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Tyiiinoeme:JKymvicma wemen minin oKblmyod OKbLIbIM OA20bICHIHbIY MEOPUsCHl, OK)
Cayammulivlvl, OKY WANUanyoblesl, Co30iK uiemell 2aablmoapvl eyboekmepi O0UbIHUA MANOAHbIN,
Hezi32i MYACLIPLIMOAP HCACATLIHAOY.

Oxbimy cmpame2usnapvlH OiliM anyWbiHbly KOOmMAy npoyecine acep emyee apHaI2aH
OKVUIbIHbIY dpeKemi MeH ollapbl peminoe anvikmayza 601aosi. Ocvliatiua, Ke3 KeneeH oencini
Oip OKbIMY CcmMpame2usACbIHbIY MAKCamvl OLNIM ATYVWbIHLIY Jicaya OLliMOi Kaiau manoaii-
MbIHLIHA, ANAMBIHbIHG, YULIMOACMbIPAMBIHLIHA Hemece Oipikmipeminine acep emy 007ybl
mymxin. Kagcol oxeimy 6Oinim anywwbliapovl oKyza, ecme cakmayad, OUldAyea JHcoHe O3IH-03i
bIHMANAHOBIPY2A YUpemyOi KaMmuobl.

Myeanimoep cviHbinKa exi mypii makcamneH Kipeodi: OLNiM anyubliapea «HeHi» oKyed
yupemy dcone onapza «xanauy oKy kepekmicin yupemy. Coinbinmazvl OKblmMyObll KONMe2eH
3amanayu macinoepi OLIM AIYUbIHBIY MUICMI 0Ky OPMACLIH KYpyoagvl, OAKwiiayoazvl poiiH
aman kepcemedi. OKbimy cmpameuaniapsl OOUbIHUA 3epmmeyiep OCbl OKbIMY CMpamecus-
JIapulH yiipemyee O0IamviHbl Mypaivl Kywmi 0anendep bepe omvipuin, KOIOAHOANAP anbIHAMbIH
natioansl 0epeKKop Hcacaiiovl.

Tyiiin ce30ep: oKy cayammbliblebl, CMpameusiap, meopus, magxcipube, wanuayovix,
CO30iK.
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Annomauusn: B pabome ananuzupyemcsi meopus HABbIKOS UYMeEHUs npu 0OyYeHuu
UHOCMPAHHOMY SA3bIKY, SPAMOMHOCMb YMeHUsl, 6e210Cmb YmeHuUs, CI08APHbLI 3aNac HA OCHOBe
pabom 3apyoedcHbIX YUeHbIX U 0elarmcsi OCHOBHbIE 8blB0ObL.

Cmpamezuu 00yueHuss MONCHO Onpedeiums Kak nogedeHue u MulCiu, KOMOpbIMU 3aHU-
Maemes y4awuiics U KOmopvle NpeoHA3HauyeHbl Osi 8030eUCmeUs HA Npoyecc KOOUPOBAHUs
yuawgeeocs. Taxum 0bpazom, yens 1000l KOHKPEmHOU cmpame2uu 00y4eHust MONCem COCMOsmb
8 MoM, 4moobbl NOGIUAMb HA MO, KAK Y4awuucs evloupaem, npuoopemaem, opeanuzyem uiu
uHmezpupyem Hogvle 3Hanus. Xopouwee npenooaganue @Koyaem 6 ceds 00yyeHue cmyoeHmos
MOMY, KAK Y4UmMsCs, 3anOMUHAMb, OYMAmMyb U MOMUBUPOEAMb CeDsl.

Yuumens 6xooam 6 knacc ¢ 08yMs CO8ePUIEHHO PA3HBIMU YETAMU: HAYYUMb CHYOEHMO8,
«UMO» U3YUAMb, U HAYYUMb CMYOEHmMO8, «KaKy yuumscs. MHuozue coepemeHmvle n0OX00bl K
00yuenuro 6 Kiacce NOOYEPKUBAIOM POb VUAWe20Cs 6 CO30aHUU, MOHUMOPUHee U KOHMPOJe
nooxoosiueti cpeodvl 0dyuenus. Mccredosanus cmpamezuil 00yuenuss, npedocmasisisn yoeoumeisb-
Hble 00KA3amenbCemed mo2o, 4mo Smum Cmpamezusim 00y4eHUsi MOXCHO HAYy4umy, co30arm no-
Nie3Hy10 6a3y OaHHBIX, U3 KOMOPOU MO2Ym U OYOYM NOLYYEeHbl NPUTONHCEHUS.

Knrwouesvle cnosa: cpamomnocms umeHus, cmpamezuu, meopus, npaKmuxa, 6e2iocm,
CL0BAPHBIL 3aNAC.

Abstract: The work analyzes the theory of reading skills in teaching a foreign language,
reading literacy, reading fluency, vocabulary based on the work of foreign scientists and draws
the main conclusions.

Learning strategies can be defined as the behaviors and thoughts engaged in by the
learner that are intended to influence the learner's coding process. Thus, the goal of any particu-
lar learning strategy may be to influence how the learner selects, acquires, organizes, or inte-
grates new knowledge. Good teaching includes teaching students how to learn, remember, think,
and motivate themselves.

Teachers enter the classroom with two distinct goals: to teach students "what" to learn
and to teach students "how" to learn. Many contemporary approaches to classroom learning
emphasize the learner's role in creating, monitoring, and controlling an appropriate learning
environment. Learning strategies research is creating a useful body of knowledge by providing
strong evidence that these learning strategies can be taught.

Keywords: reading literacy, strategies, theory, practice, fluency, vocabulary.

Success in learning a second language depends on effective reading. Read-
ing is, after all, the basis of education in all areas of language learning, including
using textbooks in language classes, writing, reviewing, expanding vocabulary,
learning grammar, editing, and using computer-assisted language learning tools.
Hence, teaching reading is a crucial part of every second-language curriculum. For
reading training to be effective, it is crucial to comprehend a few key facts about
reading, literacy, and teaching techniques.

What is reading?

Reading involves both conscious and unconscious thought. Many techniques
are used by the reader to piece together the meaning that the author is believed to
have intended. The reader accomplishes this by contrasting the text's material with
their past knowledge and experiences.

There is a vast amount of prior knowledge and experience that a reader
brings to a text, including preconceptions about how spoken and written language
are used. Everything about a person's prior understanding, expertise, and values are
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categorized or schematized. In a sophisticated brain network, each category, or
schema, is interconnected with numerous other schemata. The reader can piece to-
gether a version of the text's meaning as he or she picks up on certain concepts or
details in a book and compares them to prior knowledge.

An information-processing analogy has been used by text comprehension re-
searchers to better understand how readers think, remember, and learn from what
they read. Two components of this "human information processing system" inter-
act continually as a person reads. Concept-driven or "top-down" reading is when
the reader focuses mainly on what they already know. On the other hand, a data-
driven or "bottom-up" mode is used when the reader largely relies on textual fea-
tures and information to understand. (Kintsch and van Dijk 1978; Rumelhart and
Ortony 1977; Winograd 1977; Rumelhart 1980).

In other words, the reader is continuously picking up specific passages from
the book and contrasting them with what they already know.

The illustration below demonstrates how the reader uses both top-down and
bottom-up thinking strategies continuously and simultaneously while they read.

Since reading and literacy have different meanings according to studies, it is
crucial to define their relationship. In actuality, there are many different cultural in-
terpretations of what literacy is and how it is used, and reading and writing are
learned and used within specific cultural settings.

What is literacy?

Literacy is a set of attitudes and ideas about how to use spoken and written
language that are formed during a person's socialization into a particular cultural
setting.

Culture and language are inextricably linked. Each language and culture
promotes a certain way of viewing the world, and language knowledge and thought
processes are socially produced within a cultural context. In other words, every
culture encourages the growth of various world schemata. Due to this, readers from
two distinct cultural backgrounds can interpret the same text using quite different
models. They each have various schemata (bases of knowledge), expectations for
how information should be presented in texts, and methods for constructing mean-
ing.

Teachers cannot therefore presume that children who are proficient readers
in their mother tongue will automatically be successful readers in English. English
reading demands a certain set of thinking abilities and attitudes that are developed
through spoken and written English usage. Teaching second-language learners and
other students with limited English proficiency to read in standard English in-
volves assisting them in developing the literate habits and methods of thinking
about text that are used by English native speakers. In actuality, mastering second-
ary literacy—alternative cultural interpretations, cultural perspectives on language
and discourse, and culture-specific formal and content schemata—is necessary for
learning to read and comprehend a second language. It's crucial to understand that
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developing strong reading skills in a second language literally changes the learner's
cognitive structures and value systems.

Teaching Reading: Applying Theory and Research to Practice

We might therefore conclude that second-language students need to learn to
"think in English" in order to read effectively in English. The foundation of read-
ing education should be teaching ESL and EFL students new methods to com-
municate about and think about texts. The following findings and suggestions from
educational scholars should be considered by teachers when teaching reading.

Researchers in cognitive psychology have found that pupils acquire new tac-
tics or thought processes most successfully when they are cognizant of what they
are doing. (Brown, Armbruster, and Baker, 1986). Once students are aware of the
procedures, they may keep track of their comprehension and use the proper tech-
niques as necessary to understand a material. (Brown, 1978).

Interacting with and talking about texts in particular ways is essential (Casa-
nave 1988). Heath (1984), Vygotsky (1962), and others found that students devel-
op literate skills when teachers encourage them to talk about written language,
when teachers model comprehension strategies for them, and when students have
opportunities to talk to each other about how they make sense of a text (Hoffman
and Heath, 1986).

However, studies have demonstrated that literacy is not a neutral technology
but rather a cultural artifact that reflects the values and worldviews of the civiliza-
tion from which it originates. (Street, 1984; Cook-Gumperz, 1986). One’s native
language literacy (or primary Discourse, as Gee terms it) is acquired from birth by
being socialized into the native language and the local culture’s ways of using lan-
guage. Literate behaviors grow out of the spoken and written language practices of
a local culture. And according to Gee, learning a new literacy or secondary lan-
guage requires one to work as an apprentice to a "native" person. (Schiefelin and
Ochs, 1986; Gee, 1996).

Also, studies show that for pupils to read well, they need to read more quick-
ly and fluently. (Eskey, 1986; Anderson, 2005). Improved comprehension results
from reading more quickly because it encourages reading in mental units rather
than one word at a time.

Krashen (1985) posited that the best way to improve reading is to read. In
recent years, research and practice have validated that idea (Day and Bamford,
1998). The benefits of extensive reading include fluency, vocabulary acquisition,
awareness of grammar, models for writing, and an immersion in the culture of the
second or foreign language.

Improved comprehension results from reading more quickly because it encour-
ages reading in mental units rather than one word at a time. Thanks to recent work by
Nation (2001), Coxhead (2000), Cobb, and others, word frequency lists are now availa-
ble that will allow teachers to focus on the words that will be the most useful for their
students. Nation’s approach combines direct instruction, extensive reading, and multi-
ple exposures to the same words by any means necessary to promote learning.
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So, pupils should follow the following guidelines in order to read proficient-
ly in English:

1. Create a reading process schema that incorporates the notion that reading
1s more than just translating; reading is thinking.

2. Discuss what they read and describe how they interpret a text.

3. Read widely for enjoyment in English and talk about what they've read
with someone who may serve as an example of the kind of literate behavior that is
appropriate in an English-language setting.

4. Read more quickly to break the habit of reading each word.

5. Acquire the ability to adjust reading speed to match reading objectives.

6. Effectively use top-down processes by developing the ability to relate
what they are reading to what they already know.

7. Acquire the reading and cognitive strategies that proficient English read-
ers use naturally to strengthen bottom-up and top-down processing capabilities.

8. Improve bottom-up processing by mastering the most practical vocabulary
and context-sensitive meaning inference techniques.

9. Get familiar with the foundational 2,000 words, which make up about
80% of all English literature.

10. Develop unique comprehension abilities in reading that they can use
strategically.

When putting everything together, it is obvious that children will learn to
read in English most effectively in a class that routinely consists of the following
elements:

Substantial quantities of leisure reading with the opportunity to discuss their
books with others who can serve as role models for the literary abilities needed in
English-language environments.

Focused, interactive lessons on specific reading skills, with opportunities for
students to explain their thinking, and direct instruction on applying the skills stra-
tegically to a variety of texts.

Training and practice in fluency development (skimming, scanning, pre-
viewing) and reading rate improvement.

Activities for building vocabulary that include extensive reading, repeated
exposure to and use of the target words, and direct training in high-frequency
words.

Extensive reading

A highly customized strategy for reading development is extensive reading.
Students read at their own pace and choose the books they want to read. The in-
structor should assist students in choosing literature that will provide "comprehen-
sible input" (Krashen). The quantity of books read and the students' enjoyment of
their books are prioritized. No formal assessments of a student's considerable read-
ing are ever given. Nonetheless, they are required to discuss the books they read in
structured activities, such as small-group discussions, book conferences with the
teacher, and oral reports to the class.
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Day and Bamford (1998) have documented the benefits of extensive reading,
which include:

Development of a positive attitude toward reading in a second language.

Motivation to read more.

Increased reading fluency.

Gains in vocabulary and grammar knowledge.

Improvements in writing in the second language.

According to Day and Bamford, extensive reading can be included in a se-
cond-language curriculum “as a separate course; as part of an existing reading
course; as a non-credit addition to an existing course; and as an extracurricular ac-
tivity (p. 41, 1998).”

Reading skills

Reading abilities are the mental strategies a reader employs to comprehend a
book. The majority of reading skills are used subconsciously and automatically by
fluent readers. Fluent readers make use of these abilities deliberately and strategi-
cally to understand difficult texts.

Based on the way the language is structured and the reading habits of its
original speakers, each language has a unique set of reading skills that must be
mastered. Teachers of ESL and EFL students should therefore teach them the abili-
ties that will enable them to comprehend in English. An approach to teaching read-
ing skills should take this into consideration since, as Brown and others have not-
ed, learning a new thinking process is best completed when the learner is con-
sciously aware of the process. In reality, pupils learn more when they discuss their
thought processes.

Many educators think that the best way to teach reading comprehension is to
first have students read a book, then demonstrate to them how to apply a range of
skills to the text to improve comprehension. However, it is more beneficial for pu-
pils to concentrate on one reading skill at a time and discuss how they have used
that skill in other text excerpts. Students will eventually be able to use the skill
without even realizing it, allowing them to recall it and use it strategically anytime
they encounter a difficult text.

Reading skills

1. Automatic decoding. Being able to recognize a word at a glance.

2. Foreshadowing and forecasting. Have a quick glance at the text to antici-
pate what will happen.

3. Defining the goal. knowing the purpose of reading a text.

4. Genre recognition. Understanding the text's genre will help you anticipate
its structure and content.

5. Interrogation. asking inquiries to the author in one's head.

6. Scan. scanning a text quickly for a certain phrase or phrase.

7. Understanding concepts. discovering the topic of the text.

8. Dividing ideas into major themes and specifics. dividing general and spe-
cialized terms and concepts into categories based on their relationships.
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9. Locating topic sentences. Identifying the general statement in a paragraph.

10. Outlining the main point (or thesis) of a sentence, paragraph, or passage.
Understanding the author's point of view on the subject.

An approach to teaching reading skills:

1. Focus on one skill at a time.

2. Explain the purpose of working on this skill, and convince the students of
its importance in reading effectively.

3. Work on an example of using the skill with the whole class. Explain your
thinking aloud as you do the exercise.

4. Assign students to work in pairs on an exercise where they practice using
the same skill. Require them to explain their thinking to each other as they work.

5. Discuss the students’ answers with the whole class. Ask them to explain
how they got their answers. Encourage polite disagreement, and require explana-
tions of any differences in their answers.

6. In the same class, and also in the next few classes, assign individuals to
work on more exercises that focus on the same skill with increasing complexity.
Instruct students to work in pairs whenever feasible.

7. Ask individual students to complete an exercise using the skill to check
their own ability and confidence in using it.

8. In future lessons, lead the students to apply the skill, as well as previously
mastered skills, to a variety of texts.

Reading Fluency

Reading fluency can be defined as reading fast with good comprehension
and adjusting the reading rate to suit the purpose of reading. It is important to note
that reading fluency does not refer to oral reading, however, because it is possible
for someone to read a passage aloud fluently and not comprehend it at all. Fluency
in silent reading promotes improved comprehension by allowing the student to
read for ideas rather than for individual words.

Studies have indicated that training in reading fluency should constitute
about 25 percent of instructional time (Anderson 2005). In addition to improving
reading comprehension, fluency will help students in academic settings who are
unable to keep up with their reading assignments, often a cause of failing a course
or dropping out of college. Taking too much time on the first reading of an as-
signment means there is not enough time for reflecting on and reviewing the read-
ing materials. Reading slowly during a test often means not being able to finish it.
Fluency training should include the following:

Practice with timed reading passages followed by comprehension questions.

Lessons in such skills as scanning and skimming that help students learn
how to move their eyes quickly and purposefully over a text.

Opportunities for large quantities of extensive reading.

Vocabulary development

Vocabulary knowledge influences reading comprehension and vice versa.
Students' vocabulary grows stronger as they read more. And the more vocabulary
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they have, the better they will be able to read. However, the question for teachers
and students of second languages was always, "Which words should the students
learn?"

Teachers now have a good source for the most important words to teach first,
thanks to corpus linguistics research. According to Nation, approximately 2,000 high-
frequency words account for 80 percent of all English texts. Students who master those
2,000 words will be well on their way to understanding English texts. Coxhead (2000)
has published a list of 570 high-frequency words (the Academic Word List) for students
in academic settings, which students should also learn.

According to Nation (2001), direct teaching of vocabulary should constitute
about 25 percent of a vocabulary program. Instruction should be planned so that
the students encounter a new word at least seven or more times in meaningful con-
texts. To motivate students, it is important to explain the usefulness of mastering
the high-frequency words and how that will improve reading comprehension.

In addition to direct instruction, teachers can do a lot to help students build
their vocabulary. They can instruct students on how to:

Effectively study and learn words.

Choose new words for them to learn.

Make use of a dictionary.

Maintain a vocabulary notebook, complete with sentences, syllable break-
downs and definitions.

Create and utilize word study cards.

They should go over their word study cards alone, with a partner, and in
class.

Conclusion

Extensive reading, comprehension skills, reading fluency, and vocabulary
building-these four components clearly overlap, as they should, because they are
all integral parts of the development of effective second-language reading.
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K BOITPOCY O MOTUBAIIMUU OBYYAIOIIINXCA
CTAPIINX KJIACCOB B U3YUEHUU AHIJIMACKOI'O SI3bIKA
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Ilasnooapckuii nedazocuueckuil yHugepcumem

Annomauyusn: AxmyanbHocms pabomsl 00yCl081eHA He0OX0OUMOCHbIO NOUCKA nymell
NOBblUeHUs MOMUBAYUU U NPe0OoNeHUs MPYOHOCMel 6 U3YYeHUU aHeIULCKO20 A3bIKA.
Cnoorcnocms popmuposanusi u nOOOEPIHcAHUs MOMUBAYUU K U3YYEHUIO AH2IULUCKO20 A3bIKA )
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