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AFBUIIIIBIH TUTIH KAIIBIKTBIKTAH OKBITYIBIH ©31HJIK epekmieniri 6ap, cedebi
OKBLJIBIM MEH Ka3bIJIbIM CHSIKTBI aFbUIIIBIH TUTIHAE COUJICY OpEKETTEPIHE OKBITY
KE31HJI€ JKEJIUTIK KYPCIIeH MIeKTeayre 0ojajbl, OUTKEHI COMJiey opeKeTiHIH Oy
TYpJiepl KeJeMIl KeCTeH1 KaKeT eTneli. [JlereHMen, alThlUIbIMFa, COMIeCIM MEH
THIHIAJIBIMFA YHpeTy Ke3iHAe TeK MOTIHAIK daigapasl FaHa KOJJIaHy
JKETKUTIKCI3, ABIOBICTHIK KOPKEMIEYre Je, COHJai-ak OuTIM alylibuiapIbiH
aybI3IIa COUNICYIH BIHTAIAHIBIPATHIH TYPII KaFIasTTapabl KYpy, SSFHH CYpeTTi
Marepuagra Ja CyheHy Kepek. MyHnal maTepuayiibl ManjajaHy TEXHUKAIBIK
TYPFBIZIaH MYMKIH OOJFaHMEH, d3ipie MyHAai (aianapabiy *KaablChl Oipiiama
YJIKEH OOJAThIHIBIKTaH KUBIHITBUIBIK TYIBIPHIT OTHIP.

biniM anmymburap KambIKTBIKTaH OKBITY Ke3iHae OutiM Oepy IpoIeciHiH
HET131H KOJAIJIbl yaKbITTa, BIHFAMIBI OpPBIHIA, THIMJI KapKbIHIa ©3 OeTiHIIe
xyMmbIc icteiai. CoHIBIKTAH oyiap ©3 OCTiHIE >XYMBICTBIH TEXHUKAChl MEH
OMICTEMECIH, JKOFapFhl JIeHreiae OumiMIl ©3 OETIMEH TOJBIKTHIPY HET13/1epIH
MeHrepyi Kaxker. CoHbIMEH Olpre HOTHIXKENl TYp/e OKY YIIIH jKaHa aKmapaTThIK
TEXHOJIOTUSIHBIH KYpaJIITapbIMEH JKYMBIC iCTeH Oyl THIC.
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Abstract: The article examines some of the difficulties that foreign language learners
may face when they want or need to express their own feelings, emotions, evaluations in
emotional / emotive communication. These problems are often the cause of intercultural
failures. To solve the indicated problems, the need for the formation of emotive competence in
students as an integral part of foreign language communicative competence is substantiated.

AHnoamna. Maxanranviy makcamol wem miiiH yupeHyuinep Kasxcem 001ean jHcaz0atioa
IMOYUOHANObL/IMOMUBMIE  KAPLIM-KAMBIHACMA 63 Ce3IMOepiH, SMOYUSAIAPbIH, 0AANaAPbIH
Oinoipyi MyMKiH Keubip KublHObIKmapovl Kapacmulpy. bByn npobaemanap kebinece
MaO0eHUuemapaivlk e3apa apekemmecyoezi camcizoikmepee akenedi. Amanean macenenepoi
wewty ywiin cmyoeHmmep apacblHOa uiem miniHoe2i KOMMYHUKAMUGMIK KY3ipemminikmiy
asicolpamac 0enici peminoe SMOYUOHANObL KY3ipemmilikmi KaIblNMAcmvipy Kadcemminici
Hezi30e2eH.

Annomayun: Cmamus paccmampugaem HeKomopbvle mpyoOHOCHU, C KOMOPLIMU MO2YM
CMOIKHYMbCA U3yUaroujue UHOCMPAHHbII A3bIK NPU He0OX0OUMOCMU 8bIPA3UMb COOCMEEHHbIE
Yyyecmea, dIMOYul, OYEeHKU 8 IMOYUOHANbHOU/IMOMUBHOU KOMMYHUKAyuU. Imu npoobuemsl
4acmo CMAaHOBAMCs NPUYUHOU cO0e8 U HeyOoau 8 MeXNCKYIbMYPHOM 83aumooleticmeuu. /s
peutenusi 0003HAYEHHLIX NpodIeM 000CHOBVIBAEMC HE0OX0OUMOCMb  opMuposanus
IMOMUBHOU KOMNEMEHYuu y CmyoOeHmos Kak HeoOmveMieMou 4acmu UHOSA3bIYHOU
KOMMYHUKAMUBHOU KOMNEmeHYUU.

Key words: emotion expression, culture, pragmatics, communicative competence,
foreign language.

Tipex ceo30ep: smoyusHbl 0in0ipy, MaOeHuem, NpasMamurd, KOMMYHUKAMUBIIK
KY3blpemmisiK, uiem miii.

Knroueswie cnosa: 8blpastcenue 3MOL;uﬁ, Kyaiomypa, npacmamuxa, KOMMYHUKamueHas
KomnemeHyusl, uHOCWlpClHHbll/vl A3bIK.

When learning a foreign language, not only do students study linguistic
features of the language, but also they get to know culture of that language which
often times differs from their native one. Culture has both external (e.g., artifacts,
roles, institutions) and internal representations (e.g., values, attitudes, beliefs,
cognitive/affective/sensory styles, consciousness patterns and epistemologies)
[1]. Thus, culture influences the expression and recognition of emotions since
these feelings are learned through communication with others, within a cultural
context [2]. Myers even points out that the determination of when one ought to be
angry, when sad, when sorry, when lonely, and how to act, is largely a cultural
matter [3]. Admittedly, culture is a shared, learned behavior which is transmitted
from one generation to another and without living in the country, immersing into
the target culture, and communicating with native speakers on daily basis,
students may not be fully aware of the culture/language specific nature of emotion
vocabulary and the conceptual and structural differences in the emotion lexicons.
Therefore, this may constitute a major challenge for EFL learners in acquiring the
specific emotion concepts and lexicalization patterns of the foreign language.

Another problem for EFL learners has to do with L2 emotional weight.
Obviously, foreign language has a less emotional strength as it is usually learned
after early childhood or in adulthood at a more neutral context of school or



workplace [3]. According to J. Altarriba, lexical items of emotion in L1 are more
strongly represented in memory due to their frequent uses while L2 emotion
words are not so deeply encoded and do not share the same connotation as the
ones in L1 [4]. Thus, emotional expressiveness is relatively greater in the
language learned early in the childhood than in the languages learned later in life.
B. Streubel, for example, found that the size of preschool children’s emotion
vocabulary (i.e., the range of different emotion words they actively use) predicts
their knowledge of emotion regulation strategies (while controlling for general
vocabulary) [5].

Language proficiency is another factor which may influence the expression
of emotions. E. Rintell compared the emotion language in the narratives of
personal experiences by eight intermediate learners of English as a second
language (ESL) and six native speakers of English. The obtained results showed
that narratives of personal experiences by ESL students were less detailed and
elaborated than those of native speakers of English. Moreover, ESL learners’
narratives lacked figurative speech, reported speech and epithets which were
present in native speaker narratives [3].

Problems of a pragmatic nature can also represent some challenges for
learners to adequately participate in foreign communication. For example, a high
level of emotional expressiveness in verbal communication is quite typical for the
British people [6]. In various communicative situations, they tend to use a large
number of various emotionally loaded lexemes: great, excellent, perfect,
gorgeous, wonderful, brilliant, superb, fantastic, fabulous, marvelous, divine,
ravishing, terrific, delighted, enjoyable, etc. However, it should be noted that the
pragmatic meaning conveyed by such superlative adjectives does not always
correspond to their lexical meaning and they should not be taken literally, since
the emotional state of the speaker, as well as the high assessment of the actions,
qualities of the addressee may not reflect genuine feelings and relationships and
have a different pragmatic focus.

The researchers note that such adjectives as terrific, great, grand, fantastic,
have mainly emotive meaning and are emphatic equivalents of the adjectives
good, nice. Looking at the sentences: The weather was terrific. It was great snow.
— one can see that function of such adjectives is not to express an emotional state,
but an attitude [7]. In the following communicative situation: “Would you like
some more tea (coffee)? — Thank you. I’'m happy” — we can observe that pragmatic
meaning of the sentence “I’m happy” has nothing to do with expressing emotions.

According to J.M. Dewaele and A. Pavlenko, EFL learners may not be
willing to participate fully in discussions on emotional topics due to their lack of
lexical competence in conveying subtle communicative intentions and thus, they
may use fewer emotion words in their L2 to avoid projecting a false or incomplete
self-image [8].



For L2 learners, being able to express emotions effectively and to
communicate subtle gradations of emotions is an essential aspect of
communicative competence in the target language. E. Rintell points out that
expressing and understanding emotions in a different culture and language
indicate the level of pragmatic and communicative competence in that language
[9].

Telling a story adequately in a different language is complex, especially if
the speaker’s aim is to describe their emotion or elicit certain emotions from the
interlocutors. That is why EFL learners need to be familiar with the
conventionalized narrative structures and affective devices in order to effectively
reach that goal.

The range and depth of knowledge of using emotive units play an important
role in communicatively effective transmission of experiences, emotional attitude
and understanding of emotive messages in a foreign language. If speech partners
show insufficient level of emotional competence, it can cause failure which is
especially in intercultural in communication.

Teaching cultural, pragmatic features of language code and linguistic
means of verbalizing emotions, creating conducive environment for analyzing and
modeling various communicative situations using verbal and non-verbal means
of expressing emotional states, attitude or stance allow not only enrich the
repertoire of linguistic and speech means of students in foreign language
communication, but also enhance their emotive competence necessary for
successful self-representation in intercultural dialogue.

Taking into account the above, it seems necessary to teach students of
higher educational institutions, not only to efficiently express their thoughts in the
context of a dialogue of cultures, but also to use the various features of
expressiveness and emotivity of a foreign language to solve problems of a verbal
and non-verbal nature and to improve the quality of their emotive foreign
language speech production.
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BACTAYbIII CBIHBIIITAPJIA KA3AK TIJIIH
JAMBITA OKBITY KATTBIT'YJIAPBI

KA3AXCKHUM S13bIK B HAYAJIBHBIX KJIACCAX C
YIIPA’KHEHUAMMU OIIEPEKAIOIEI'O METOJA OBYYEHUSA

KAZAKH LANGUAGE IN THE ELEMENTARY GRADES WITH
EXERCISES OF THE ADVANCED TEACHING METHOD

Toibasapoea H.O.,
2Axmaouesa K.K.

LBl Anmuincapun amvinoasel ¥immoix 6inim akaoemuscol,
2Xanvikapanwix Acmana ynusepcumemi

Anoamna. Maxanaoa Oacmayviui celHbInmapoa Ka3ax miliH O0amvlma OKblmyed
APHANRAH HCAMMBIEYIAPObIY MUIMOLNIZT MYpaibl aumuliasl. Aemopaap 3 maxcipubenepinen
OiniM  anyuvlHbly — OelceHOiNiciH, MeopUsIblK  OUWIAYbIH — Oamblmy2a — Oablmmangam
AHCAMmuIY1apobl YCbIHAODL.

Annomayun. B cmamve pacckazvieaemcs 00 s¢hgpexmusnocmu ynpasxcHeHuu OJisl
pazeusarowe2o 00yueHUs. Ka3axcKoMy A3bIKY 8 HAUalbHbIX Klaccax. Aemopel npediazarom u3z
C60€20 Onblma YNPAadiCHeHUs, HAnpaeleHHvle Ha pa3eumue aKmueHOCMU, MeopemudecKo20
MbluLIeHUs 00YUaoWe20CHl.

Annotation: The article discusses the effectiveness of exercises for the development of
the Kazakh language in primary schools. From their experience, the authors suggest exercises
aimed at developing students ' activity and theoretical thinking.

Tipex co30ep: oamvima oKbimy, OeaCeHOLNIK, HCAmmbleyaap HCyueci.



