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THPaXAbl KiTanTapJblH OapibIFbl 3JCKTPOHABI HYCKAaJapMEH CaKTayJbl TYp. ODJICKTPOHIBI
HYCKaJlarbl JyHUENep Oip CoTTe-aK OeNruIeHreH JIaThIH HYCKAaChlHA ayAapbUIaTBIHBIH 013 KYHITe
©30achIMBI3/IaH KT KYpMI3. Meicansl, «KazakyHi» («Xac Ka3akK YHI»)
ra3eriiHiH WWW.gazaquni.kz wunTepHer Hyckacel 2009 skpurman Oepi OachUIbIMmap IIIHIE €H
aJIFAITKbLIApIbIH Oipi OOJIBIN JIATBIH HYCKACHIH KaTap maimananbin keneai. CoHa KaHIna KbUIIaH
Oepri razeT HYCKachl , CAUTTBIH ©3T¢ JIe MaKajlalaphl «J1aThIH» JIETeH HYKTeHI OachIl KajacaHbI3, Oip
CEKYH/I 1IIIH/Ie ayIapbUIBII IIbIFa Kenemi.[4]

byn moceneHi keTe 3epTTereH MaMaHIApAblH aWTybIHINA, Ka3ipri omMimOMiMI3AlI  «Ka3ak
QNinOui» J1en aTtayIblH el peTi ®KoK. OHBI «Ka3aK oIinodui» eMec, «Ka3zak-oOpbIC JJMOMI» 1en atayra
na 6ostanmbl. OUTKEH1, oinouiMi3 Oip TIAIH eMec, dJJeKaIlaH KOC TUIAIH OIinOui O0BIT OPHBIFIT
annel. JIaTbIH rpaduKackiHa KOy i Kemeyinaernei, angarsl 10 KbUTIbIH KOJIEMIH/IE KY3ere achIpy
KakeT. JIaThIH oinOuiHe KOUIKEeH o3re ejiep Oy/IaH TeK Iaiiia KOpPreH.

Enpeme 6omamaxk- nateiaaa. Anra Kapay kepek. Enjii ocbl yakpITKa IeiiH ekire 0ein KeinreH
— KUpWLIHIA. OUTKeHI KUPWJUIMIIAHBI OPBIC MEH Ka3akK €Ki TypJil MaijanaHaabl, SPKaWCHICHI ©3
opinTepiMeH. MpIcanbl, 9, YV,¥, 1, ©6,K, F,H, h Ccekimal Ka3zakbl opinTepiai Ka3akTaH Oacka
opeIcTUIAUIEepiHHIH andabutinae ke3gece me? An 613 Toyenciz o3 eniMi3fe OTBIPHIN, OPBICTHIH
II,I1,b,b,3,9, T.0. OpiNTepiH MYPTHIH Oy30aii KaObLIAayFa KYJIIBIKIIBI3. MbIcaibl, Kazaktap Mykrap,
Kaspi6ex nen xa3sca, opoiciia «Myxrtap, Ka3eibex» nem kaspinaasl. Enmi exire 6emy-eki Typai xka3y
JereH ochl. byt xkepe Ka3ak TUTiHIH jKa3bUTy Kyieci, opdorpadusibiK 3aHIBUIBIFBI YITTHIK HET13/1€,
MEMJICKETTIK Jopexene OeKiTuTMm, cakKTaJiMaraH. byl KeMImiaikTi eHJl JiaTbiH  andaBUTIH
KaOblUTIayaa KaiTanamayra tuicmiz. Conga Kail tinge Oonca ma, Mugqtar, Qazibek nen, Gip Tinge,
TEK Ka3aK TITiHIH )Ka3bLTy 3aHIbUIBIFBIMEH JKa3bLIybl Kepek. [5]

KopsiTa aiiTKaH[a, OpBICTHIH PYXaHH OTaAPIIBUIIBIFBIHAH KYTHUTYIBIH, PYXaHH TOYEJCI3MIKTIH
0acThl KOJAAPBIHBIH Oipl — oninme aybIcThIpy. JIaThiH ominbuine oTy- Toyenci3aikTi oimanTeIHIAD
yIiriH Oaramackr3 6aiiam 601ysl Kepek!
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No doubt you can recall classes when you would have liked to have known what your
students were learning from your lesson and whether you should proceed with the next one. Perhaps
you found out what they missed from a test you gave three weeks later. Obviously it is much more
cost-effective to assess your students’ learning while in progress, before their shortfalls in
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understanding adversely affect their grades and motivation. Such information can also help you
evaluate, and ultimately enhance, your teaching effectiveness. It can even direct your students to the
areas on which they need to focus their studying. We call this useful feedback to both you and your
students formative assessment, as it helps to shape and focus your subsequent teaching and their
subsequent learning. Its goal is always to help students learn better [1].

Classroom assessment techniques (CATSs) were developed precisely to serve these purposes.
Teaching at its best begins with developing and sequencing assessable student learning outcomes,
then selecting the teaching formats, methods, and moves that are most effective for helping students
achieve those outcomes. Excellent teaching also entails appropriate assessment— specifically,
constructing instruments that measure, as directly as possible, the students’ success in achieving
those outcomes. In the end, all three phases of instruction—outcomes setting, teaching, and
assessing—should be woven into a multifaceted arrangement of interdependent parts, each
reflecting and reinforcing the others.

Therefore, before we begin writing a quiz or an exam, we think seriously about what we are
trying to accomplish with it. A test can assess just short-term memory skills or the abilities to
comprehend, apply, analyze, synthesize, and evaluate the material as well.

You can use them regularly or intermittently without violating the structure and content of
your course and quickly identify trouble spots your class is encountering. Knowing what your
students did not absorb the first time through the material, you can turn around a potentially
disappointing situation. Perhaps classroom assessment is not all that much different from the
informal, sometimes unconscious gauges you already use, such as reading your students’
expressions and body language and asking and answering questions.

But these are unreliable and rarely encompass the whole class. CATs formalize and
systematize the process, ensuring that you assess all your students. Given their purpose, they are
especially appropriate for student-active lecture breaks, but they make stimulating warm-up
activities at the beginning of class and good wrap-up exercises at the end of class. All good CATs
share these features [2]:

 Learner centered. While it is no substitute for appropriate teaching methods or graded
examinations, classroom assessment aims to help students learn better. It can help them improve
their study habits and their listening skills and push them to correct their mental model of the
discipline

* Teacher directed. You have total freedom to decide what will be assessed, how it will be
assessed, how the results will be analyzed, and how they will affect further actions. Be sure, then,
that your CATs address factors that you are willing and able to change or improve.

» Mutually beneficial. As students actively participate in the process of classroom assessment,
CATSs reinforce their learning of material. Good CATs make your students review, retrieve, apply,
analyze, synthesize, or evaluate the material in your lectures, classroom activities, and reading
assignments as well as their prior learning experiences. Furthermore, because classroom assessment
underscores your interest in your students’ progress, it can also boost student motivation. In turn,
you benefit from the feedback on the effectiveness of your teaching methods and moves.

» Formative. Unlike summative evaluations such as graded quizzes, tests, and assignments,
CATs are usually anonymous, ungraded, and geared strictly toward student learning.

* Context specific. CATs work differently in different classes. Since you know your classes
best, you can tailor CATs to their specific personality and needs, as well as to your discipline,
materials, time constraints, and educational priorities.

» Ongoing. Ideally CATs provide a continual educational feedback loop, informing you about
your students’ learning, to which you in turn adjust your teaching, back and forth, until the end of
the term.

» Rooted in good teaching practice. Classroom assessment builds on current teaching
practices, making them more systematic, effective, and flexible. For example, by using a simple
diagnostic pretest, you can find out how well prepared your students are to tackle your learning
outcomes. You can then pitch your presentations to their actual level, covering more or less material
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than you might have otherwise.

Angelo and Cross suggest a three-step plan for successfully launching classroom assessment.
First, start small. Select one class in which you are confident things are going well and do a simple,
short, low-effort CAT—for example, the one-minute paper, the one-sentence summary, directed
paraphrasing, or the muddiest point. Second, give detailed directions and a rationale. Tell students
what you are doing and why. They will need explicit instructions and the assurance that their
responses will be anonymous and used solely for mutual improvement [3].

Allocate a few extra minutes the first time through any CAT. Finally, respond to the
information you gather. After you have reflected on your students’ responses, take some time to
share them with your class. If you decide to modify your teaching as a result, tell your students what
you will do differently and why. Equally important, give them pointers on how they can improve
their learning.

Different CATSs are designed to measure students’ progress in different types of learning. So
before selecting a CAT, consider which type you wish to assess [4]. Declarative learning is
“learning what”—that is, learning the facts and principles of a given field. In terms of Bloom’s
taxonomy of cognitive operations declarative learning focuses on knowledge and comprehension at
the lower-level end of the scale. Procedural learning is learning how to do something, from the
specific tasks of a given discipline to universal skills such as writing, critical thinking, and
reasoning. Its emphasis is application [5].

The third type, conditional learning, is learning when and where to apply the acquired
declarative knowledge and procedural skills. Too often taught only implicitly through example and
modeling, it can be better taught explicitly using the case method, problem-based learning, role
playing, simulations, and service-learning. While conditional learning clearly entails application, it
also involves analysis and synthesis. Finally, reflective learning is learning why, which engages
students in analysis, synthesis, and evaluation. It directs their attention to their beliefs, values, and
motives for learning about a particular topic. Without this reflection, higher education is little more
than job training.

Formative feedback is the sum of recommendations we give students for improving their
work at an early stage, with the expectation that they will revise it accordingly. When you comment
on drafts of papers or projects or you have your students comment on each other’s drafts, you are
providing formative feedback. If you attach a grade to such drafts, it should be mainly to motivate
student effort during the work’s development and should count only for a portion of the work’s final
grade.

This type of feedback benefits both you and your students in several ways. For them, it
encourages steady writing and work habits, it gives them criteria on which to improve their work
and their communication skills, and it teaches them the professional creation process, which always
involves extensive revision. For you, it yields much better student products, practically eliminates
plagiarism, and changes your role from judge to facilitator.

These suggestions will make formative assessments of papers and projects more productive:

« Strictly enforce deadlines for students to find topics, gather resources, develop an outline,
and submit a first draft. Formative assessment takes time.

« Comment more on major writing issues, such as content, reasoning, and organization, and
less on style and grammar.

» Make your comments constructive, personalized, and informal. Give praise where deserved,
because students often do not know what they are doing right.

* Involve your students in providing useful, valid, and objective peer feedback by preparing a
list of non evaluative questions that ask students to identify features or parts of the work, as each
student sees them, or to give their personal reactions to the work [6].

* If you think your students are cognitively and emotionally mature enough to appraise each
other’s work, teach them to do so by modeling and explaining the process. Provide your own
detailed comments on the drafts of the first paper, review your feedback methods with your class,
then oversee their comments on the drafts of the second paper. After that, students should be able to
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provide decent peer feedback on their own.

» Make sure students understand that formative feedback focuses on major problems in their
work and that making the suggested changes does not guarantee them an A.

In addition, you probably have some background reading to do. Much of the scholarship of
teaching and learning is anchored in learning theory or cognitive psychology, and your particular
research topic may have already inspired a body of literature.
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OcHOBHas Lienb JaHHOM pabOThl 3aKIOYAETCS B IOMNBITKE PACKPHITUS HOBBIX IyTeH s
TPAKTOBKHU KaTETOPUH IAJIEKU C OIIOPOU HA U3yYEHHBIN MaTepHUall U IIPEACTABICHHBIX TCOPUH.

Ilon namexoM Mbl HOHHMMaeM MOP(OJIIOTHYECKYI0 KaTErOpUIo, MPOSIBIAIOLIAsICS Yepes
BBIPQ)KEHUE OT/ACIbHBIX KOHKPETHBIX TMajekedl. 3HaueHHe ee 3aKiIiouacTcs B BBIPAKCHUU
OTHOILICHMSI K MpEeAMETY APYroro npeaMmeTa, siBIeHUs, AeWcTBuUs, KadectBa. Ha Ham B3rmsan, Bce
NaJieX B H3BECTHOW Mepe IO CBOEMY 3HAUEHHUIO CXOJHBI MEXIY COOOH H3-3a BBIPAXKECHHUS
OTHOILICHMSI K IPEAMETY Apyroro mpeamera, KauecTsa, AeUCTBUs, U T.1. OJHAKO OHU OTJIMYAIOTCA
APYT OT Apyra Mo 3HAYEHUIO W3-3a BBIPAKEHHsI 0COO0T0 OTHOLICHUS K peamery [1].

Yro kacaeTcs maaekHOH (GOpMbI UIMEHHU CYIIECTBUTEIBHOIO, TO TPAaMMaTHUYECKasi KaTeropHsl
BBIPQ)KAETCSI Yepe3 CHUHTAKCHYECKHWE OTHOIICHUS, HapsAgy C JAPYTUMH CHHTaKCHYECKHUMHU
CpeACTBaMU — IpPEAJoraMH, IOpPSAKOM CJIOB, KOTOpble, IO HalleMy MHEHUIO, HE MOTYT
paccMaTpuBaThCs Kak (opMasIbHbBIC TOKA3aTeNH Maeka.

B JMHrBUCTHKE CyIIECTBYIOT MATh OCHOBHBIX TEOPHH, C(HOPMHUPOBAHHBIX YUEHBIMH Ha
NPOTSKEHUH CTAHOBJICHUS aHTIIMHCKOTO S3BIKA U 110 MEPE €ro pa3BUTHSI.

1. Substitutional theory - Teopus 3amener.

2. The theory of positional cases - Teopus nozuuuonnsvix nadeceii.

3. The theory of prepositional cases - Teopus nadexcuvix npednozos.
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