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To do this, the teacher must know the level of knowledge of his students and carefully select the
material.

The next principle is the principle of educating the younger generation and forming an active
life position in them. The student must understand how he contributes to solving a particular problem
and be able to think critically. The principle of personal orientation implies the development in
students of the ability to express their thoughts, feelings and show their real attitude to what is
happening.
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Annomayusn: B 0annoti cmamee npedcmasiienvl HeKOMopbvle AdCNeKmbl RPOULTLIX U COBDEMEHHBIX MeHOeHYUllL 8 00yUeHUU
UHOCMPAHHLIM  A3bIKAM 6 cucmeme obOpazoganusi Kasaxcmana. Cmamvs nocesuwjeHa U3YHEHUr) O0mOeIbHbIX
20¢y0apcmeeHnbix cmpamezutl u peghopm 6 chepe npenooaganus UHOCMPAHHO20 A3bIKA, A MAKIICE BbI30606 HA NYMU UX
peanuzayuu.

Abstract: This article presents some aspects of past and current trends in teaching foreign languages in the education
system of Kazakhstan. The article is devoted to the study of some governmental strategies and reforms in the field of
teaching a foreign language, as well as challenges to their implementation

Tyitin co30ep: min cascamol, uiem miiiH OKblmy, ne0a202uKaiblK, peqopmaiap, Konmindinik, 6inim bepy cascamol
Knrouesvle cnosea: s3vikosas noaumuka, UHOA3bIYHOe 00pa306aHue, nedazozuyeckue pegopmvl, MHO20s3blYUeE,
obpazogamenvras NOIUMUKA.

Keywords: language policy, foreign language education, pedagogical reforms, multilingualism, educational policy.

Overview

In an increasingly interconnected world, foreign language education has become more crucial than
ever. It transcends the basic goal of acquiring new linguistic skills to embrace cultural understanding,
cognitive development, and global connectivity.

The essence of foreign language education lies in its ability to bridge linguistic and cultural
divides. It is not merely about learning vocabulary and grammar but about gaining insights into the
customs, values, and ways of thinking of other cultures. This holistic approach is supported by
Byram's [1, p. 12] model of intercultural communicative competence, which highlights the
importance of cultural awareness in language learning.

Foreign language education is an indispensable part of contemporary education, pivotal not only
for individual development but also for fostering a more inclusive, empathetic, and globalised society.
It empowers learners to navigate different cultural landscapes, enhances cognitive skills, and opens
doors to myriad professional and personal opportunities. As linguistic and cultural barriers continue
to blur, the significance of foreign language education will only continue to grow, underlining its role
as a cornerstone of global education.

The stability of a nation's politics, alongside the conducive development of both domestic and
foreign relations, is intricately linked to the strategic formulation of foreign language education

251



policy. Such a policy is a vital element of the country's overarching national strategy. It directly
correlates with the societal linguistic and political dynamics, and it plays a significant role in shaping
intercultural dialogue and the linguistic environment [2, p. 253].

The Republic of Kazakhstan, a nation that bridges Europe and Asia, has undergone significant
transformation since its independence from the Soviet Union in 1991. This period of change has
particularly impacted education, with foreign language acquisition becoming a pivotal part of the
country's developmental agenda. Examining Kazakhstan’s current state of foreign language
education, we observe a landscape shaped by diverse influences and marked by ambitious goals.

After gaining independence from the Soviet Union, Kazakhstan actively started the modification
and transformation of the education system. Kazakhstan firmly intends to achieve a respectable place
in the context of globalization along with Western developed countries and portray itself as a country
with highly educated citizens who interact in multiple languages.

The development of foreign languages was an urgent and main requirement of those times, in this
setting, it is worth mentioning Kachru and Smith’s statement that “during the time of globalisation,
any country should develop citizens’ ability in foreign languages, especially the English language as
it is a precondition to be competitive, which results in being international relations, business and in
science” [3, p. 24].

In this regard language policy of Kazakhstan was re-evaluated, and the improvement of
multilingual and foreign language education has become the central point of attention.

The methodology of teaching a foreign language (FL) has been replaced by a new type of
education “foreign language education” with a holistic interdisciplinary-complex object of study
“foreign language-foreign culture-personality” [4, p. 190], which aims not only to teach language but
also to equip future teachers of foreign languages with the capability of dialogical cooperation and
further self-develop with the help of a foreign language in different spheres of knowledge.

Kunanbayeva asserts, that Kazakhstan's socioeconomic progress and intensified international
cooperation have elevated the importance of foreign language proficiency. This has made foreign
languages an educational imperative, essential for modern professional qualifications and for
preparing the younger generation for global interaction [5, p. 6].

The first key idea of the need for transformation of FL education was accurately mentioned in the
annual address of President N. Nazarbayev. Where was emphasised the adoption of a new language
policy which establishes the status of three languages Kazakh, Russian and English [6, p. 737]. This
linguistic potential is considered one of the fundamental elements underlying the competitiveness of
the state, its economy, and the nation.

In the “State Program for the Implementation of Language Policy” in 2019, the government of
Kazakhstan asserted an ambitious goal to have 30% of its citizens proficient in three languages by
2025 [7, p. 48].

Further development of foreign language education in Kazakhstan was primarily centred around
three languages: Kazakh, the state language; Russian, which is widely spoken; and English, which
has seen a surge in popularity as the language of international business and diplomacy. However,
other foreign languages such as French, German, Chinese, and Turkish are also part of the educational
landscape, reflecting the country's broadening international ties and economic aspirations.

Policies, Initiatives, Reforms

The Republic of Kazakhstan has exhibited a conscientious effort to modernise its language
education policy, recognizing the indispensable role that language proficiency plays in the socio-
economic fabric of a country.

In the wake of globalization, as was mentioned, Kazakhstan has envisioned a trilingual future for
its citizens. Central to this vision is the strategic development of foreign language education, focusing
primarily on English, while also maintaining the status of Kazakh as the state language and Russian
as the language of interethnic communication. This trilingual policy is not merely an educational
strategy but a reflection of Kazakhstan's aim to enhance its geopolitical significance and forge a
competitive workforce.
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The cornerstone of government policy in foreign language education was the “State program for
the functioning and development of languages for 2011-2020” [8, p. 101]. These documents testify
to the government’s commitment to integrating language skills as a critical part of its national
development agenda. The policies target multiple levels of the education system, ensuring a
comprehensive and systemic approach to language learning.

It is worth noting that the government planned the development of the native Language in tandem
with foreign languages.

The establishment of Nazarbayev Intellectual Schools (NIS) across the country has also played a
crucial role in this educational overhaul. These schools serve as centres of excellence, adopting best
practices in language teaching and fostering an environment where English, along with other foreign
languages, is actively promoted. The NIS initiative has introduced international curricula and
methodologies, setting new benchmarks for language education in Kazakhstan

In 2007, the "Trinity of Languages" project was developed [8, p. 101]. Several dozen experimental
schools like NIS and Bilim Innovation Lyceums were identified for teaching children in three
languages.

These schools were selected so that they could share experiences and strategies to implement
trilingual education in other mainstream schools throughout Kazakhstan. The STEM subjects were
supposed to be taught in English, History and Russian language and literature in Russian, as for the
Kazakh language and Kazakhstan history in Kazakh.

One of the significant reforms is the government's decision to advance English language education
in the early stages of schooling. The updated curriculum now integrates English from the first grade,
reflecting a commitment to early language acquisition. This approach aligns with pedagogical
research that suggests early exposure to a foreign language can significantly enhance fluency and
proficiency. The initiation of English language instruction in primary educational institutions,
commencing at the first-grade level, was implemented in the 2013-2014 academic period. The
curriculum, offering three hours of English language education weekly, was introduced under the
government of the then Minister of Education, Bakytzhan Zhumagulov, in 2012 [9].

University-level education introduced the English language as instruction together with Kazakh
and Russian languages [6, p. 740]. English as a medium of instruction at the university level is still
in practice.

Despite being prestigious and ambitious, the national trilingual education program has slowed
down due to changes in the political atmosphere. In 2019 at the annual August teachers’ conference,
President K. Tokayev declared that it is acceptable and constructive to start learning EFL classes from
grade two [7, p. 52].

The Kazakhstani government has made a decisive and bold decision to implement the mentioned
reforms. The national project “Trilingual Education” gives a special place for the development of
English as a language for global integration, Russian as an official language for communication and
the Kazakh language for the unity of the nation. Establishing NIS schools and adopting “Trilingual
Education” in Kazakhstan are crucial steps to modernising the education system and meeting
international standards. Moreover, the early introduction to English in primary schools aimed to
enhance future generations’ fluency and prepare them for global competitiveness.

Overcoming Challenges

Nevertheless, the transformative initiative encountered numerous impediments and challenges on
its way to realisation. A significant proportion of educators were unprepared for the delivery of
science instruction in English. Additionally, there was a clear need for further enhancement of the
educational infrastructure, teaching curricula, and supplementary materials.

The government has recognized the need for well-qualified language teachers. Consequently,
authorities have launched several professional development programs, including international
training and exchange programs.

Teacher training has been another focus of reforms. Acknowledging that the quality of language
education is contingent on the quality of instruction, the government has invested in comprehensive
teacher training programs. These include local professional development workshops and international
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exchange programs that expose educators to new teaching methodologies and linguistic
developments.

Global trends and local needs have accelerated the shift to digital learning. The Ministry of
Education has supported the development and deployment of digital language learning tools, online
platforms, and resources. These technological advancements have expanded the reach of language
education, allowing for more personalized and flexible learning experiences.

However, multiple studies revealed that the realisation of reforms requires more time to prepare
teaching staff than was expected adequately. According to Gomez-Parra one more challenge of
implementing Trilingual education, in mainstream schools was unequal funding between public
schools and NIS. At the latter school realisation of the Trilingual policy was enabled by involving
native foreign language teachers, which had a useful impact on subjects taught in English [10, p. 38].
However, mainstream public schools were not funded to employ expat teachers [10, p. 38]. Funds
for the work of the NIS come partly from the republican budget. Thus, according to the analysis, 12.4
billion tenge were allocated in 2022. At the same time, spending on public schools amounted to 1.2
trillion tenge [11]. In Kazakhstan, according to the Bureau of National Statistics for the 2021-2022
academic year, there are 7,550 schools, and NIS — only 21 [11]. These numbers indicate that
mainstream schools have way lower budgets compared to NIS.

One of the science teachers reported: “Naturally, it presents difficulties... The policy appears
premature for adoption in secondary schools. It might be feasible in gymnasiums or specialised
schools emphasising English language instruction, but it's unsuitable for general secondary schools.
Simply participating in a pair of language training courses will not ensure that teachers attain fluency
in English” [12, p. 17]. The other view was expressed by the chairman of the Scientific Educational
Centre “Aspandau” K. Nurov said that subjects like Chemistry, physics and math are tough even in
the native language. When both teacher and student have linguistic challenges aggravates the situation
even worse. Subjects taught under these conditions will eventually lead to a decline in performance
[13].

Another obstacle in implementing trilingual education is class capacity. In mainstream schools,
some class sizes students up to 32-34, and due to students' language proficiency, teachers had to
differentiate instructions which resulted in difficulties in delivering the lesson within forty-five
minutes [12, p. 17].

Differences and some cases inadequate mastery of language proficiency by students might be the
result of an insufficient English language environment, where the target language is taught outside of
its natural context.

Nonetheless, the number of students directly affects the quality of what is learned in a lesson. The
class size is a significant factor in the effectiveness of either teaching or learning. According to
Aoemeur, large class size has a destructive effect on the level of teaching and knowledge acquisition
[14, p. 349].

As stated by Zhetpisbayeva, the primary level of FLE has not been standardised due to its
unacknowledged status in the school curriculum [15, p. 149]. On top of that, the shortage of teachers
qualified to teach English at the primary level was the obstacle that hindered the Ministry of
Education’s intention to introduce foreign language at the age of six.

Despite that, various efforts, the initiation of English language instruction in the first grade, which
had been in effect for years, was eventually delayed: “After conducting research and analysis, we saw
that it is difficult for a first grader to learn three languages at once — this is ineffective. We have
decided on this issue and are already working to ensure that in schools with the Kazakh language of
instruction in the first grade, the child learns only one language — Kazakh; that is, first, he learns to
read and write in his native language. Russian is added to the program in the second grade, and in the
third — English” the former minister said [16].

The statement made by the former minister overlaps with the research result, that early learning of
a foreign language can have a bad influence on the native language. Which in turn can have a bad
impact on other academic subjects’ progress [17, p. 34].
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Nevertheless, the challenges of implementing Trilingual education extended beyond the school
environment. The project sparked societal debate, which saw not only the advantages of learning
three languages but also potential risks to the native language of Kazakh and its cultural heritage [18,
p. 2]. The potential risk to the Kazakh language was posed by the English and Russian languages, as
they can lead to language shifts.

Based on Fishman’s research language shift occurs in societies where the native language is
threatened because intergenerational continuity passes negatively, with the declining of users every
generation [19, p. 34].

In addition, some well-known personalities in Kazakhstan like poets (M. Shakhanov, D.
Issabekov, K. Zhumadilov), writers, and historians (B. Koishybayev, T. Omarbekov) raised concerns
and openly opposed the idea of implementing Trilingual Education at school. They were afraid that
the development of the English language would occur, at the expense of the subjects instructed in
Kazakh. As a result, the Kazakh language will lose influence in the curriculum [10, p. 39].

Thus, it can be claimed while the Kazakhstani government implemented measures to adequately
train teachers for the new projects, unexpected challenges such as a shortage of qualified teachers, an
inadequate curriculum, and insufficient class capacity emerged. Societal debates took place over the
status of the Kazakh language. These issues led to delays in the projects' timelines and prompted a
reassessment of some of their objectives.

Conclusion

Significant changes emphasised the English language's development took place in Kazakhstani
Education. Due to the considerable shift in attitudes towards foreign languages in Kazakhstan, the
methodology of teaching foreign languages has been revised by a new type of education — “foreign
language education”. In the annual address to the nation, the former president of Kazakhstan
Nazarbayev, highlighted the need to develop the English language among Kazakhstan’s youth. In this
regard, significant projects like “Trinity of Languages” and “Early Language Teaching” were initiated
at the national level. Special training courses were organised to prepare teachers for ambitious
changes in Kazakhstan's education system. At that point, establishing schools like NIS represented
the first practical step toward realising the projects discussed. However, the implementation of
trilingual education in mainstream Kazakhstani schools has experienced setbacks. The initiation of
early language teaching at the primary school level encountered obstacles, including a shortage of
teaching staff, curriculum issues and opposition of views in the project implementation gave rise to
interruptions and caused a re-evaluation of some objectives.
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PA3PABOTKA 3AJAHUI 110 AHTJIMMCKOMY $I3BIKY 110 HEMPOMETOUKE

J.M. Kanumonoesa
HHYMT,

JI.A. Apxunoea

CB®Y um. M. K. Ammocosa

Annomayusn: B cmamve paccmampusaemcsi noHsmue HeupoMemoouKky npeno0déaHuss UHOCPAHHbIX S3bIKOG, 6
YACMHOCMU, €20 UCNOTIb308ANHUE 8 PAMKAX 00YUeHUsI AHSIULICKOMY A3bIKY. Buloensiomes npeumywecmsea u nedocmamxi.
Haiomes npumepvr 3a0anuii N0 3aKpenienul0 UHGOpMayuu, NOaYHeHHylo no Helpomemoouke. IIpaxmuueckue
VAPAANCHEHUSL MOJICHO UCTONb308ANb HA YPOKAX AHSIULICKO20 A3bIKA 8 00We00pa306amenbHblX WKOLAX.

Kniouesnvie cnosa: anenuiickuii A3viK, HeUPOMemMoOuUKa, MemoouKa, UHOCMPAHHBIL S3bIK, TUHSB0OUOAKTNUKA

UtoObI Jiydille MOHATH CyTh HEHPOMETOIWKH TpENoAaBaHUs W OOY4YEHUsS WHOCTPAHHBIM
SI3bIKaM, CTOUT MOHATh, YTO TAKOE METOM, TUJAKTHUKA U METO/IMKA!

1. Meronom oOyueHUs HaA3bIBAIOT CHOCOO YHOPSAAOYEHHOW B3aMMOCBSI3aHHOW JESTEIbHOCTH
npenoaaBaTens U 00yJaeMbIX, HallPaBJICHHBIN Ha pelieHue 3a/1a4 00pa30BaHus, BOCIIUTAHUS

U pa3BUTHS B npoliecce o0ydeHus. [3]

2. JlupaxkTtuka (OT rped. «IMIaKTUKOC) — MOYUYaloIInii) — 4acTh NMEAaroruku, paspadbaTbIBaroias

npoOJeMbl 00yueHus u oopazoBanus. [3]

3. Meroauka — 3TO COBOKYIMHOCTh CIIOCOOOB I1€/1€COO0PAa3HOro MPOBEICHHS] KaKOH-IHO0

pabotsrl. [3]

Hcxons w3 NaHHBIX OMpeAeNieHuH Mbl MOHMMaeM, 4TO METOJUKa — 3TO Ooyee IUPOKHiA
TepMUH, OOOOIIAOIMIMI CMOCOOBl B3aMMOJCUCTBHUS YUYUTENs] M YYCHHKOB, HAIpaBJICHHBIC Ha
JOCTHXKEHHE 3a/1auydl ypOKa, B TO BpeMs KaK METOJIWKA — ITO KOHKPETHBIE MPUEMBI U CIIOCOOBI
JIOCTUKEHHS ITON 1EH.

Pazo0paBiinck ¢ TepMUHAME, MBI MOKEM IIPUCTYIUTH K caMoi HelipomeToauke. Kak numier
B CBOEHl cTaThe «HelpoaumakTika v ee UCMOJIb30BaHNUE B MPETOIaBaHUN WHOCTPAHHBIX S3BIKOBY
I'ymas Tarpana MuxainoBHa, HEMPOMETOAMKA — 3TO METOJ MPENOJaBaHUs, OCHOBAaHHBIA Ha
pe3ynbTaTax HccleoBaHUsS pabdoThl yeroBeueckoro mosra. [1] MHorue yudeHble M3 roja B roj
M3YYal0T CTPOCHHE YEIOBEYECKOr0 MO3Tra, CIOCOOBI BOCHPHUATHS WH(MOpMAIUU, ONarompusTHbIC
YCJIOBHS JIJI 3alIOMHHAHUS, OOYUEHHUsI, CTPOCHHE HEHPOHHBIX CBS3€H, MOMOTAOIINX 3aKPETUIAThH
n3y4aeMblii MaTepuan. BrepBbie 0 Takoil MeToauke ObUT0 yoMsHYTO B 80-X TOAaxX MPOILIOTro BeKa
I'enpu [Ipaiicom. Torna oH ckazai, 4To HEHPOMETOAMKA — 3TO COUYETaHHE 3HAHUN 0 paboTe Mo3ra u
JTUIAKTUKY. [2]

Wnest HEWPOMETOIUKH 3aKIIOYAETCs B M3YYCHUH HHOCTPAHHBIX S3BIKOB KaK POJHOTO, C
MOMOIIbI0 TaTTEepHOB (madysioHoB). OHa WCKIOYaeT OOy4YeHHE OTIEIBHO B3SITHIX CIIOB H
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