliefs and values are not given to the individual in a ready form, and they are not accepted from
society passively. They result from efforts and intellectual achievements in endless life experiments
and experiences. That is why it is necessary to "nurture” such values in the presence of which a
person could abandon the social mask and expose his actual needs, values that will contribute to
his development.

This is especially important in the education system, which will determine the future of our
whole country and each individual. "The true real power of individual's ability to understand
values... is growing historically and growing biographically, which is vital to understand at this
critical stage of human life. It is needed to develop an optimal strategy for humanity's survival and
development and to reorganize the entire pedagogical system according to it [3, p.181].

The idea of the values of education as values of culture was developed by S.I. Hessen at the
beginning of the 20th century. His work formed the basis of the new national philosophy of
education. He put the framework and main prepositions of personality psychology in place, which
received approval in the middle of the XX century as a new important section of psychology and its
philosophy [4].
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In research, Hassan Bacanli aligns values as one of the criteria for meta-resource. And also,
his article "An Approach to Measuring Importance in Learning Values" considers general values
and specific values in learning. In this article, the problem of values is divided into two types: the
evaluation problem and the problem of values themselves. [6].

On the one hand, the problem of value refers to the issue of what should be valued, and on the
other, to the problem of what should be given priority. "What is true,"” "What is good," "What is
faith?" questions are the "questions of evaluation problems, in other words, questions about what to
value, indicate critical, creative, attentive and encouraging ways of thinking. Another issue of
values is which values should be given priority. This includes the question of values related to the
fundamental structures of interpersonal relations, such as respect, honesty, justice, and equality.

Value education has two big questions: "what values should be taught?" and "how values
should be taught?". A list of values to be acquired by students must be accepted and determined by
individuals or institutions in power. Since these two parts are separated, their separate handling is
not a problem since the implementation can be performed without defining values. The list of 12
universal values adopted by UNESCO can be used temporarily. These values are help, freedom,
happiness, honesty, humility, love, peace/calmness, respect, responsibility, simplicity, tolerance,
and unity. A person performs value positioning while thinking about his life and taking care of
himself. At the same time, the subjectivity of values, in a specific sense, aims to ensure that a
person decides to value the asset or not and reflects it in his behavior.

Sciencetific values of became the most conscious values of education in the XX century. In
these axiological boundaries, human education manifests itself as its culture. This relationship is
provided with the condition that cognitive and creative goals are set in the process of education.
Since ancient times, the desire for truth in the process of learning and devotion to truth has been
recognized in science as a fundamental goal and value. Such values as universalism, collectivism,
disinterest and organized skepticism (R.K. Merton) are declared in connection with the statement of
the impersonal nature of the obtained truth [3].

V. S. Merlin writes: "the nature of the mechanisms for adapting the individual to an activity is
as follows: the level of desire to achieve something changes depending on success or failure." [5, p.
32-53]. So you can see that a student during training may encounter several difficulties and failures.
In his studies, Hassan Bacanlia has an article "The problem of the method in values education,”
which examines general values, values in learning, and its problems. In addition, in this article, he
offers methods of values education. [7]

At the beginning of the article, general definitions are given to ensure that these concepts are
understood in the same way for the reader and the author. First, the definition of "value" is
presented. And the author is looking for an answer to the question "What is the value?".

"Once, working on the concept of time, | realized that time is for others. We usually think that
time is what we have and use. Nevertheless, time is the triangulation point we use in our social
relations. Let's say we meet a friend. We have to show him the triangulation, the point when the
meeting is. We would use the time to say that we will meet here and now. We can say that there are
two types of values: value, which shows what is important to you, and value, which allows you to
predict your behavior. While the value of independence indicates what matters to you, it also means
that others can expect you to behave in the direction of freedom. If punctuality is valuable to you, it
means that the people around you can count on the punctuality of your behavior.

This means that the value, on the one hand, points to the direction of our future behavior for
ourselves, and on the other hand(and more importantly), it gives to others information about us and
allows them to make a straightforward way in relation to our behavior. " - writes Hassan Bacanlia in
his article.

After that, the definition of education is given:

"When education is seen as an institution, it gives value to perform an action that more serves
the work of others. To educate someone means to do what others want. Although education is
originally intended to ensure that an individual is a "good person,” in a detailed analysis, even a
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good person is intended for others. So this social nature of education is one of its most essential
features: it is considered subjectively and will not help anyone but a person himself.

In addition to this general definition of education, there is still work to be done. The most
common definition related to education is that of the teacher Selahattin Erturk. There is no other
acceptable definition for education in Turkey. In this definition, education is stated as "the process
of changing the behavior of a person in the desired direction™ it is necessary to emphasize the word
"we were want." Although not found anywhere, this word is good and means that someone also
wants something here. This "someone” is not a person but someone else. Thus, education is work
performed at the request of others. That is how the system is established; no one asks the student
about anything. The only thing the student is asked is whether he received what was given in the
lesson. No one questions his wishes because the system was not built in accordance with his wishes
but to provide him with an opportunity to acquire new knowledge.

What is not values education? Values education is not religious education; it is not the
education of a person's character, it is not cognitive education or emotion training. And this is not a
moral upbringing. These educational approaches may be related to value learning, but value
education is something else. Perhaps some of them indicate an umbrella character when viewed
from an angle. For example, moral education can be seen as part of value education.

The author proposes the following conceptual framework for values education written by T. N.
Sitharam in 2001 [8]:

1. Values education is a highly complex concept. It is influenced by the ideas of "value” and
“"education."

2. Values education is essentially an educational process. This is not a transfer of value or
teaching of value.

3. Value education is an education for "formation™ and is associated with transforming the
individual's personality. Thus, we are talking about personality measurements to know, hear and do.
It differs from character education, which is primarily an auditory and psychomotor, or religious
education, in which knowledge and hearing prevail.

4. Value learning programs must have explicit goals.

5. Value learning must be both concise and transactional. Thus, it should contain both the
essence of the value and the explanations "how."

6. Strategies of values education should be associated with the development stage of the
individual's values, the role of the mind, emotions, and desire in behavior, as well as educational
approaches of direct, indirect, and random methods.

7. There are other sources of education during particular periods, as well as the subject of
classes, extracurricular activities, the atmosphere at school, and it is necessary to use all resources.

8. In a sense, all education is values education because education is a process of transferring
knowledge, skills, attitudes, and values that we consider desirable to our younger generation.

9. Schools play an essential role in values education. The role of the school should not be
exaggerated or ignored.

10. Each teacher is also a values teacher. There's no way out of this. The teacher must devote
himself to this.

11. Each regular educational effort, of course, should have an evaluation element. Direct value
learning should also be evaluated in terms of its objectives. Values learning should not be
transformed into a test board in the usual sense of the word.

As sometimes mentioned in these rules, values learning can be carried out in three types:
direct, indirect, and random. Direct value training consists of activities aimed directly at teaching
value or values. In this case, we can talk about a straightforward program for teaching values. The
curriculum and its implementation depend on the rules. When teaching indirect values, direct
learning of values is not planned. This type of teaching is designed to teach values during other
studies. This education tutorial does not contain applications that directly target value learning.
Among the goals of different classes and events are valuable educational purposes, including
deconstructive goals. There are no planned direct or indirect measures in random values training to
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educate the students. Teachers are expected to provide values training in appropriate settings. For
example, when you see students throwing garbage into a garden, you expect to teach students to be
environmentally conscious. In this practice, it is assumed that value training will be provided due to
accidental situations.

In addition to choosing values education in one of these three ways, on the other hand, the
place of values in the program can be determined by an apparent and hidden division of educational
programs. As you know, an open curriculum is a curriculum that is clearly stated and is trying to be
implemented. A hidden curriculum is a curriculum that is not clearly expressed but arises from a
student's interaction with various elements in school. According to this distinction, value learning
results from a hidden curriculum rather than an open curriculum. What you're trying to teach at
school doesn't matter much, but when people look back after some time, they remember the values
gained in schools, and these values are often studied as part of a hidden curriculum.

Also, the article states the problems in methods of values education. The clarification of the
values made the most significant contribution to the methods. The main methods used by the value
explanation approach are:

a) Values paper: A phrase or quote, followed by a quote, to which students will answer,
stimulating thought.

b) Voting: Students try to deconstruct the issue by voting. The aim is to draw students'
attention to this issue.

c) Role-playing: Students revive value situations through role-playing games.

d) Ordering: It is discussed which of the selected options should be higher and more critical.

e) Purposeful coincidences/accidents: The teacher creates a purposeful accident regarding the
value he wants to teach.

f) Unnamed image: Children find a name for a picture without a name.

g) Importance duration: The significance assessment scale is applied.

h) Coded documents: Students indicate whether they agree with the opinion in the papers.

i) Devil's lawyer: It seems that the teacher advocates negative behavior.

J) List of autobiographical questions: For students in general... They'll be asked if they did
something or not. The student evaluates himself and sees alternatives.

k) Time diary: The student will write what he did this week.

I) Incomplete sentences: Students are asked to complete sentences.

m) History of the conflict: The history of the conflicting parties is told; their logic and ways of
resolving them are discussed.

n) Sensitivity modules: What to do? We are looking for answers to the question.

0) Value explanatory discussions: The discussion is in the form of a panel or class discussion.

Summing up the discussion of new aspects of value and value in education in current
conditions, it can be concluded that our society of information, society of knowledge, sets its
models for educating a person of the 21st century. Kazakhstan has developed and is purposefully
reforming a relatively modern system of values education, which plays a crucial role in the
individual's socialization, her preparation for obtaining a particular social status, and fulfilling
relevant roles in stabilizing, integrating and improving social systems.
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OOK 159.923.5
INCUXOJIOTI'MAJVIBIK MOJAEHUET TYCIHIT'T )KOHE OHBIHTEOPUSAJIBIK
ACHEKTIJIEPI

AxTanoBa CpiM0ar
4 KypcC CTYIIEHTI, ICUXOJIOTHSI MAMaHIbIFbI
Fouteimu sxerekmrici b.I1. baixymanoBa

Anam opKalaH 9JIEyMETTIK OpTajia eMip Cypemi. AJaMHBIH QJIEYMETTIK OpTaja JaMybIHBIH
Kypamaac Oemiri momeHumer. OpTak MOICHHMETTIH MaHBI3IBl OOl TCHUXOJOTHUSIBIK MOICHUET
Oompim  TaObutansl.  Kasipri gampiraH  Koramja OuTiM - TOXIpUOECiH KeTepy MakKcaThIHAa
MICUXOJIOTHSUIBIK MOJICHUETTIH aJIaThIH OPHBI epeKIIIe.

[1cUXONOTHSUTBIK MOJICHUET TYJIFAHBIH TICHXOJIOTHSUIBIK JIEHCAYJIBIFBIH KaMTaMachl3 ETil,
TYJIFaHBIH ©31HE jKOHE KOpIIaFaH OpTara KapbIM- KaTbIHACBIHAA KepiHic Tabajsl. [IcMXOMOTUsIBIK
MOJICHHETTIH KAJIBINITACYbIHA aIAMHBIH OMip CAJITHI, IICHXOJIOTUSIIBIK O17T1iMi, STHUKAIBIK (hakTopIap
aceperei.

“MoneHuer” TYCIHITT ©Te TEPEeH >KOHE KOINMarblHAIbBl. MOIEHHMET ajaaM JIaMYbIHIarbl
anFblmapTTapaslH Oipi. COHIBIKTAH ofe0ueTTepae “Mo/leHHeT” TYCIHIrHEe KOl aHbIKTaMaap KoHe
cunarramaiap Oepureni. OpeOuerTepie  aAaMHbIH — OapiblK  OMIPJIK  calajapbIHAaFbl
KETICTIKTEPIHIH HOTHXKECI PETiHAe TYCIHAIPIIETIH MOJICHHET TYCIHIT1H Ke3/IeCTIpeMis.

3. @peiin, U.I'. I'epaep, U. Kanur, ®. ['erens cekinai Hemic punocodTapblHbIH €HOEKTEPIH e
MOJICHHET TypaJibl ajFallKbl MiKipaepai ke3aectipeMis. by aBTopnapra colikec MOJIEHUET alaMHBIH
KaOlJeTTepiH ’K9HE TYbIH/ABUIAPBIH KY3€Te achlpaThlH OAFBIT PETIHIE KAPacThIPAIbl.

[TcuxonmorusuyiblK  MOJIEHHET TYCIHIMHIH anFamksl gamysl JI.C. Beirorckuiimin “ryira
JaMYbIHBIH MOJEHU-TApUXHU~ TEOPHsCHIHIAA KepceTiareH. TeopusFa colikec OallaHBIH JaMybl
OapbICbIHIA €Ki Oip/eit OarbIT KopiHic Ta0aabl. ANFAIIKBICH TAOUFHU KET1Ty, eKIHITICI MiHE3-KYJIBIK
KOHE Oiylay apkpUIbl  MojeHuerti  MeHrepy. JI.C. BwIroTckuiiniH  oifbIHIIA  OallaHBIH
“INCUXONOTUSIIBIK ~ KypaiaapAbl’ KOJNJaHy apKbpUIbl O mporeci >koHe 0acka MCUXHKAIBIK
byakumsuiap namuael. COHABIKTaH, MOJACHUET — aJIaMHBIH KOFAMJIBIK 1C-OpEKET1 JKOHE QJICYMETTIK
OMIp/IiH OHIMI.

An, A.H. JleontseB xoHe B.C. [laBuaoBuu MOAEHMETTI >KYHenik OarbITTa 3€pTTETEH.
AaMHBIH WHANBUAYAIIBUTBLUTBIK, KaHTaIaHOACTHUIBIK KACUETIH MOJCHHUET JeT KOPCETE/II.

N.A. 3umHSS MoleHUeT TEPMUHIH €Kl TYpJl TYCIHAIpeAl: MCUXOJOTUSIBIK MOJCHUET — ajjaM
KT MONIEHUETI PETiHAE >KOHE TCHXOJIOTUSIIBIK MOJCHHET TYJIFAHBIH 1C-OpeKeT OapbhICHIHAAFBI
KOPIHICTEPIHIH KHUBIHTBIFI PETIHJIE.

W.A. 3uMHsS OpTaK MOJICHHETKE eMipre Ko3KapacThblH HAKTHUIBIFBIH, MiHE3-KYJIBIKTBIH aHBIK
KOPIHICIH KATKbI3a OTBIPHIMN, MCUXOJOTHUIBIK MOJCHUETTI alaMHBIH OPTaK MOJICHUETIHIH SIPOCHI
petinae Oenrinen eteni [1].

JILb. KynukoB TICHXOJIOTHSUIBIK MOJEHUET TYCIHITIH STHHUKAIBIK TICHXOJOTHUS HET131H/e
KapacTeIpaibl. [[CHXOIOTUSIIBIK MOICHUET TICUXOJIOTHSI KOHE MOJICHUET FHUIBIMIAPBIHBIH TOFBICKAH
XKepiHae maimga OonraH ToH apanblK FeUTbIM. JI.Lb. KynnkoB TCHXONOTHUSIIBIK MOIEHUETTI -
KYJIBTPOJIOTHUSL, ICUXOJIOTHSI, aHTPOTIOJIOTHS, SJICYMETTIK FHUIBIMAAPMEH THIFbI3 OalIaHBICTBIPA/IbL.
CesiMaep MOIICHMETI KOHE SMOLMSUIAP; TaHy MOJCHHUETI KOHE HMHTEIUIEKT, €PKIHIIK MOIACHHUETI

4847


http://www.ncert.nic.in/sites/publication/vechap2.htm.%2018.9.2006

