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intelligence continues to develop, having a significant impact on various areas of human activity,
from business to medicine. While machine learning has become an important tool for solving
complex problems and predicting trends, neural networks, in turn, are a powerful tool for analyzing
data based on the biological principles of the brain.

The use of artificial intelligence in education is a two-way opportunity: it leads to both new
teaching methods adapted to the individual needs of students, and the risks associated with
technology abuse, as well as social and ethical issues such as job loss and data privacy. However, in
the right context and with proper oversight, the integration of artificial intelligence can indeed be a
powerful tool for contemporary education, offering students new opportunities for learning and
advancement.
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olnay 0azovLiapbl HABbIKU KPUMULECKO20 MbIULICHUS ing thinking, critical thinking
skills

INTRODUCTION

The Importance of Critical Thinking

Critical thinking, a term often heard in educational circles, refers to the ability to analyze,
evaluate, and interpret information in a thoughtful and logical manner. In essence, it’s about going
beyond simply accepting information at face value and instead questioning, reasoning, and drawing
informed conclusions.

Critical thinking is the ability to analyze information using reliable evidence and making a
logical and balanced conclusion. It involves researching, evaluating evidence, and using your own
knowledge to find a solution or reach a decision. Critical thinking requires students to engage in a
deeper level of thinking to reach a meaningful understanding of a topic. Students who are critical
thinkers think independently, make well- informed decisions, and consider different viewpoints —
skills needed throughout their lives. In the context of an English as a Foreign Language (EFL)
classroom, critical thinking extends beyond language proficiency to encompass the ability to
understand cultural nuances, interpret texts, and communicate effectively in various contexts.

The importance of developing critical thinking skills in the EFL classroom is undeniable. It
increases confidence in our ability to analyze and evaluate information, helps us make informed
decisions, problem solve, and cope with challenges, empowers us to trust the choices and decisions
we make, aids us in adapting to changes more effectively and positively and improves our ability to
recognize facts, opinions, and misinformation. In terms of language learning, it goes beyond simply
memorizing vocabulary and grammar rules. Critical thinking empowers students to engage deeply
with the language, understand its nuances, and express themselves effectively. It’s not just about
learning English; it’s about using English to think critically, solve problems, and communicate ideas
persuasively.

Critical thinking is an essential skill that aids individuals in clear thinking and making sensible
decisions promptly. It is a skill that can be acquired and honed throughout life. According to Elder
(2007), critical thinking is self-guided and self-disciplined, striving to reason at the highest quality
level in an impartial manner. Individuals who possess critical thinking skills consistently strive to
live rationally, reasonably, and empathically. People with critical thinking capabilities can adeptly
tackle complex problems and tasks as they approach things objectively. Furthermore, improving
critical thinking necessitates the deliberate development of specific skills and abilities in processing
information, considering various viewpoints, and problem-solving.

As per the aforementioned definition, it is evident that critical thinking can assist learners in
achieving their educational goals and attaining effective leadership skills. In discussions, debates,
or round table talks, critical thinking is indispensable, often leading to success. Regarded as quality
thinking, critical thinking aids students in enhancing their communication with others, facilitating
the acquisition of new knowledge, and navigating beliefs, attitudes, and ideas with greater ease.

However, it’s acknowledged that everyday communication may not always demand critical
or creative thinking for decision-making. Yet, when learning a foreign language, even basic survival
language skills may require deeper thought to effectively communicate. This is because languages
are deeply intertwined with culture. David Crystal noted that cultural differences are reflected in
languages, impacting vocabulary, grammar, and even modality. Therefore, learners must accept
these cultural disparities as natural aspects of verbal expression within different cultural contexts.
Critical thinking aids learners in swiftly transitioning between languages, especially when
confronted with linguistic nuances.

Moreover, incorporating critical thinking into lessons enhances the learning process, making
it more engaging and effective. It serves as a potent method for rapid theme and topic memorization.
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For instance, when learners habitually question ‘How?’, “Why?’, and ‘What?’ during learning, it
imbues language learning with deeper meaning. Students proficient in critical thinking can tackle
complex tasks that others may find challenging, thereby fostering motivation and inspiration for
continued learning.

Research by Mahyuddin et al. (2004) suggests that language learners with critical thinking
abilities excel in achieving curriculum goals, decision-making, problem-solving, and lifelong
learning. Critical thinking encourages learners to delve deeper into reading, acquiring knowledge,
and seeking information, thus propelling them toward academic success. It equips individuals with
effective thinking skills, enhancing executive functions such as focused thought and problem-
solving.

While the benefits of critical thinking in learning are apparent, implementing it in classrooms
poses challenges. However, despite these obstacles, nurturing critical thinking skills remains
paramount for fostering well-rounded, intellectually agile learners.

Challenges in Developing Critical Thinking

Despite its importance, there are challenges that hinder teachers from focusing on developing
critical thinking in their EFL classes.

Firstly, one of the primary obstacles is the time-intensive nature of critical thinking activities.
Developing critical thinking skills requires thoughtful planning and execution, which can consume
valuable class time. With numerous topics to cover and limited hours available, teachers may find
it challenging to allocate sufficient time for activities that promote critical thinking.

Secondly, some teachers feel that focusing on critical thinking detracts from covering the
curriculum. They may worry that dedicating time to critical thinking activities will result in less
time available for delivering content and meeting curriculum objectives. This perceived conflict
between fostering critical thinking and covering curriculum content can create a dilemma for
teachers.

Thirdly, effectively facilitating critical thinking activities requires specialized training and
expertise. Many teachers may lack the necessary pedagogical knowledge or experience to design
and implement engaging critical thinking tasks. Without adequate training and support, teachers
may struggle to create meaningful learning experiences that promote critical thinking skills.

Lastly, there is a misconception among some teachers, particularly those working with
beginning-level learners, that critical thinking is only suitable for advanced students. They may
believe that beginners lack the language proficiency or cognitive abilities necessary for engaging in
critical thinking activities. This misconception can lead to critical thinking being overlooked or
neglected in classrooms with lower-level learners.

Moreover, language barriers can pose challenges in facilitating meaningful discussions and
debates, which are key components of critical thinking instruction. Cultural differences and diverse
learner backgrounds may also impact students’ ability to engage critically with English-language
texts and concepts. Furthermore, assessing critical thinking skills can be challenging, as it often
requires subjective judgment and qualitative evaluation.

Despite these challenges, it’s essential for teachers to recognize the value of critical thinking
and find ways to overcome these obstacles. Providing teachers with adequate training and support
can help build their confidence and competence in implementing critical thinking strategies.
Additionally, integrating critical thinking into the curriculum in a balanced way, alongside content
delivery, can help alleviate concerns about time constraints. By addressing these challenges head-
on, teachers can create enriching learning experiences that foster critical thinking skills in all
students, regardless of their proficiency level.

Methods to Develop Critical Thinking

Despite these challenges, there are several effective methods that teachers can employ to foster
critical thinking in the EFL classroom. One approach is to incorporate critical thinking tasks into
lesson plans, such as analyzing authentic English-language texts, engaging in discussions, and
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solving real-world problems. Encouraging students to ask questions, challenge assumptions, and
support their arguments with evidence can also promote critical thinking skills.

Some other methods can be asking open-ended questions to elicit critical thinking, filling a
profile and doing research, using some technologies like think-pair-share and four corners and doing
reflection tasks. Let’s consider these methods individually:

Open-ended questions are queries that invite individuals to respond with more than a simple
“yes” or “no” answer, encouraging them to provide detailed and thoughtful responses. Unlike
closed-ended questions, which have specific answers, open-ended questions allow for varied and
expansive responses, fostering deeper reflection and critical thinking. By encouraging individuals
to articulate their thoughts, opinions, and experiences, open-ended questions promote active
engagement and stimulate higher-order thinking skills. For beginner-level EFL students, open-ended
questions may include prompts such as “What is your favorite food?” or “Tell me about your
family.” These questions provide students with opportunities to practice basic vocabulary and
sentence structure while expressing their preferences and personal experiences. For proficiency-
level students, open-ended questions may be more complex, such as “How do you think
advancements in technology have changed society?” or “What are the ethical implications of genetic
engineering?” These questions prompt students to analyze issues from multiple perspectives,
formulate reasoned arguments, and articulate their insights, thereby fostering critical thinking skills
at an advanced level.

The “think-pair-share” teaching method is a valuable instructional strategy that encourages
active participation and collaboration among students. In this approach, students are first given a
prompt or question to consider independently, prompting them to think critically about the topic at
hand. After individual reflection, students are paired up to discuss their thoughts and ideas with a
partner, providing an opportunity for peer interaction and the exchange of perspectives. Finally,
students share their insights with the larger group, allowing for further discussion and collective
learning. This method is beneficial for several reasons. Firstly, it promotes student engagement by
encouraging individual reflection and peer interaction, fostering a deeper understanding of the
material. Secondly, it enhances communication skills as students articulate their thoughts and
engage in meaningful dialogue with their peers. Additionally, "”think-pair-share” facilitates active
learning, as students take ownership of their learning process and contribute to the collective
knowledge of the classroom. To implement this method in the EFL classroom, teachers can start by
posing a thought-provoking question related to the lesson content. Students are given a few minutes
to silently reflect on the question before pairing up with a partner to discuss their responses. During
the discussion phase, teachers can circulate the classroom, providing support and guidance as
needed. Finally, students share their ideas with the whole class, encouraging participation from all
students and promoting a collaborative learning environment. Through the “think-pair-share”
method, teachers can effectively engage students in critical thinking, communication, and
collaboration, enhancing the overall learning experience in the EFL classroom.

The “Four Corners” teaching method is a dynamic and interactive instructional strategy that
offers numerous benefits in the EFL classroom. This approach involves dividing the classroom into
four distinct corners, each representing a different response or viewpoint related to a specific
question or topic. Students then move to the corner that aligns with their opinion or perspective,
engaging in discussions and sharing their viewpoints with peers. This method is particularly useful
for promoting critical thinking, active participation, and peer collaboration. It encourages students
to consider multiple perspectives, weigh different viewpoints, and defend their opinions, fostering
a deeper understanding of the topic at hand. Additionally, “Four Corners” enhances communication
skills as students articulate their thoughts and engage in respectful dialogue with classmates. To
implement this method in the EFL classroom, teachers can start by selecting a thought-provoking
question or topic relevant to the lesson content. They then designate four corners of the classroom,
each representing a different response option (e.g., strongly agree, agree, disagree, strongly
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disagree). Students are given time to silently consider their viewpoint before moving to the corner
that best reflects their opinion. Once in their designated corners, students engage in discussions with
peers who share similar or differing viewpoints, exchanging ideas and reasoning behind their
choices. Finally, students reconvene as a whole class to share insights and reflections from their
discussions. Through the “Four Corners” method, teachers can create an engaging and collaborative
learning environment that encourages critical thinking and active participation, thereby enhancing
the overall learning experience in the EFL classroom.

Reflection tasks serve as invaluable tools for cultivating critical thinking skills in the EFL
classroom. These tasks prompt students to contemplate and analyze their learning experiences,
encouraging them to assess their understanding, identify areas for improvement, and make
connections between concepts. By engaging in reflective activities, students develop metacognitive
awareness, enabling them to think critically about their learning process and strategies. This method
is useful as it fosters a deeper level of engagement with the material, promotes self-directed learning,
and enhances students’ ability to evaluate their own progress. Moreover, reflection tasks provide
opportunities for students to express their thoughts, opinions, and insights in a structured manner,
thus honing their communication skills. In the EFL classroom, reflection tasks can take various
forms, such as journal writing, group discussions, or self-assessment exercises. For example,
students may be asked to write a reflective journal entry discussing the challenges they faced while
completing a language task and strategies they employed to overcome them. Alternatively, students
could engage in a peer discussion where they reflect on their language learning goals, progress, and
areas for improvement. Through reflection tasks, students develop the critical thinking skills
necessary for academic success and lifelong learning.

Furthermore, collaborative learning activities, such as group projects and debates, can
encourage students to consider multiple perspectives and work together to find solutions. Integrating
technology into lessons, such as online research tools and multimedia resources, can also provide
opportunities for interactive learning and critical inquiry. Additionally, providing constructive
feedback and guidance to students as they develop their critical thinking skills is essential for their
growth and development.

CONCLUSION

In conclusion, cultivating critical thinking in the EFL classroom is essential for empowering
students to become independent, confident, and effective communicators in English. Despite the
challenges involved, employing innovative teaching methods, creating a supportive learning
environment, and providing opportunities for meaningful engagement can help students develop the
critical thinking skills they need to succeed in academics, careers, and life. Additionally, the
importance for FL teaching is that Integrating critical thinking in EFL classes accelerates language
learning, fosters intrinsic motivation, and empowers students to reach their potential.

Moreover, critical thinking is a skill that transcends language learning. It’s a vital skill for
success in academics, careers, and everyday life. In today’s fast-paced world, where information is
abundant and opinions are aplenty, the ability to think critically is more valuable than ever. It enables
individuals to navigate complex issues, make informed decisions, and adapt to changing
circumstances.

It was given only a few methods to enhance critical thinking which can help learners think
critically. Every teacher can use a variety of methods in the lesson from their own view and fantasy.

Critical thinking needs improving among language learners due to its significance in
developing effective language learning. Encouraging critical thinking among students is one of the
most important tasks of language teachers. On the whole, critical thinking should be considered as
an essential process in language learning in every EFL classroom.
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Anoamna. Byn makanaoa azvimuvin  Amnomawus. B oannou cmamwe Abstract. This article explores
M MY2animMoepin KaublKmvlKman paccMampueaencs aoanmayus the adaptation of English

oinim bepy KoHmexcminoe, acipece

COVID-19 naHOeMUACHIMEH
baiiianvicmol npobremanap
Jrcazdanbinoa  OMNAUH  opmasa

betiimoey xapacmoipviiadvt. OHOa
MeopUAILIK Heziz0ep,
neoazocuKaIblK betiimoenynep,
npooiemanap MeH NpPAKMUKAHbIY
canoapwi Kapacmulpuliaobl.
Agvimwbin - mini  nedazo2uxacul
OotibIHWa wem Mini , OHAAH OKbINY
JicoHe Oinim Oepy mexHONo2UALApbl

cuskmol  20ebuemmepze  cylieHe
OmbIpLin,  3epmmey  MEeXHOIOUA-
aapovl  myeanimoepdi  0aApaay

baz0apramaniapbina UHMeSpayusiay
mypanvl — HCAH-IHCAKMbL  MYCIHIK
bepedi. Keiic-cmaou mewn apanac
a0icmep mMaCiniHiy KemezimeH Ol
Myeanimoepoi OHIAUH OKbIMYObIH
KypOeniniei ~ MeH  OUHAMUKACHIH
Kapacmulpaovl, Yuppvix
KOHMEKCme OKblmy HIMUdICeNepi

Nn0020MOBKU  yuumeneti aHeIUUCKO20
A3bIKA K OHNAUH-Cpede 6 KOHMeKCHe
OUCMAHYUOHHO20 0bpazosanus,
ocobeHHO 8  ycro8uAx — npobrem,
ceazannvix ¢ nanoemueti COVID-19. B
Hei paccmampusaromcs
meopemuyecKue OCHOGBUI,
neoazoz2uveckue adanmayuu,
npobremvl U nociedcmeus O
npaxmuky. Onupasicy Ha aumepamypy
10 Ne0az2o2uKe aHSIUCKO20 A3bIKd KK
UHOCMPAHHO20, OHIAUH-00YVYeHUI0 U

0bpazosamenbHbIM MeXHONO2USIM,
uccreooganue oaem 8cecmoOpoHHee
npedcmasnenHue 00  uHmezpayuu
MexHoN02Ul 6 npoepammul

noodzomoexu yuumerneil. C nomoupio
memamuyeckux — UCCie0o8anuil U
n00X00a CO CMEUAHHBIMU MEMOOdMIU 8
HeM paccmampusaiomcst CLOACHOCMU U

OuHamuxa OHNIAlIH-00yYerUs
yuumerneti, noouepKugaemcs
Heobxooumocms VAYUUeHUS
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language teacher training to
online environments in the
context of distance education,

particularly amidst the
challenges posed by the COVID-
19 pandemic. It delves into
theoretical frameworks,
pedagogical adaptations,
challenges, and implications for
practice. Drawing from
literature in English as a
Foreign ~ Language  (EFL)

pedagogy, online learning, and
educational technology, the
study provides a comprehensive
understanding of integrating
technology in EFL teacher
training programs. Through
case studies and a mixed-
methods approach, it examines
the complexities and dynamics of
online teacher training,
emphasizing the need for
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