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содержанием даёт настрой на эффективное изучение английского языка без стресса. 
Например, статья (Article) первого урока посвящена тому, как справиться с негативными 
эмоциями или усталостью после рабочего дня и заниматься английским языком (или любым 
другим делом) более успешно. Этот курс также может быть прекрасным пособием и для тех, 
кто знает неплохо английский, но хотел бы общаться на английском языке абсолютно 
“fluently”. 

Курс “Learn Real English Lessons”- это записи реальных бесед, разговоров между 
обычными людьми. К каждой аудио-записи прилагается текст. Это сложный курс, 
рассчитанный на хорошо владеющих английским. Полезен тем, что содержит много сленга. 
Как и все уроки AJ Hoge этот курс содержит vocabulary, где объясняется каждая фраза, слова, 
и конечно смешные мини-истории с вопросами и ответами, где повторяются ключевые слова 
и фразы из основной беседы. 

Каким бы ни был способ обучения английскому языку, важно, чтобы он вызывал 
неподдельный интерес у изучающего. Тогда будет и желаемый результат. Нужно всегда 
помнить, что самый важный аспект при изучении языка – живое общение и постоянная 
практика. 
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Nowadays a foreign language is realized as the factor of socio-economic, scientific, technical, 

and cultural progress of our society. That is why it is impossible to underestimate the meaning of a 
foreign language as a general subject which is useful for the development of personal professional 
formation. That is why we are always searching of new pedagogic technologies. Also it is 
connеcted with the lack of pupіls’ positive mоtivаtion in lеаrning English, thоugh in gеnеral the 
society realizеs its impоrtancе. This fact nowadays could bе еаsily еxplаinеd, if wе think оvеr the 
some social problems. 

On the one hand, a pupil of the secondary school understands the importance of getting higher 
education (otherwise it’s difficult to be a success in life without it), but on the other hand, he 
comprehends the inaccessibility of it for his family. As a rule, a public school is full of pupils from 
the usual families of the middle (or even low) income. Parents are not able to send their children to 
study abroad or private institutions even if the child gets higher education free of charge. These 
pupils do not see prospects for themselves; they are not interested in learning a foreign language, as 
they do not think it could be useful for their career of a driver, a plumber or a dress-maker etc. Also 
some pupils could have no motivation, because they come across a lot of difficulties when learning 
a new language and therefore they can’t acquire it properly (because of their psychological 
peculiarities: memory, perception, thinking etc.). 

Student-centered education, method of co-operation, method of projects – all these techniques 
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help in a way to solve the problem of motivation, to inspire the pupils to learn a foreign language, to 
open their hidden potential abilities, for them to acquire a new language with enthusiasm, to make 
educational process more interesting. 

The method of project is widely used all over the world mainly because it allows to combine 
all the learners’ knowledge from different fields to solve one problem, and it also gives the 
opportunity to put these knowledge into practice, producing new ideas at the same time. 

According to Polat E.S., a method is a didactic category, a unity of techniques, of operations, 
aiming to master some field of practical or theoretical knowledge, or some skill. It’s also a way of 
cognition, a way of organization of the process of cognition. So actually, when we speak about the 
method of projects, we mean the way of achieving the aim through the detailed elaboration of the 
problem [1] . 

The project method originates from Pragmatism, the philosophical movement that appeared in 
the middle of the 19th century and promotes action and practical application of knowledge in 
everyday life [2] .  

The implementation of the project method was based on the following pedagogical principles, 
expressed by many progressive educators: a) promotion of manual activity instead of memorization 
and verbalism, b) learners’ active participation in the learning process, and c) exploitation of facts 
relating to the immediate reality as a source for learning [3]. The project method is “a natural 
extension of what is already taking place in class”, an open learning process, the limits and 
processes of which are not strictly defined, which progresses in relation to the specific teaching 
context and learners’ needs and interests [4].  

The method of projects is based on the idea, which is the essence of the concept “project” and 
on its practical direction at the result, which can be got when solving any important problem. This 
result can be seen, realized and put into practice. In order to get this result, it’s necessary to teach 
the children to think by themselves; to find and solve problems, using knowledge from different 
fields; to foresee the results and possible consequences of different variants of solving these 
problems. 

The method of projects can be used while teaching English at any lesson, devoted to any topic, 
as the choice of topics in the curriculum was made taking into account its practical value for the 
students. That is one of it’s perfect omnitude peculiarity. 

Sure, the each foreign language is an element of another culture, which acts within its borders. 
Consequently, we should be acquainted with the peculiarities of this culture, and of the language 
functions it. 

In order for the learners to form the communicative competence and intercultural 
communication without real language environment, it’s not enough to fill the lesson with relatively 
communicative activities, which allow solving communicative tasks. It’s important to let the pupils 
think, solve the problems, which results in appearance of a great number of thoughts; dwell on 
possible ways of solving these problems, in order for the learners to be more attentive to the content 
of their speech, to make their attention thought-centered, to make them use the language in its main 
function – to form thoughts. 

For the pupils to take the language as means of interaction between different cultures, it’s 
necessary not only to get them acquainted with the regional peculiarities of the country of a given 
language, but to involve them into an active dialogue between the cultures, for them to realize 
practical value of the language, its peculiarities of functioning in a close-to-life environment. 

So, the main idea of project technique in teaching foreign language is to move the accent from 
different exercises to real active process of thinking, which will demand pupils to acquire some 
linguistic skills. The method of projects will perfectly help to solve this didactic problem, to turn 
the foreign language lessons into a discussion club, where the students will think over real, 
interesting, practically valuable and accessible problems, taking into consideration the cultural 
peculiarities of the country and, if possible, working on the base of interaction between cultures. 

Besides, the learners should possess certain intellectual, creative and communicative skills. 
The first ones include work with information, with a text, digesting of information, generalizing, 
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making conclusions, and work with various references. To form the majority of skills listed above is 
an objective of teaching speaking. As for the creative skills, the psychologists mention the 
following ones: producing ideas (this skill demands deep knowledge in different fields), ability to 
find a lot of variants of solving a problem, ability to foresee the sequences of their decisions. And 
finally, the communicative skills are: ability to hold a discussion, to listen to and to hear the partner, 
to stand for the own viewpoint (supported by proper arguments), to meet half-way, to express 
oneself precisely [5]. 

So, in order to use this technique properly, the students must be got ready and this process 
should be carried out within the whole system of school education (not only foreign languages). 
And it’s not necessary to make it before working on a project. Such a preliminary activity should be 
regular, done systematically, simultaneously with the work on the project. 

The method of projects is the essence of a developing student-centered approach. Of course, 
it’s more suitable in the gymnasiums, working according to the 2nd and 4th models of education. 
But to tell the truth it may be applied at any level (even in the primary school) in any model of 
education. The main point is the choice of a problem, which will demand certain linguistic 
knowledge and skills to be worked through and solved. 

The main requirements while using projects: 
- Presence of a problem in a research creative plan, which will demand a complex of 

knowledge to be solved (for example, examining the origin of different holidays in English-
speaking countries: St. Patrick’s Day, Thanksgiving Day, Halloween, Christmas, Mother’s Day etc; 
organization of different journeys and trips; a problem of family relations; a problem of the youth 
and their leisure etc.); 

- Practical and theoretical value of the expected results (for example, a report about the factors, 
influencing the environment; a collective issue of a newspaper; a designer’s plan of a house, a park; 
lay-out of an apartment etc.); 

- Independent activity of the students at the lessons and the extra-curricular activities 
(individual, pair, group); 

- Putting the content of the project into a precise structure (pointing out the stages, the results 
and distribution of the roles); 

- Use of research methods: to define a problem, and the objectives of a research following this 
problem; to put the results into shape; to analyse the data; to make conclusions; to correct the 
mistakes (for example, the use of such methods as “brainstorm”, “round table”, creative reports, 
defense of the projects etc.) [6]. 

The classification of the common didactic types of the projects. 
First of all, we should clear out the main criteria, according to which the types of projects are 

differentiated: 
- the activity or the method predominating in the project (research projects, creative, role play, 

informative, practice-oriented projects); 
- the subject(s), involved into the project (monoprojects: within one subject, one field of 

knowledge; the project, made on the border of some subjects); 
- the character of coordination (open, clear & vague, imitating the participants); 
- the character of the contacts (among the schoolmates, classmates, the participants from one 

town, region, country, or different countries of the world; inner character, regional or international); 
- the number of participants (personal, pair or group projects); 
- duration of the project (short-term, middle-term or long-term projects) [7]. 
1. According to the method dominating in a project we may distinguish the following types of 

projects: 
A) The projects of such kind demand a well-planned structure, clear aims, substantiated 

actuality of the subject of the research, precise list of the sources of information, considered 
methods and results. They are very close to a real research and have the similar structure. All these 
stages should be appropriate to the linguistic level of the pupils, according to their readiness to 
participate in such activities. 
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B) Such projects imply the appropriate design of the results. As a rule, the structure of the 
collective activity of the pupils, elaborating the project, is not worked through in detail. It’s just 
planned and develops according to the logic of the process, accepted by the participants. In this case 
the expected results and their design should be fixed beforehand (it may be a newspaper, a 
composition, a film, acting out, a role play etc.). The participants may discuss the problems, 
connected with the plot of any novel, article, film or with a real-life situation. It may even be a 
fiction or a script of a film or a play; a program of a party; a plan of a composition or an article etc. 

C) In the projects of such kind the structure is also only planned and stays open up to the end 
of the work. The participants take certain roles , which can be literary characters or fictional roles, 
imitating social or business relations. The participants may also invent some situations to make the 
role play more complicated. The results of such projects may be planned or may appear 
unexpectedly by the end. The degree of creativity is very high and the dominating activity is Role 
Play. 

D) The aim of such projects is to collect information about some object or phenomenon; to 
introduce it to the participants of the project; to analyse it; to generalize the facts; to sum up. As 
well as the research projects they demand a well-planned structure; and it’s necessary to have a 
possibility to make some corrections during the work on the project. The projects of such kind are 
often integrated into research projects and can naturally become their integral part. 

E) Their peculiarity is the clear, distinct result, fixed from the start, which must be directed to 
the social interests of the participants (a document based on the results of a research in ecology, 
biology, geography, history, literature etc; a program of actions; recommendation, directed at the 
abolition of disparities in the Nature, in the society; the project of the law; some reference; a 
dictionary etc.). Such a project demands a considered structure, there should be a script of activity 
for all the participants with definite functions of everyone, with precise results of their activity and 
everyone’s participation. Coordination is very important at the stages of discussion, correction, 
presentation of the project, putting it into practice and outer evaluation. 

2. According to the number of the subjects involved into the project, there are several types of 
them: 

Monoprojects. As a rule, they are carried out within the limits of one subject. But then the 
most difficult units, the most complicated problems are chosen (for example, in the course of a 
foreign language the topics connected with the regional geography, social studies, history can be 
taken). But the problem itself demands philological, linguistic competence, knowledge of culture. 
The project of such kind should be properly structured by the lessons; their aims and objectives 
should be clearly pointed; we also must not forget about those skills and knowledge, which are 
expected to be acquired as a result, they should also be fixed beforehand. 

The work at the lessons should be carefully planned; the students should be divided into 
groups (within which the roles are distributed). Before they start students themselves choose the 
way in which they’ll present their work. Rather often the students continue working on such 
projects during their extracurricular activity (individually or in groups). 

The projects made on the border of several subjects. As a rule, they are made at the 
extracurricular time. They can be of a small size, dealing with 2-3 subjects, or great long ones, 
involving the whole school, aiming to solve any complicated problem, which is important for every 
participant (for example, “culture of communication”, at the border of the centuries” etc). 

Such projects must be coordinated by the specialists; several creative groups are to work in a 
harmonious unity; they ought to have clear tasks for a research; their presentations (both 
intermediate and final) should be well-worked through. 

3. According to the character of coordination we may distinguish the following types of 
projects: 

The projects with clear, open coordination. Here the coordinator is the participant of the 
project, he directs the work unimportunately, organizes additional stages of the project if necessary, 
and plans the activity of every participant (for example, to arrange a meeting in any official 
institution, to organize a questionnaire or an interview with specialists, to collect data for the 
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presentation etc). 
Projects with vague coordination. In the projects of such kind the coordinator is the full 

member of the project. For example, a professional geographer, who plays a role of a foreigner. He 
asks the students to tell about the geographic peculiarities of different regions. 

4. As for the character of the contacts, this criterion divides the projects into following groups: 
Internal, regional projects. They are organized within one school (including one subject or 

several ones) or among different schools or grades in a region or in a country. 
International projects. Their participants are the representatives of different countries. Such 

projects are of great importance, since to be realized they need some information technologies. 
1. By the number of participants the projects can be also different: personal (between 2 

partners from different schools, regions, countries), pair(between/among the couples of participants) 
or group projects (among the groups). And it’s very important to organize group work properly 
from the methodical viewpoint (both inside a group of participants, close to each other and in a 
group, uniting the members from different schools, countries etc). The role of a coordinator is 
especially important in this case. 

2. According to the duration of the projects, they can be short-term (in order to solve one little 
problem or a part of a more important problem); middle-term (1 or 2 months) and long-term (up to a 
year). 

As a rule, short-term projects are carried out at the lessons of one subject (sometimes with the 
help of knowledge from other subjects). As for the middle- and long-term projects, they are usually 
carried out on the border of several subjects (no matter if they are internal or international) and are 
to solve a great important problem or a complex of interconnected problems. So they may present a 
complex program. Such projects are usually made as the extracurricular activity, though their 
progress may be discussed at the lessons. 

Coordination of the projects and organization of the external evaluation should be emphasized, 
as it’s well-known, that the best improvisation is that one, which had been well-prepared. That’s 
why, if a teacher decided to use projects while teaching any question of the curriculum, he is to 
think everything over thoroughly, to work it out in detail. 

We’ve found out that this method is very effective at the stages of generalization, 
consolidation and revising of any material, it’s especially important when realizing the knowledge 
in practice. The most significant feature is the influence of the method on the students’ motivation, 
since the project techniques let the teacher turn the English language lessons into a creative research 
laboratory, where every pupil is involved into an active creative cognitive process. The pupils 
develop their speaking and writing skills, widen their outlook, develop their communicative abilities, 
ability to discuss in English. Every child learns to express his thoughts, opinions and to stand for his 
viewpoint, to prove it with proper arguments. Consequently, it was proved that project techniques 
raise the formation of foreign competence in the professionally-orientated teaching to a higher level. 
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The widespread ownership of mobile devices such as cellphones, personal media players, 
personal digital assistants (PDAs), smartphones and wireless laptops means that ‘mobile learning’ is 
no longer in the preserve of technical experts and researchers with specialist knowledge. Teachers 
and learners have begun to integrate mobile technologies into everyday practices and there is 
evidence of efforts to invent exciting new scenarios of use. Language learning is one of the 
disciplines that looks set to benefit from these developments. Learners can make good use of the 
facilities to record and to listen to audio at any time, supported by the rising availability of podcasts 
and the ‘always on’ characteristics of portable devices which encourage spontaneous interactions. 
Mobile learning promises to deliver closer integration of language learning with everyday 
communication needs and cultural experiences.  

Mobile learning is defined as any service or facility that contributes to acquisition of 
knowledge regardless of time and location (Lehner & Nosekabel, 2002). According to Vavoula and 
Sharples (2002) learning can be considered mobile in three different contexts: learning is mobile in 
regard to space, it is mobile due to the different places, and it is mobile in terms of time. Hence, 
mobile learning system can deliver education to learners anytime and anywhere they need it. M-
learning is limitless in terms of the content and geographical extent, so, this offers dispersed virtual 
classrooms accessible any time (Jalalyazdi, et al., 2009). Another variety of M-learning which is 
applied exclusively for language learning is called Mobile assisted language learning (MALL). 
Although, this is an illustration of technology- based language learning, it is different than computer 
assisted language learning (CALL) because it focuses on the “continuity or spontaneity of access 
and interaction across different contexts of use (Kukulska-Hulme, 2009, p. 162). 

The novel model of mobile learning creates various learning environment since students can 
download applications synchronously or asynchronously. They can also access notifications, 
weekly activities, feedbacks, assignments, their courses, online libraries, grading reports and these 
have increased their interest in studies (Kristoffersen & Ljungberg, 1998). Individual learners who 
are engaged in this type of learning can personalize their learning environments by deciding where 
and when to learn. Furthermore, to develop mobile learning activities, instructional designers 
should pay special attention in creating and managing the knowledge database such as the 
vocabulary databases, reading materials, and learning materials including audio or video files. In the 
meantime, accessibility and technical connection problems are the most important considerations 
(Park, 2011). Chang (2010) claimed that mobile learning is an audio-based learning project that 
allows learners to participate in an asynchronous learning discussion on mobile devices instead of 
the text-based discussion. In other words, learners can download audio files recorded by their peers 
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