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OTBET TpoMKo. Ero mapTtHep JOJKEeH OTrajaTh, KakoWd BOIMPOC HAMKMCAH HAa KapTOYKE.
3areM UrparoIrecss MEHSAIOTCA POJIIMUA. DTO TIOMOTAET 3alIOMHUTH BOMPOCHI U MIPUMEPHI
OTBETOB Ha HUX.

B namell crarbe Mbl W3Y4YMIIU TOHSATHE HEUPOMETOAMKHU IMPENOoJIaBaHUs MHOCTPAHHBIX
SI3BIKOB, Y3HAIW MPO MPEUMYIIECTBA JAHHOW METOAHMKH, OOBSCHWIM BO3MOXHBIC HEIOCTATKH.
CocraBmiy TabnuIly ¢ pe4eBbIMU MATTEPHAMHU, UX TPAHCKPUIIIUEH U EPEeBOJAOM Ha PYCCKUI SI3bIK.
Taxoxe npuaymMany 3alaHus 0 UX 3aKPEIICHUIO.
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DEVELOPING EFL STUDENT’S WRITING SKILLS BASED ON STRUCTURAL APPROACH
WITH THE USE OF ONLINE PLATFORMS

B.K.Kabylzhanova
G.K.Kenzhetayeva
L.N.Gumilyov ENU

Tyuiinoeme: Byn zepmmey asvluwvin minin wem mini (EFL) peminde cmyoenmmepoiy scasy 0az0viiapbii OHAQUH
naamgopmanapovl nanoaiany apKblivl 0AMbImMYObll KYPbIILIMObIK MACINIHIY MUiMOiNicin 3epmmelioi, OHblY bLIbIMU
JHCIHE NPAKMUKALBIK, CALOAPbIHA HA3AP ay0apadsl. 3epmmey2e IKCHePUMEHMMIK JHCaHe DAKbLIAY monmapwvina OoniHeeH
Acmana xanacvinoasel xonnedicinen EFL cmydenmi xamuvicmol. Byn sicymvlcmoly uLIbIMU MAHBI30bLIbIEH! OHIAUH
niamgopmanapovl nAtoalana Omvipbin, ASLIIWLIH MINIH wem mini peminde KHcazyovl yupemyoei KYpblibLMObIK
macindiy muimoiniein kewenoi bazanayoa sxcamoip. Convimen Kamap, 6yn sepmmeyoiy Homudicenepi EFL myeanimoepi
MeH OKY JICOCRapbin a3Iipieyuiiepee KYpbliblMObIK MACLL MeH OHLAUH NAAM@OPMAIapobl Natoaiana omlpsin, MuimMoi
JHCaA3y HYCKAYbIZbIH 23IpIiey2e JcaHe eHzizyee KoMekmeceol.

Annomayun. B smom uccrnedosanuu paccmampusaemcs 3QpQekmueHocms CmpyKmypHo20 nooxooa Oisi pa3eumust
HABbIKO8 NUCbMA YHAWUXCSL AH2IUNCKO20 KAK uHocmpanno2o sizvika (EFL) nocpedcmeom ucnonvb306anus OHAAUH-
nAAM@OpM, ¢ AKYEHMOM HA €20 HAYYHYIO U NPAKMUYECKylo 3Ha4uMocmb. Bceco 6 ucciedosanuu npumsnu yyacmue
cmydenmul Koaneodica 8 Acmane, paz0eieHHbiX Ha IKCHEPUMEHMATLHYIO U KOHMPOIbHYI0 epynnvl. Hayunas snawumocmo
OaHHOU pabomvl 3aKNOHAEMCs 8 KOMIICKCHOU OyeHKe SQP@eKmusHoCmu CmpyKmypHo20 nooxooa 6 o00yYeHuu
HANUCAHUIO AH2TUTUCKO20 SI3bIKA KAK UHOCMPAHHO20 S3bIKA C UCHONb3068anueM oHaan-niam@opm. bonee mozo,
Ppe3yibmamyl 9mo20 UCCie008aHUs MO2ym nomoub npenodagamensim EFL u pazpabomuuxam yueOHvix npozpamm npu
paspabomie u 6Hedpenuu IPHEeKMUBHBIX UHCMPYKYUL NO NUCLMY C UCHOTb308AHUEM CIMPYKIMYPHO20 NOOX00A U OHIAUH-
nramegopm.

Abstract. This study explores the effectiveness of a structural approach for developing English as a Foreign Language
(EFL) students' writing skills through the use of online platforms, with a focus on its scientific and practical significance.
EFL students participated in the study, divided into experimental and control groups.The scientific significance of this
work lies in the comprehensive evaluation of the structural approach's effectiveness in EFL writing instruction using
online platforms. Moreover, the findings of this research can inform EFL educators and curriculum designers in the
development and implementation of effective writing instruction using a structural approach and online platforms.
Tyiiin co30ep: dicazy 0azoviiapul, KYPuLIbIMObIK MaCil, OHAAUH niamopmarap, apaiac oxuimy adicmepi, OKblmy
a0icmepi

Knrouesvle cnosa: nagviku nucbma, cmpyKmypHullli n00X00, OHIAUH-NIAM@BOPMbL, CMeUlaHuble Memoosbl 00yueHus,
Memoovl 00yyeHus

Keywords: EFL writing skills, structural approach, online platforms, mixed-methods design, teaching methods
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In recent years, as J. Melitz claims the demand for knowledge of English has increased
significantly, as English has become a global language of communication. English is currently the
most widely spoken language in the world, surpassing any other language spoken in the past [1, 583].
As a result, teaching English as a Foreign Language (EFL) has become important, with increasing
attention being paid to the development of writing skills in students. Chicho K. Z. H in one of her
studies says that writing is one of such productive skills that should be focused on education [2,28].
However, for many students of English as a foreign language, writing is considered the most difficult
skill to master [3, 122]. Therefore, writing texts for EFL students is simply a difficult task, especially
when the level of English proficiency among students is not very well developed [4,31].

Traditionally, EFL writing instruction has been based on teacher-oriented methods, with an
emphasis primarily on grammatical accuracy. However, these methods were not enough to help
students develop the necessary skills for effective communication. But, on one day in 2019, the
pandemic began and COVID-19 affected all aspects of human activity, including education at all
levels. Consequently, primary schools, secondary educational establishments, and universities
globally found themselves compelled to adopt online learning, made feasible through the utilization
of information and communication technologies. Educators had to transition to online instruction,
compelling them to utilize a variety of technological tools and resources to address challenges and
implement innovative educational methods. Consequently, the incorporation of technology and the
Internet into the field of education has become an essential and unavoidable aspect in the current
educational landscape.

Writing is a powerful tool for cognitive development, as it promotes critical thinking, problem
solving and creativity. Good writing involves planning and requires clear thinking and logical
ordering, since it begins not only with words, but also with ideas [5, 207].

The primary objective of this study is to investigate the effectiveness of the structural approach
for developing EFL students' writing skills through the use of online platforms. The study aims to:

e Evaluate the impact of the structural approach on EFL learners' writing proficiency,
focusing on grammar, vocabulary, and organization.

e Examine the students' and teachers' perceptions of the use of online platforms for
enhancing writing skills.

e Provide practical guidelines for implementing the structural approach in EFL writing
instruction using online platforms.

The study seeks to address the following research questions:

1. Does the structural approach, implemented through online platforms, significantly improve
EFL students' writing skills in terms of grammar, vocabulary, and organization?

2. What are the students' and teachers' perceptions of the use of online platforms for
enhancing EFL writing skills?

3. How can the structural approach be effectively integrated into EFL writing instruction
using online platforms?

Methodology

To comprehensively examine the effectiveness of the structural approach in developing EFL
students' writing skills using online platforms, a mixed-methods research design was employed. This
approach allowed for the triangulation of data through the integration of quantitative and qualitative
methods, thus providing a more in-depth understanding of the phenomenon under investigation.

Certainly, implementing a structural approach in teaching English writing, complemented by
online platforms and technologies, embodies a pedagogical evolution. By integrating structured
frameworks within digital mediums, educators can systematically guide students through the
intricacies of effective writing. Online platforms facilitate the dissemination of instructional
materials, interactive exercises, and collaborative forums, fostering an environment conducive to
honing writing skills. This methodical approach not only enhances accessibility but also provides a
cohesive and organized framework for students to navigate. In this paradigm, technology becomes an
enabler, offering a nuanced understanding of English writing principles while engaging learners in a
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dynamic and interactive learning experience. It is believed that online learning platforms can be useful
for teaching both in the classroom and beyond [6, 27].

The study involved a total of 80 EFL students, aged between 14 and 17 at KILC college in
Kazakhstan, Astana, enrolled in an English language course in a non-English-speaking country. The
participants were divided into two groups: an experimental group (n=40) and a control group (n=40).
The participants were selected based on their homogeneity in terms of language proficiency, as
determined by the institute's placement test. Additionally, five experienced EFL teachers participated
in the study to provide feedback on the implementation of the structural approach through online
platforms.

Three instruments were used for data collection in this study:

Pretest and Posttest for Writing Skills Assessment: A pretest and a posttest were administered
to both the experimental and control groups to measure their writing skills in terms of grammar,
vocabulary, and organization. The tests consisted of a writing task in which the students were asked
to compose an essay on a given topic. The essays were then evaluated using a standardized rubric.

Questionnaires for Students and Teachers: Separate questionnaires were designed for students
and teachers to gather their perceptions of the use of online platforms in enhancing EFL writing skills.
The questionnaires consisted of Likert-scale items and open-ended questions, allowing for both
quantitative and qualitative data collection.

Interviews with Students and Teachers: Semi-structured interviews were conducted with a
subset of students and teachers to obtain detailed insights into their experiences with the structural
approach and online platforms. The interviews followed a predetermined set of questions, with
opportunities for elaboration and clarification.

Research results

The results of the study showed that the use of a structural approach in the development of
EFL writing skills using online platforms has a positive effect on students. Language teaching can be
improved through the proper use of technologies that open up new opportunities for successful
language learning and increase the interest, attention and motivation of students [7; 11]. Quantitative
analysis of the preliminary test and post-test data showed a significant improvement in writing skills
in the experimental group compared to the control group. In addition, a qualitative analysis of
questionnaires and interviews confirmed that students and teachers evaluate the use of online
platforms and a structured approach as effective and interesting teaching methods.

The final results of the study, based on the assessment of students' writing skills before and
after applying the structural approach using online platforms, showed the following:

The average score for the preliminary grammar test was 6.2 points out of 10 in the
experimental group and 6.0 points out of 10 in. After applying a structured approach using online
platforms, the average score for post-testing in grammar increased to 8.4 points in the experimental
group and to 6.8 points in the control group.

The average score for the preliminary vocabulary test was 5.8 points out of 10 in the
experimental group and 6.1 points out of 10 in the control group. After applying the structural
approach using online platforms, the average score for the vocabulary post-test increased to 8.2 points
in the experimental group and to 6.7 points in the control group.

The average score for the preliminary text organization test was 6.4 points out of 10 in the
experimental group and 6.3 points out of 10 in the control group. After applying the structural
approach using online platforms, the average score for post-testing on the organization of the text
increased to 8.6 points in the experimental group and to 6.9 points in the control group.
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Table 1. The average score before applying the structural approach.

Table 2. The average score after applying the structural approach

The analysis of open questions in questionnaires and interviews revealed several common
topics that students and teachers consider important for the effective use of online platforms and a
structured approach. One of these topics is the convenience of using online platforms to access
materials and instructions, as well as to receive feedback and support from a teacher. Another topic
is the importance of individualization and adaptation of educational materials to the needs and level
of language proficiency of each student.
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Another results from questionnaires and interviews:

The majority of students (85%) agreed with the statement that using online platforms helps to
improve their writing skills in English.

The questionnaires revealed that one of the main problems for students learning English online
is the lack of motivation. More than 40% of students mentioned this problem in their answers.

From interviews with students, it became clear that most of them prefer online courses with
interactive tasks and the possibility of feedback from teachers. However, some students also
expressed a desire for more communication with their classmates.

From interviews with teachers, it became clear that the use of online platforms allows them to
more effectively monitor and evaluate the progress of their students. However, some teachers also
noted that online courses may be less effective for students who need additional support and
assistance.

From the analysis of the answers in the open questions of the questionnaire of teachers, it
became clear that most of them have difficulties in preparing and conducting online lessons in
English. They identified several main problems, such as technical problems, lack of interaction with
the audience and difficulties in assessing students' knowledge.

From interviews with students and teachers, it became clear that one of the main advantages
of using online platforms is flexibility. More than 70% of students and teachers noted that online
courses allow them to study and teach at a convenient time and place for them.

From the analysis of the results of the questionnaires, it became clear that students who study
English online have an improvement in their level of language proficiency. More than 60% of
students noticed that they began to speak English more confidently and understand English texts
better after taking online courses.

From interviews with students and teachers, it became clear that motivation and self-discipline
are necessary for successful learning of English online. More than 80% of teachers and 70% of
students highlighted this in their answers.

The analysis of the answers in the open questions of the questionnaire showed that students
studying English online often have difficulties when working with grammatical rules. More than 50%
of students mentioned this in their responses, expressing a desire to receive more help and support
from teachers in this area.

Discussion

This study examines the impact of a structural approach in the development of writing skills
in English when using online platforms. The results of the study showed that the structural approach
used in combination with online platforms has a positive effect on students and helps them improve
their writing skills. Quantitative analysis of the preliminary test and post-test data showed that the
experimental group significantly improved their writing skills compared to the control group. In
addition, based on the results of a qualitative analysis of questionnaires and interviews, students and
teachers appreciated the use of online platforms and a structured approach as effective and interesting
teaching methods.

Furthermore, the study revealed that most students preferred online courses that offered
interactive tasks and feedback from teachers, indicating that these features helped keep them engaged
and motivated. However, some students also expressed a desire for more communication with their
classmates, highlighting the importance of social interaction in online learning.

Interviews with teachers also revealed that online platforms allowed for more effective
monitoring and evaluation of student progress, but some teachers noted that online courses may not
be as effective for students who require additional support and assistance. Moreover, many teachers
faced difficulties in preparing and conducting online lessons in English, including technical issues,
lack of interaction with the audience, and difficulties in assessing students' knowledge.

Flexibility emerged as a major advantage of using online platforms, with more than 70% of
students and teachers noting that online courses allow them to study and teach at a convenient time
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and place. The study also found that online courses had a positive impact on students' language
proficiency, with more than 60% of students reporting an improvement in their level of English.

Motivation and self-discipline were identified as essential for successful learning in online
English courses, with more than 80% of teachers and 70% of students highlighting their importance.
The study also revealed that students often struggle with grammatical rules and expressed a desire for
more support in this area.

Conclusion

In conclusion, this study showed that using a structured approach with online platforms is an
effective way to develop writing skills in English among EFL students. The results of quantitative
and qualitative analysis confirm the improvement of grammatical skills, vocabulary expansion and
improved text organization among students who used a structural approach with online platforms.

Also, this study highlights the importance of adaptability of educational materials and ease of
use of online platforms for students and teachers. These results can be useful for the development and
implementation of effective methods of teaching writing in English, especially for EFL students.

In general, this study highlights the importance of using modern teaching methods, such as
online platforms and a structured approach, to improve students' writing skills in English. This can
be important for preparing students for successful communication in the global community and
increasing their professional competitiveness.
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APPLYING THE LINGUOCULTURAL APPROACH TO INSTRUCT
LINGUOCULTURAL ASPECTS

M.S. Kulakhmetova, E.A. Nedostup
Margulan Pavlodar State Pedagogical University

Abstract: This article explores the utilization of the linguocultural approach in foreign language education to impart
knowledge of linguocultural aspects. Drawing insights from theoretical literature, it outlines strategies for implementing
the linguocultural approach as an effective method for teaching linguocultural aspects in the context of modern language
education.

Keywords: linguoculturology, linguocultural approach, linguocultural competence, linguocultural aspects.

Tyiiinoeme: Byn makxanada nuHe8OMaOeHUemMmMAany acnekminepi mypanivl OiniM 6epy Ywin wem MiniH OKblmyod
TUHCBOMIOCHUSMMAHY MACINiH natoanany Kapacmeipvliean. Teopusnvlk adebuemmepee cylieHe OMubIPuIn, KA3ipei
3amanabl Mindik Oinim bepy 2HcagoaublHOA TUHSBOMIOCHUESMMANY ACHEeKmMiNepin OKblmyObly muimoi 20ici peminoe
JUHCBOMIOCHUSMMAHY MACIAIH HCY3e2e acblpy Cmpameusiiapbl KOPCemineeH.
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