KA3AKCTAH PECITYBJIMKACHI BIJIIM K9QHE F'blJIBIM MUHUCTPITT
JLH.I'YMUJIEB ATBIHJIATBI EYPA3SUSA YITTBIK YHUBEPCUTETI

[

|
Wy, ,gEy PA3UA
L=V NTThIK
YHUBEPCUTETI

«Ilemarornka» kagenpacoinbiH 60 ;KbLIIbIFbIHA apHATFaH «33AMAHAYH
KOF'AM KIOHE ITEJATI'OTI'TKAJIBIK BIJIIM BEPY» TakbIpbIObIHAAFbI
XAJIBIKAPAJIBIK FHIJIBIMU-TIPAKTUKAJIBIK KOH(pepeHUHs MaTepUAJIIAPbIHbIH
KUHAFBI
22-¢cayip, 2022 x.

CBOPHHUK
MarepuaaoB MexIyHApOAHOU HAYYHO-TIPAKTHYECKON KOH(epeH
nocesimeHHo 60-iernio kagenpsl «Illegaroruka» na remy: «<COBPEMEHHOE
OBIIECTBO U INIEJATOI'MYECKOE OBPA3OBAHMUE)
22-anpeis, 2022 1.

COLLECTION
of materials International scientific and practical conference dedicated to the 60th
anniversary of the department «Pedagogy» on the topic: «cMODERN SOCIETY AND
PEDAGOGICAL EDUCATION»
22-April, 2022 y.

! 2 ' e

'j'"'&l S ——
Il:.u"mr*

-
e v ';" 3
-yt .
' : l‘ \ l ‘ b YR




90K 37.0
KBK 74.00
I 23

Penaknuga ajgxKacel:

. Kam3abek - ¢un.r.a., npodeccop, backapma myiiieci - oleyMeTTIK-MOACHU AaMy
xeHinzeri npopekrop, b./AK.Comkypek - «OneyMeTTIK FbUIbIMIAPY (PaKyIbTeTIHIH
nexanbl, M.IL.AcbLi0exoBa - «OJIeyMETTIK NEeAaroruka >oHE ©31H-631 TaHy»
KadeapacelHbIH MEHrepyliici, m.F.k., npodeccop m.a.; P.K.TeneybekoBa - m.f.x.,
npodeccop; K.K.lHanrpinb6aeBa - n.r.a., npodeccop; I'.K.JdaumbéeroBa -I.f.1.,
npodeccop; B.IL.CeiiTkazpl - 1.F.1., npodeccop; K.T.AremoBa - 1.F.1.,
npodeccop; I'.K.llloanankyiaoBa - n.r.x., npodeccop m.a., I.T.Ypa3daena -m.r.1.,
npodeccop Mm.a.; C.C.baiicapuna -n.r.k., jgouenr, baiimenoBa Bb.C. - m.r.x.,
norieHt, bora6aeBa 9.E. - n.r.x., gouent; T.C.CiaambekoBa - 1.F.K., mpodeccop
m.a.; H.IT.AnbbITOBA - 1.F.K., Ipodeccop M.a.; baaradaesa AK.b. - maructp.

ISBN 978-601-337-659-2

Kunakra JL.H.I'ymuneB ateiHmarsl  Eypa3sus  YITTBIK ~ YHUBEPCUTETI,
«ITemaroruka» kadenpacbiabig 60 xpuiabiFbiHa apHaiFaH «3AMAHAYU KOFAM
KOHE MNEJAT'OI'HKAJIBIK BIJIIM BEPY» TakbIpblObIHIAFb XaTbIKapaTbIK
FBUIBIMU-TIPAKTHKAIBIK KOH(GEpeHIUACHIHBIH [ neHapabIik MaxkiaiciHAe xkoHe «biaiM
Oepy MeraTpeHATepi JKOHE OJapbIH MNEJarorTiH KociOW KY3BIPETTUIrH JaMbITyFa
acepi», «KazakcTaHIBIK MeAaroruka OoJIallakThIH I1e1arortapbld JaspiaayablH HEeTi31
periaae», «llemarormkaiblk ic-opeKeTTerl Kojuiabopaius OipelHFail OuIiM Oepy
KEHICTIT1H JaMBITy PECypcChl PETIHIe» el aTajJaThlH CEKIMs KYMbICTapbl OOMBIHIIIA
THIHIQJIFaH OassHaamMasap KaMTbUIAbL. -8210eT.

09X 37.0
KBX 74.00

ISBN978-601-337-659-2



In the future, we plan to implement these models of blended learning in the educational
process to optimize and improve the effectiveness of the process of learning a foreign language.
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DIGITAL LITERACY OF THE STUDENTS IN A CASE OF ONE CAPITAL
SCHOOL

Serdalina Didara
Master student of
L.N. Gumilyov Eurasian National University, Nur-Sultan city
serdalina.didara@gmail.com

AnHotanms. L{uppoBas rpaMOTHOCTh — 3TO CIIOCOOHOCTH YEJIOBEKA HAXOIUTh, OIICHUBATH,
UCIIOJIb30BATh, PACIIPOCTPAHATH U CO3/1aBaTh KOHTEHT MPU MOMOIIM KOMIBIOTEPHBIX TEXHOJOTHI U
Wurepuera. Bueapenne mporpamMm pa3BuTHS HU(POBOH IPaMOTHOCTH B HIKOJIEHOE 0Opa3oBaHME
MO3BOJIICT IIKOJBHUKAM HAyYHTHCS OTOMPATh HYKHYIO HWH(POPMAIMIO U3 OIPOMHOTO MacCHBa
JAHHBIX, MOHUMAaTh, KaKk paboTaeT BUPTYyalbHbIH MHp, W HE IMOJABEpraTb ceds OMacHOCTU B
uudposoii cpene.llens uccnenoBaHusa: 000CHOBaTh HEOOXOIUMOCTh (OPMHUPOBAHUS LUPPOBOH
IPaMOTHOCTH Yy IIKOJBHUKOB 6-X, 8-Xx M 10-X KiaccoB, ONpeNeNuTbh €€ KOMIIOHEHTHI, YPOBHH
copmupoBaHHOoCTH. B naHHOI cTaThe paccMaTpUBAIOTCSI OCHOBHBIE OIACHOCTH, KOTOpPBIE
MOJICTeperalT Hamux Jered B MHTepHeTe M anroputM JedcTBuUil poauTenell mo oOecrnedeHuto
0€30MacHOCTH BO M30ekaHHe HEeraTUBHBIX NocieacTBuil. HayuuTs neteit ObIThb MHGOPMALMOHHO
IPaMOTHBIMH, OOBSACHUTH UM BaKHOCTh O€30MaCHOr0 WH(OPMAIMOHHOTO M 00pa30BaTEIHHOTO
MIPOCTPAHCTBA.

KawueBble cioBa: Hudposass rpamMoTHOCTH, LU(POBBIE HABBIKH, 0Opa3oBaHUE,
KUOEepOYIITHHT.
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Abstract. This article aims to show the usefulness of the test of internet literacy made for
school children among 6th, 8th, and 10th grade students. To show how the ages depend on their
readiness to use the internet. Testing the digital literacy of peers in Kazakhstan is a useful and
relevant topic. The purpose of the research work: is to show the differences in internet literacy
between the three grades of students. To study how age affects Internet awareness. The research
basis: school-lyceum 84 named by Khalifa bin Zayed al Nahyan in Nur-Sultan. A case of 6th, 8th,
and 10th grades students.This article discusses the main dangers that lie in waiting for our children
on the Internet and the algorithm for parents' actions to ensure safety in order to avoid negative
consequences. We must teach children to be informationally competent, and explain to them the
importance of a safe informational and educational space.

Key words: internet literacy, digital competence, digital skills, education, Cyberbullying

Introduction

Information security in Kazakhstan is an integral part of national security, and it is a state of
protection of the information space of the Republic of Kazakhstan, as well as the rights and interests
of a person and a citizen, society, and the state in the information sphere from real and potential
threats, which ensures sustainable development and information independence of the country.[1]

Information security is one of the main issues of state policy in our country's interests of
children and adolescents. This issue is important that the authorities and civil society should be
forced to intervene and act decisively. Most importantly, schools need to teach them to analyze and
be critical of information on the internet.

It is impossible to imagine our life without the internet. It facilitates the search for any
information, buying a ticket or goods, and communicating with those who are far away. It is a
complex knowledge and skills required to work on a computer.

In any case, basic knowledge requires how to set search queries correctly, and how to find
the necessary information. Also, working with browsers, to know the dangers we can find on the
internet pages. [2]

The Internet is an endless opportunity for creativity, discovery, and communication. But
adults also communicate on the Internet, and there may be information harmful to children and
adolescents. Threats to children's health are now lurking on the Internet: this is the propaganda of
cruelty, violence, pedophilia, pornography, as well as cyberbullying and being drawn into
dependence on the World Wide Web.

By far, 90% of youngsters concur that digital tormenting is an issue, and 63% accept this is a
significant issue. Additionally, a 2018 study of kids' internet-based conduct saw that roughly 60%
of youngsters who utilize web-based entertainment have seen some type of harassment, for different
reasons, most youngsters overlooked the conduct through and through. Also, as per enough.org, as
of February 2018, almost half (47%) of all youngsters had been casualties of digital harassment.
Web-based entertainment and internet games are the present virtual jungle gym, and that is the
place where much digital tormenting happens, and it's working day in and day out.[3]

Further, multiple and overlapping understandings and uses of the terms ‘digital literacy’,
‘digital skills’ and ‘digital competencies’ exist (Brown et al. 2016) as well as a number of sister
concepts to digital literacy, such as computer literacy, information literacy, 21st century skills, new
media literacies, media and information literacy. Without entering into the debate about these
multiple concepts and meanings, in the present section we will describe a few definitions of digital
literacy, with the aim of informing the following sections of the paper.[4]

Table 1

Content analysis of the concept of “Digital literacy”

Scientist/source Definitions

Fabio Nascimbeni, Universidad Digital  literacy refers to the
Internacional de La Rioja Steven Vosloo, | knowledge, skills and attitudes that allow
UNICEF [5] children to flourish and thrive in an
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increasingly global digital world, being both
safe and empowered, in ways that are
appropriate to their age and local cultures and
contexts.

Alexander, Adams Becker and

Cummins [6]

Digital literacy can be seen as an
umbrella term that includes a continuum of
meanings extending across the ability to use
digital devices or software, to being capable
of

consuming and producing digital
content, to meaningfully participating in
digital communities

London School of Economics (LSE)
in their work with the International
Telecommunication Union (ITU): [7]

Digital literacy is the opportunity and
ability to use (or decide not to use) ICTs in
ways that allow individuals to obtain
beneficial and avoid negative outcomes of
digital engagement across all domains of
everyday life now and in the future. This
includes (the understanding of the implication
of) using different platforms and devices,
skills that can be applied when using these
platforms and devices, and the

use of various types of content and
platforms that allow the individual to achieve
a broad range of high-quality outcomes

The European Commission uses the
term digital competence [8]

Digital competence involves the
confident, critical and responsible use of, and
engagement with, digital technologies for
learning, at work, and for participation in

society. It includes information and
data literacy, communication and
collaboration,

media literacy, digital content creation
(including programming), safety (including

digital well-being and competences
related to cybersecurity), intellectual property

related questions, problem solving and
critical thinking.

The Council of Europe (CoE) uses the
term digital citizenship [9]

Digital Citizenship may be said to

refer to the competent and positive
engagement

with digital technologies and data
(creating, publishing, working, sharing,
socializing, investigating, playing,
communicating and learning); participating
actively

and responsibly  (values, skills,
attitudes, knowledge and critical

understanding) in
communities (local, national, global)
at all levels (political, economic, social,

cultural
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and intercultural); being involved in a
double process of lifelong learning (in formal,
informal, non-formal settings) and
continuously defending human dignity and all
attendant human rights.

On the whole, digital literacy is the personal education of the subject, including the
following components: a system of knowledge, skills, and abilities in the use of digital resources
and digital information, positive motivation for digital activity, positive experience of working on
the web; allowing you to find evaluate, use, distribute and create content using modern information
technologies.[10] The recommended inclusion of digital literacy programs in school will enable
children and young people to make informed choices. relevant information from a large stream, to
understand how the virtual world works, and not endanger yourself in the digital environment.

Data and methods

Our questionnaire on internet literacy was for students between 11-and 16 years old.
Although, we opted for GOOGLE forms to test the peers, which is easy to use and one of the
widespread platforms. The questionnaire consisted of eleventh questions, each testing a problem in
one aforementioned program. Firstly, we divided students into three types. The first type was the
sixth-grade students, who are at the 11-13th ages. Generally, thirty-two students participated in this
questionnaire.

The second type of student was 8th grade, they are 13-14 years old. The number of
participants participating in the questionnaire was 14 students.

The third types of students were 10th-grade students, who are of the 15-16 ages. In this type,
there were nineteen students in all. On the whole fifty-one students were involved in this
questionnaire. The same questions were for each participant. The standard ethics protocol was
followed. Each learner was informed about the goal of the questionnaire, the anonymity measures,
and the right to terminate participation in the questionnaire at any time.

All the participants use their mobile phones to answer the test. The questions were marked
from one point until five. The maximum score on the test was twenty-two. Also, there was one
open-ended question, where participants could write their answers.

Results

Reviewing the results includes the structure and reliability of the digital skills test. To
determine the level of digital skills, the results were analyzed for the overall test and open-ended
questions.

The percentages of the results are shown in Table 1.

Table 1
10" grade 8" grade 6" grade

Que 89% 93% 97%
stion 1

Que 89% 57% 89%
stion 2

Que 69% 65% 21%
stion 3

Que 89% 93% 62%
stion 4

Que 100% 100% 94%
stion 5

Que 100% 100% 78%
stion 6

Que 100% 100% 75%
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stion 7

Que 100% 57% 9%
stion 8

Que 15% 16% 59%
stion 9

Que 68% 29% 19%
stion 10

According to the survey, there aren’t huge differences among the 6th-8th-10th students.
Nevertheless, 10th-grade students are more aware of how to protect personal data and can identify
phishing sites which shows they can use the internet safer. However, 10th-grade students spend
more time on the internet than 8th or 6th graders. Mostly, 6th-grade students need help when they
use the internet. It is also interesting that the older the children, the more diverse the response to the
use of the Internet, while children 11-12 years old must use the Internet either for educational
purposes or games. However, 15-16-year-old children use the internet most for communication.
Based on this, we can say that it is necessary to more carefully check with whom they communicate
on the Internet space.

Conclusion

Digital literacy is an essential skill in the 21st century. This is the ability to think critically,
and also be able to solve problems, cooperate and communicate with each other. Some researchers
say digital literacy is just as important as being able to read and write, giving the name "fourth
literacy".

Our schoolchildren are in the virtual space from two to more than eight hours a day, and
parents may not even know in which chats and sites their child is sitting. On the Internet, the danger
can be different, it all depends on the age and computer readiness of the child. How can we help
children? Most importantly, you need to teach them to analyze and be critical of information on the
Internet. We must teach children to be informationally competent, explain to them the importance
of a safe informational and educational space. Information security is one of the main issues of state
policy in the interests of children and adolescents in our country. This issue is so important that the
authorities and civil society are forced to seriously intervene and act decisively.

Keeping your personal information safe on your computer means protecting you from
viruses and keeping all your software up to date. It is necessary to increase the level of data
protection, for this you can use the filter settings and parameters that exist in many modern
programs and are absolutely easy to use. Any parent can easily remove almost everything related to
the dangers that lurk for children on the Internet. It is necessary for parents to enable functions that
can control and track the actions of the child on the Internet and on the computer. There are Parental
Controls built into your operating system. This enables the management of children's personal
information, and parents can most actively determine the content that the child accesses online.

Therefore, we believe that programs development of digital literacy should be implemented
already in school education.
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AnHoranusi. Ha ceromnsmaumii aenp 6onee 60% wmosoasix pabounx B Kazaxcrane
paboTarOT HE MO CHEIUATBHOCTA ¥ UMEIOT JEJIO0 C IEMOTHUBAIMEH U SMOITMOHAIBHBIM BBHITOPAHUEM.
OnHa W3 MPUYHMH 3aKJII0YAeTCs B TOM, YTO OHHM HE CJCJIalii MPABWJIBHBIA BHIOODP CHECIUATBHOCTH,
Korjga ydyuiauch B By3e. [IpodopueHTamuss — MHOTOSTAllHBIA W CIOKHBIA IMPOIECC, HAIPIMYHO
BIIMSFOIIIMI Ha BBIOOP BBIMYCKHUKAMHU U YICHHKAMHU CTAPIIEH IIKOJIBI UX Oyayiiei kapbepbl. OueHb
BKHO HANPABJSITh U TOAJIEPKUBATh YYAIIUXCS HA TOM JUHAMHYHOM 3Talle WX XU3HHU. B maHHOM
CTaTh€ aHAJIM3HUPYIOTCS CYIIHOCTh W OCHOBHBIE (YyHKIHMHM Tporecca MNPoGOPUCHTAMA H
npodopueHTaMKU B cpeaHux Imkoyiax BemukoOputanum m CIIIA myrem cpaBHEHUS C MECTHBIMH
Ka3axCTaHCKUMHM IKoJiaMu. VcciienoBanue HanpaBiaeHO Ha 0030p JuTepaTypsl U (POHOBOTO OIBITA
JUIsl  ompeneiieHuss npodopueHTanmMu U TpodopueHTanud B CpenHeld 1mkoie. B Hem
paccMaTpuBalOTCAd  JOKYMEHTHl  IMOJUTUKA  NOpOo(OpHUEHTAMM U KOHCYIbTHpOBaHUSA 3
rocynapctBeHHbIX mkon Benukooputanun, CIIIA u Kazaxcrana, BBISBISIOTCS 00IIME MOMEHTHI U
OIIMOKHU B 3TOH 001aCTH.

KiloueBble ciioBa: mnpodopueHTanus, npodoprUeHTAMOHHAS KOHCYNbTALUS, MPUHITHE
poheCCHOHANBHBIX PEUICHUH, CTAPIICKIACCHUKHY, TPO(QOpHUEHTAIIMOHHAS TTOJIUTHKA

Abstract. Nowadays, over 60% of the young laborers in Kazakhstan do not work in their
specialties and deal with demotivation and emotional burn-up. One of the causes is that they did not
make the correct choice of specialty when they were in high school. Career guidance is a multistage
and complicated process that directly influences students' career decision-making. It is significant to
guide and support students during this dynamic milestone of their life. This paper analyzes the
importance and main functions of the career guidance and career counseling process in high schools
in the UK and US by comparing it with local Kazakhstani schools. The study aims to overview the
literature review and background experience to define career guidance and career counseling in
high school. It reviews the career guidance and counseling policy documents of 3 single-gender
schools in the UK, the US, and Kazakhstan, identifying common points and errors in this field.
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