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Құрметті оқырмандар! 

Сіздердің назарларыңызға Қазақстанда және әлемде көптілді білім беру 

ортасын қалыптастыру: жүзеге асырудың нәтижелері мен мәселелері атты 

Халықаралық ғылыми-тәжірибелік семинар материалдарының жинағы 

ұсынып отыр.  

Семинар Еуразия ұлттық университетінің шетел филологиясы 

кафедрасының ұйымдастыруымен 2022 ж.13 сәуірінде өткізілді. Халықаралық 

қатысушылардың ішінде Башкұрт мемлекеттік Ақмұлла атындағы 

педагогикалық университеті мен қатар Солтүстік-Батыс Федералды Аммосов 

атындағы университеттер бар.  

Семинар тақырыбының маңыздылығына күмән жоқ, үш тілдік білім беру 

бағыты нақты назар талап ететін, еліміздің және әлем деңгейіндегі жалпы 

білім беру  саласының маңыздығын көтеретін сұрақтардың бірі. 

Өз еліміөздің тіл саясатындағы қазақ тілді одан сайын дамыту, қазақша 

тілдік кеңістіктің өрісін кеңейту, басқа тілдерге жағдай жасату, жас 

өспірімдердің тілдік білімдерін қолдану деңгейіне жеткізу – осы және тағы да 

басқа сұрақтар әлі де өзінің дұрыс шешімін табуда.  

Беріліп отырған жинақта семинар қатысушылардың жеке ойымен қатар 

жалпы Қазақстандағы және әлемдегі білім ошақтарында атқарылып жатқан 

жұмыстары, жаңалықтары мен жетістіктерімен қатар қиындықтары 

көрсетілген.   

Жинақ мамандарға және білім алушыларға пайдалы болады деп сенеміз. 
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THE ROLE OF TRANSLANGUAGING IN MULTILINGUAL 

EDUCATION   

 

Tlepbergen D. 

L.N. Gumilyov Eurаsiаn Nаtionаl University 

 
Abstract: The article dwells on the role of translanguaging in multilingual education, 

which has been receiving increasingly more attention in recent years. The paper presents a brief 

overview of the studies related to translanguaging and translingual education, which are currently 

largely concentrated in the works of foreign researchers. The key strategies for the implementation 

of translingual practice in the educational process are highlighted.  

Keywords: multilingualism, language practices, linguistic repertoire, translanguaging 

strategies. 

 

Түйіндеме: Мақала соңғы жылдары айтарлықтай танымалдыққа ие болған 

көптілді білім берудегі транслингвалды тәсілдің рөліне арналған. Шетел ғалымдарының 

тілдерді оқытудағы транслингвалдық тәсілге қатысты зерттеулерге қысқаша шолу 

берілген. Транслингвалды тәжірибені оқу үдерісіне енгізудің негізгі стратегиялары 

айқындалған. 

Түйін сөздер: көптілділік, тілдік тәжірибелер, лингвистикалық репертуар, 

транслингвизм стратегиялары. 

  

Аннотация: В статье рассматривается роль транслингвизма в полиязычном 

образовании, которому в последние годы уделяется все больше внимания. Представлен 

краткий обзор исследований, связанных с транслингвальным подходом в обучении языкам 

зарубежных исследователей. Выделены ключевые стратегии внедрения транслингвальной 

практики в образовательный процесс. 

Ключевые слова: многоязычие, языковые практики, языковой репертуар, 

стратегии транслингвизма. 

 

Translanguaging is currently a widely discussed term, which identifies a very 

effective tool for teaching in multilingual classrooms, and in teaching foreign 

languages.  

Williams first introduced the term “translanguaging” meaning the systematic 

use of two languages inside the same lesson. A number of scholars, especially           

C. Baker and O. Garcia later popularized it in their scholarly works. One of the 

developing ideas suggested by C. Baker is that translanguaging is a process of 

meaning-making, developing understandings and forming experiences by two 

languages [1, 21]. Thus, both languages equally contribute to the dynamic 

development of literacy, mental skills, and learning. 

N. Hornberger and H. Link viewed translanguaging through the lens of 

biliteracy and identified it as a pedagogical strategy for developing literacy and 

language of students. They assumed that one language and literacy develop in 

relation to other languages or literacies, settling biliteracy development concerning 

the context, media and content [2, 173]. 



Халықаралық ғылыми-тәжірибелік семинар материалдарының жинағы 

 

126 
 

R. Otheguy et al. offer the clarification of the term translanguaging, which 

applies to both education and language in general. Scholars point out that the term 

translanguaging was initially driven by the same conceptual terrain as code 

switching by many researchers, although while code switching may imply the 

switching between languages, translanguaging aims to purposefully use the whole 

potential of a person’s linguistic repertoire [3, 98]. 

 Code-switching is a bilingual-mode activity in which more than one 

language, typically speakers’ native language and second language (L2), are used 

intrasententially or intersententially [4, 31]. Code-switching has not been welcomed 

in traditional L2 classrooms where the students’ target language and native language 

are clearly divided, and the target language has to be the ‘official’ language in the 

classroom. Such a tendency may have been due to the general belief that switching 

to an alternate language is the result of having incomplete knowledge of the language 

in which the utterance was initiated [5, 66]. 

O. Garcia and L. Wei stressed that translanguaging as transformative 

pedagogy requires concise planning and structuring on the part of teachers. It is 

crucial for teachers to use translanguaging in their pedagogy, not only because 

translanguaging promotes each learner’s engagement in the educational process, but 

also because it allows teachers to transform their instruction in such a way that all 

learners are cognitively, socially and creatively challenged to learn. This is achieved 

through the appropriate linguistic input provided by the teacher and the construction 

of linguistic output in interactions and collaborative group work [6, 41]. 

Translanguaging is a complex phenomenon that cannot be viewed in simple 

terms and from one perspective only, and should be studied in all of its complexity. 

It is a systematic pedagogic, scaffolding strategy of using two or more languages in 

alternation that boost competence and performance in all of the languages. 

Translanguaging can be used spontaneously or for pedagogical purposes. The former 

refers to the “ability of multilingual speakers to shuttle between languages, treating 

the diverse languages that form their repertoire as an integrated system”; the latter 

involves the scaffolding of comprehension in an educational setting, and is also 

called pedagogical translanguaging, intentional translanguaging or classroom 

translanguaging. 

A. Zabrodskaja stated that translanguaging allows bilinguals/multilinguals to 

create identities and to participate in multilingual discursive practice in meaningful 

ways. Translanguaging is described as an effective strategic communication in 

which a speaker chooses necessary linguistic features from their linguistic repertoire, 

translanguaging is “a fluid communicative language practice where the languages of 

input and output were purposefully juxtaposed.” The focus of translanguaging is on 

the cognitive and linguistic skills of the interlocutors in bilingual/multilingual 

discourse [7, 477].  

Translanguaging might look like a student mixing languages when responding 

to a teacher's question by drawing on whatever knowledge and vocabulary they 
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know. It might also look like watching a TV show in one language and interpreting 

it for a friend or family member in another language. In other words, there is no 

competition between the different languages a student knows and mixing languages 

should not be seen as "incorrect;" rather, students logically choose how to 

communicate based on their cultural and social contexts. 

Using translanguaging to teach and learn mobilizes all of students' linguistic 

skills. When used in education setting, translanguaging has four goals: 

 to support students as they engage with complex content and texts; 

 to provide opportunities for students to develop academic language practices; 

 to make space for students' multilingualism and multilingual ways of 

knowing; 

 to support students' social emotional development and multilingual identities. 

Mixing language practices through translanguaging reinforces students' 

existing multilingual practices, allowing them to demonstrate what they know and 

can do. By valuing students' language abilities as an essential resource and modeling 

flexible oral and written languages, teachers can use different strategies to enable 

students to develop their multilingual communication skills.  

Most strategies can be used by teachers who do not speak the same language 

or languages as their students. While some of these strategies may be more 

challenging if a teacher is unfamiliar with some of the languages spoken by their 

students, they can still leverage their students' knowledge as resources for their 

classroom. In that way, they become co-learners with students. Some 

translanguaging strategies teachers can use include: 

Strategy 1. Using multilingual labels and word walls, repetition, and 

translation across languages. Students can participate in these activities to reinforce 

their learning and demonstrate their linguistic knowledge.  

Strategy 2. Creating learning objectives that support multilingualism and are 

not tied to specific languages. For example, rather than stating, "Students will be 

able "to summarize the main points of a story in English," a language arts objective 

that promotes multilingualism can read, "Students will be able to summarize "the 

main points of a story," and a teacher can accept whatever language students feel 

most comfortable using. More advanced objectives can distinguish between 

languages, but it is recommended that they do not focus on only one language 

overall.  

Strategy 3. Creating an assignment in which students read, or tell stories to 

one another, using one language and then translate them into another language to 

share with other students. 

Strategy 4. Pairing students with similar language backgrounds, but different 

language proficiency levels, so that students can participate in safe, cooperative 

group discussions with other students. Students with stronger multilingual skills can 



Халықаралық ғылыми-тәжірибелік семинар материалдарының жинағы 

 

128 
 

lead, help and repeat information for those students needing additional language 

support. 

Strategy 5. Providing a variety of resources in multiple languages for students. 

Ideally, there will be resources in languages students are familiar with in the 

classroom. However, if resources are only available in English, for example, a 

teacher can explain and discuss concepts in both English and the other language, or 

languages spoken in the classroom to facilitate understanding. They can also 

encourage students to do the same, especially if a teacher might be unfamiliar with 

the other languages in the classroom. 

Strategy 6. Scaffolding and using exploratory talk by providing space for 

students to use language to try out new ideas and new grammatical forms allows 

students to process ideas out loud to themselves and their peers in whatever 

languages come naturally to them. This can look like paired problem-solving in a 

math class, or group work on a writing assignment in a science class. 

Strategy 7. Finally, becoming a co-learner with students. For teachers who 

may be unfamiliar with the language, or languages their students speak, they can 

leverage their students' linguistic knowledge during assignments or classroom 

discussion, by asking them to translate, explain, or lead conversations to support 

comprehension for all students. 

In the Kazakhstani context translanguaging might be regarded by teachers as 

inefficient since in high-stakes examinations, such as the Unified National Testing 

(UNT), Kazakh, Russian, and English languages are used, which might interfere 

with the acknowledgement of it as a pedagogical tool in their classroom. In other 

words, test-based assessment of students’ performance is still considered to be the 

reasonable indicator of schools and its teachers’ competence [8, 47]. Consequently, 

making teachers accountable for the preparation of students to get higher scores in 

it. At the same time, the UNT does not yet reflect trilingual education requirements, 

as it has not developed taking into account the translanguaging practices in schools. 

Meanwhile, translanguaging is an inevitable part of classroom practice as it is 

considered to be a naturally occurring phenomenon. Moreover, some teachers may 

consider translanguaging only as a scaffolding strategy, which turns out to be less 

useful as learners attain higher language proficiency. 

All in all, translanguaging is a dynamic process in which multilingual speakers 

navigate complex social and cognitive demands through strategic employment of 

multiple languages. Translanguaging involves issues of language production, 

effective communication, the function of language, and the thought processes behind 

language use. 

Concluding all of the above, the main features of translanguaging are 

presented below.  
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Table 1. Core characteristics of translanguaging in education 

 

Type of program 

 

Multilingual education and 

second/additional language education 

Type of student Multilingual or emergent multilingual  

Aims Linguistic and academic development 

Organization Planned, designed 

Approach Multilingual/heteroglossic 
 

We believe that translanguaging gives multilingual students a plethora of 

advantages within educational systems because it:  

 Promotes deeper understanding of science concepts, especially related to 

complex vocabulary;  

 Protects and promotes minority languages;  

 Raises participant confidence and motivation;  

 Maximizes learning of literacy skills; 

 Improves empowerment and language learning;  

 Increases cognitive engagement in content-matter learning.  

The main conclusion that follows from all of the above can be formulated as 

follows: the translingual approach is undoubtedly of great interest to the scientific 

and pedagogical communities, since it breaks the established traditional attitude to 

the knowledge of several languages and to teaching them.  Such going beyond the 

usual, a new look at language changes is quite natural: society is changing, the 

language landscape is changing. 
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