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In all but very large classes, one of the easiest and most effective student activities is a well-
directed discussion. In smaller classes and seminars, this method may further your learning
outcomes and serve as your primary class time activity. Certainly a “discussion section” should
remain true to its name and rely heavily on this format. Let’s define discussion as a productive
exchange of viewpoints, a collective exploration of issues. To bear fruit and not degenerate into a
free-association, free-for-all bull session, you as the instructor must chart its course and steer it in
the right direction. It is your responsibility to plan and control the content and conduct, to keep hot
air from blowing it off course. But it is also your responsibility to go with the breezes at least
occasionally, to keep it flexible and fluid. Your challenge is to strike that delicate balance between
structure and flow. Finding that balance helps you broaden participation and keep all hands on deck.

When well planned and managed, discussion can help your students achieve every type of
learning outcome with the possible exception of knowledge/remembering, and it isn’t bad at that
either [4]. In fact, discussion shines in developing the skills, abilities, and learning attitudes on
which lecture is weak:

» Examining and changing attitudes, beliefs, values, and behaviors

* Exploring unfamiliar ideas open-mindedly

* Deep learning

* Critical thinking

* Problem solving

* Listening actively

» Communicating orally

* Transferring knowledge to new situations

* Retaining the material

» Wanting to learn more about the subject matter [1].

The problem-solving skills that discussion fosters apply not only to math problems but to all
kinds of solution-oriented tasks, whether they call for one correct answer, one best answer, or many
possible correct answers. Such tasks include resolving ethical dilemmas, designing a research
project, explaining deviations from expected results, writing a computer program, solving a case
study, evaluating various positions on an issue, analyzing a piece of literature, and developing
approaches to tackling real-world social, political, economic, technological, and environmental
problems. Because discussion models democracy, it may even promote civic engagement and good
citizenship [2].

One final benefit of discussion for you as well as your class is that across the disciplines,
student ratings of instructors vary positively with the amount of time and encouragement an
instructor gives to discussion [3].

Before moving on, we should distinguish discussion from recitation, which is students
answering knowledge/remembering and comprehension/understanding questions. By contrast,
discussion thrives on higher-order questions. But recitation occupies a useful place in helping
students achieve several respectable outcomes: recalling and restating knowledge, terms, and facts;
speaking the language of the discipline; expressing important material in one’s own words, thereby
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demonstrating understanding; and practicing what requires drill and repetition to learn. It also helps
students retrieve the basic knowledge they need for discussion.

The biggest challenge facing you is eliciting broad and active participation. If you can do that,
most of the other problems that go wrong in a discussion —domination by one or two students,
topical tangents, and silent sectors of the room—simply disappear. Just about all the
recommendations in this chapter help ensure that all of your students will come to a discussion
prepared, comfortable, and willing to contribute.

Students need to be primed for discussion, especially since they spend most of their classroom
time passively listening to an instructor and a few particularly loguacious classmates. If you plan to
make discussion an integral class activity, even if not a primary one, inform and prepare your
students from the first day of class. Let them know the primary ground rule: everyone’s
participation is expected and no backbenchers will be allowed. Announcing the key role that
discussion will play in your course will encourage students to take the activity seriously. So will
telling them your reasons for using discussion—for instance, how the research supports its
effectiveness in helping them achieve your learning outcomes. Follow up by explaining how class
discussions will relate to other parts of the course, such as readings, written assignments, and tests.
When you can, build homework, quizzes, and tests around both the readings and the discussions
about them.

Explain the true nature of discussion—that it thrives on the expression of different, legitimate
points of view. Disagreement enriches the learning experience. In fact, college is all about hearing,
“trying on,” and appraising different perspectives. So students should listen actively and
respectfully to every opinion put on the table, evaluate the evidence for and against that claim, and
be prepared with evidence to defend their own positions. Then lead your class in a discussion — if
not about the syllabus then about their prior knowledge of, experience with, and interest in the
course material. Try to get every student to say something that day. You might draw students out by
directing questions to them individually, such as, “Janet, what interested you in this seminar?” or
“Matt, what topics would you like to see addressed in this course?” Cement their participation by
having them post extensions of or comments on this first discussion online — to a class blog, wiki,
discussion board, or chat-room.

Here are some other first-day primers to break down social barriers from the start. If possible
arrange the seats in a circle so that students can see one another. (It isn’t easy to talk to the back of a
classmate’s head.) Have social or subject-oriented icebreakers the first day of class so students get
acquainted. They will find it easier to speak out among “friends.” Give students index cards to fill
out with any information they’d like to share about their learning styles, hometown, personal lives,
and career aspirations. To induce them to talk, you might invite them to expand on their index card
information. Finally, start calling students by name and helping them learn each others’ names by
providing name tags or name tents for in-class use.

Continue to nurture the friendly atmosphere you establish on the first day by getting into the
habit of casually chatting with students before and after class. If you have the time, make individual
or small-group appointments with them early in the term (pass around a sign-up sheet), and include
some non-course conversation on the agenda. Your knowledge of your students will help you pitch
the course at the right level as well as develop a solid rapport with your class quickly. If your
students are comfortable with you as a person and you feel comfortable with them as well, your
discussions will flow more evenly and honestly.

From the start, establish good eye contact and physical proximity with all of your students as
equally as possible. A good rule of thumb is to maintain eye contact with one student or, in a large
class, a cluster of students for at least three seconds. Your very look makes a student feel included.
If your class sits in a circle or around a table, varying where you sit can help you equalize your eye
contact and physical proximity. If you do not normally sit down during class, move about the room
as much as you can.

Before moving the discussion onto the next topic, be sure the current one is settled. You
might ask if anyone has something to add or qualify. If no one does, ask a student to summarize the
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main points made during the discussion of the topic. Then move on, making a logical transition to
the next topic.
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Ke3 kenren TumaiH ce3mik OalNbIFBIH OUTy YIIIH OJ TUIMIH 3JIEMEHTTEpl KaHmahga Oip
OaiimanpicTa OONATHIH, 3aH/IBI KAPBIM-KaThIHACTAFBI OCNT1II XKYiie TypiHIe KaObuiaay kepek. KaHa
co3epIiH maiga OoJybl, MarbIHAJAPABIH JaMybl, KOJJAaHY >KOHE CTHUJIMCTHUKAIIBIK CHUIIATTAMACHI
OoiibIHIIA CO3MIKTIH Au(depeHanusIchl, MaFbIHATAPBIH apaKaThIHACHI JKOHE CO3/AEpHiH TYCIHITi
KoHe Oacka Jla Ce3re KATBICThI MOceJelep OPTYPJl JKOHE 9p JKOCMapibl OOJYBIMEH TiIIH
JIeKCHKachl Oip KaparaH/a MIBIHBIMEH XKYHeci3 CHIKTHI kepiHeni [1, 320].

Herizinae nekcukaHbIH Keeciaei xoaaapsl 0ap:

1) ¥nei0purtanus sxone AKIII-ThIH aiiMaKkThIK TUAIEKTIIEPIHE €HETIH JICKCHKA,;

2) AFpUTIIBIH TiTiHIH O1p HYCKACHIHBIH aiiMaKTHIK IIEKTEYIHEe €HETIH o7cOu TUIIIH JICKCUKACHI;

3) ©Onebu T Oip HYCKAChIMEH IIEKTENTCH XKOHE aliMaKTHIK [IEKTEIMETeH JIEKCHKA;

4) Onebu TiiTe SHETIH )KOHE aiMaKTBIK IIEKTEY JKOK JIEKCHKA.

BipiHmi Tomka KipeTiH JEKCHKANbIK OIpiiKTep AMANeKT OoJbIl caHananbl. EKiHIN >KoHe
YIIIHII TOMKA KIPETiH JIEKCUKAIBIK OIpJIKTep aMepUKaHH3MIEP >KOHE OpUTaHM3MIEP el
aTanblHAbl. TOPTIHIN TONMKA KipeTiH JIGKCHKA >KaJMbl aFbUIIBIH, SFHH OO arbUIIIBIH TUTIHIH
JIEKCHKa-CEMaHTUKAIBIK KYHECIH Kypaibl.

AFBUTIIBIH TUTI — aybI3lIa alblHFAH TUI peTiHae Oenrim. AMEpHKaHABIK aFbUIIIBIH TUTIHIH
naiga OOMybIHA TYpJl TUIAEPAE COMIIECETIH JKOHE TYPJIl MOIEHHUETKE W€ OPTYPJIl XaJbIKTapMEH
apanaca OacraraH aFbUINIBIH TUIAI KOJOHUCTEp ocep eTTi. OChIHAal XalmbIKTapJaH aJbIHFaH
kentereH ce3aep XVII racelpmarbl aFbUIIBIH TUTIHE eHri3ULmi. EH anrambiHga Typiai yHOI
TalllanapelHBIH TUINEPIHEH alblHFaH ce3lnep Kipai. bynm jkaHa 3arrapiabpl, cama, oIeparus,
KOHIICTIIMSUTAp MEH HIEWIApAbl TANIKbUIAY KAXKETTUTITIHEH TYBIHIAAIBL. Amamaapasl Oacka jkaHa
opTara aynapy KapbIM-KaTbIHACTa KHBIHABIKTAP TYABIPHII, OHBI KaThire3 etei [2,146].

Oceiran opaii, yHaicrepaeH mbican petiaae hickory (ruxopu), persimmon (xypma), egg-plant
(baknmaxan), red cedar (KpI3bLT KEAP) JEM aTAIBIHATBHIH OCIMIIKTEPAIH, 63€HACPIIH reorpausIbK
aTaynapel FaHa eMmec, COHpai-ak raccoons (eHOT) >koHe woodchucks (OpMaHIBIK COJITYCTIK
aMepUKAIIbIK CYBIP) CUSKTHI JKaHyapIap/bIH aTayaapsl Aa anbiHael. COHBIMEH KaTap, €HOEK canachl
JKOHE KaHAa TaMaKThl JaWbIHIAy cajlaChIHAAFbI CO3Mep: moccasin (MOKacuH), wigwam (BUTBaM),
toboggan (mana), tomahawk (Tomarask), totem (Torem), igloo (urna), hammock (ramax) xxoHe T.0.
O®paniy3 TimiHEeH Oipkarap ceszep anbIHABL: rapids (cTpemHHHBI), prairies (mpepuu), chowder
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